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This article discusses the application of the pedagogical approach of processing instruction to the teach-
ing of basic Ukrainian grammar — particularly, at the initial stage of this process. Grounded in SLA theory and
found to be very effective for the acquisition of various grammatical aspects of English, Spanish, French, and
other commonly taught languages, processing instruction is only beginning to be applied to Ukrainian. The ar-
ticle summarizes the theoretical premises of this approach, which come from B. VanPatten’s model of input pro-
cessing. This model describes how learners derive linguistic information from what they hear and read in the L2
and what can hinder their noticing of grammatical features in the input. The approach of processing instruction,
which aims to help learners overcome their faulty processing tendencies, is then discussed. The article proposes
using processing instruction as an effective alternative to mechanical drills, which are still often deemed to be a
necessary first step in grammar learning. It summarizes the theoretical arguments against mechanical drills and
for beginning grammar instruction with input-based activities, as is done in the processing instruction approach.

The general applicability of processing instruction to Ukrainian is illustrated through a series of ac-
tivities from the open-access online textbook of basic Ukrainian grammar Dobra Forma by O. Wallo, which
utilizes this approach. The article explains the structure and benefits of these activities and addresses several
challenges of using processing instruction (as formulated by VanPatten) for the teaching of Ukrainian grammar.
They include the complex morphology of Ukrainian, which makes teaching only one grammatical form at a time
impractical, and the existence in the Ukrainian language of many grammatical forms of low or no communica-
tive value. Practical ways of dealing with each challenge are suggested and illustrated with specific examples
from Dobra Forma.

Key words: teaching the grammar of Ukrainian, basic grammar, input processing, processing instruc-
tion, mechanical drills.
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Formulation of the problem. Mastering basic grammar takes up a lot of learners’
time and effort in the early stages of learning a foreign language. When studying Ukrainian
as a foreign language, learners face a special challenge of internalizing its complex morphol-
ogy and often continue to make numerous errors in case endings and verb forms even after
many months of classroom instruction. For decades, researchers in the field of instructed
second language acquisition (ISLA) have been investigating the effectiveness of various
methods of teaching grammar of a foreign or second language. While there is no universal
agreement regarding the best methods, there are some fundamental principles of second lan-
guage acquisition which the field as a whole recognizes. To be as effective as possible, any
approach to grammar instruction should take these principles into account. Among them, for
example, is the understanding that input (the language learners hear or read for its message)
is essential for language acquisition. An important part of this principle is the fact that learn-
ers’ “internal grammar is built up via exposure to comprehensible, communicatively orient-
ed input — a position that is unquestioned in the field of SLA after four decades of research”
[15 : 418]. This overall principle underlies, for instance, a widely accepted belief, including
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among those studying the acquisition of Ukrainian, that new grammatical structures are best
introduced to learners in a meaningful context rather than in isolation [3 : 144].

Processing instruction is one of the pedagogical approaches to teaching grammar
that is deeply grounded in SLA theory. This approach further builds on the principle of
internalizing grammar through work with communicatively oriented input and follows
a specific model of input processing by learners. According to this model, which is de-
scribed in greater detail below, learners often do not adequately process or even notice
grammatical forms, especially those of little communicative value, in the input they re-
ceive because their attention is overwhelmingly focused on lexical elements and under-
standing the overall message. Such a tendency in learners’ input processing hinders and
delays their acquisition of the L2 grammar.

Analysis of recent research and publications. Both the model of input processing
mentioned above and the pedagogical approach of processing instruction were first formu-
lated by the American SLA researcher Bill VanPatten and his colleagues in the early 1990s
[12, 9]. Since then, the effectiveness of this approach has been investigated through numerous
empirical studies (see R. DeKeyser and G. P. Botana [7] for a review), although only a few
of these studies focused on the application of this technique to Slavic languages [6, 13] and
none of them looked specifically at using processing instruction to teach Ukrainian grammar.

VanPatten defined input processing as the way in which “learners initially perceive
and process linguistic data in the language they hear [or read]” [9 : 137]. In his view, “pro-
cessing involves both perception and noticing and also assigning meaning to the form” [10
: 21]. Relying on ideas about the limited capacity of human attention and memory, VanPat-
ten formulated a series of principles that govern input processing by learners of a foreign
language. He called the first principle “The Primacy of Meaning Principle,” which refers
to the fact that “during the act of comprehension learners will do whatever is necessary to
grasp whatever meaning they can from the input” [9 : 138—139]. What follows from this
are several subprinciples relevant for the acquisition of grammar:

(1) learners tend to focus on lexical cues, especially content words, to derive mean-
ing from the input before they process the grammar that conveys the same information;

(2) learners tend to notice and process grammatical forms of high communicative value
in the input before they notice and process forms of low communicative value [9 : 139].

In the context of grammar acquisition, the term “communicative value” is defined
by VanPatten as “the meaning that a form contributes to overall sentence meaning (...)
based on two features: [+/— inherent semantic value] and [+/— redundancy]” [9 : 139]. To
give an example from Ukrainian, the endings -B, -71a, -;10 and -sim on Ukrainian verbs have
inherent semantic value because they indicate that an action took place in the past. How-
ever, this way of conveying pastness in a sentence can be redundant if the sentence also
includes a lexical cue of pastness, such as the adverb Buopa. Such redundancy decreases
the communicative value of a past-tense verb ending. This is so because according to
VanPatten’s model of input processing, learners are much more likely to derive the mean-
ing of pastness from the lexical item Buopa rather than from the past-tense ending on the
verb — if both are present in a sentence. However, the communicative value of a past-tense
ending is high when it is the only indicator that the action took place in the past, as in the
following sentence: «Mu ousunucs Hosutll yKpaincoKuil Qiiomy.

Besides “The Primacy of Meaning Principle,” VanPatten also formulated a second
major principle that operates in learners’ processing of input — namely, “The First Noun
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Principle” [9 : 139]. It refers to the learners’ tendency to assign the role of the subject to
the first noun or pronoun in a sentence and points to the difficulty that learners often have
with the target language structures that do not follow the subject-verb-object word order.
Because the Ukrainian language has a lot of such structures, this principle is very relevant
for the acquisition of Ukrainian.

The pedagogical technique of processing instruction (PI) aims to counteract the
learners’ processing tendencies described above and thereby enable learners to notice and
process the target grammar in the input correctly, aiding its acquisition. Hossein Nassaji
and Sandra Fotos summarize the main components of PI in the following way:

“1. Learners are provided with information about the target linguistic form or structure.

2. They are informed of the input processing strategies that may negatively affect
their processing of the target structure.

3. They carry out input-based activities that help them understand and process the
form during comprehension” [10 : 24].

The third component is the most important one of the three for the acquisition of
grammar. These special input-based activities were called by VanPatten “structured input”
and defined as “input that is manipulated in particular ways to push learners to become
dependent on form and structure to get meaning and/or to privilege the form or structure
in the input so that learners have a better chance of attending to it” [9 : 142]. The sentence
«Mu Jusunucs nosutl ykpaincokuil ginemy» given above illustrates how input can be ad-
justed to compel learners to depend on the grammar — in this case, the ending -au on the
verb — to get the meaning of pastness from this sentence. In a structured input activity,
learners would be asked to do something with such a sentence and other sentences of a
similar kind — for example, listen to a series of past-tense and present-tense sentences
about a person’s routine and write down which actions characterized this person’s routine
in the past. All lexical cues of pastness or presentness would be removed from the sentenc-
es to push learners to process the semantic meanings of the verb endings — and therefore
link these meanings to the forms of the endings.

Numerous examples and detailed analysis of such activities for the acquisition of
Ukrainian grammar follow below. What is important to highlight here is how such activities
differ from the standard grammar exercises that make up the majority of grammar-focused
tasks in traditional textbooks for many foreign languages. In a critique of traditional gram-
mar instruction, VanPatten underscored the continued widespread use of mechanical drills
as one of the first steps in the teaching of foreign language grammar [15 : 406-407]. He
persuasively argued that such decontextualized drills in which learners are simply asked to
manipulate the grammatical forms without having to pay any attention to their meanings do
not help the acquisition of grammar. He also criticized the immediate focus on the produc-
tion of form in the drills: “Drills ask learners to produce a structure or form in order to learn
it. But where is the input required for internalization of that structure or form?” [15 : 409].
Yet, pedagogical literature, including on Ukrainian as a foreign language, continues to advo-
cate for the necessity of mechanical drills or imitative exercises at the initial stage of gram-
mar learning (see, for example, articles by N. Yeshchenko [1] and O. Turkevych [4]). Such
exercises are often described as necessary for developing learners’ automaticity in producing
new forms. As VanPatten noted, this reasoning likens language acquisition to skill develop-
ment; he offered a useful analogy to demonstrate why such reasoning was faulty:

“...in a classic skill theory scenario such as learning chess, the novice chess player
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does not sit around drilling moves. All chess moves occur in the context of playing a
game. Thus, whatever chess players learn about playing and however they automatize
their moves happens as a result of playing chess, not practicing chess. If we were to apply
this to language learning, then the correct application would be that learners do not learn
to use forms and structures to express meaning by first practicing them. Instead, learners
acquire those forms and structures by consistently using them in communicative situations
in which they are required” [15 : 426].

This quotation underscores the role of output — that is, communicative speaking
and writing in L2 — for the learning of grammar. While PI as a pedagogical approach
focuses mostly on comprehending grammar correctly while listening or reading in the
target language, it does acknowledge the important function of output in helping learners
increase their grammatical accuracy and fluency. However, the fundamental premise of
PI is that output-focused activities must come only after extensive input, which devel-
ops learners’ internal L2 grammar by helping them connect the grammatical forms to the
meanings they convey [15 : 418].

The part of the main issue that has not been studied enough. While PI has been
extensively studied in the West and successfully used by instructors to teach the gram-
mar of languages such as English, Spanish, French, and German, its application to Slavic
languages, Ukrainian in particular, has been very limited thus far. At the same time, some
pedagogical literature on Ukrainian does acknowledge the problems inherent in the tradi-
tional approaches to teaching grammar. For instance, I. Zozulia [2] notes the ineffective
nature of decontextualized drills: “The practice of isolated forms in mechanical tasks be-
fore their use in speaking is not considered effective. From the very beginning, exercises
must introduce the form in action.” [English trans. by OW; 2 : 26]. Yet, there is a lack of
theoretically grounded and detailed proposals of alternative pedagogical approaches to
Ukrainian grammar instruction.

The aims of this article are to propose PI for the teaching of Ukrainian L2 gram-
mar, explaining its theoretical basis and benefits; to discuss the general applicability of
this technique to Ukrainian; and to illustrate it with examples of existing structured input
activities for Ukrainian from the open-access online textbook Dobra Forma (Good Form)
by O. Wallo [14].

Main body. The free online textbook on basic Ukrainian grammar, Dobra Forma,
was developed by the author of this article in collaboration with the Open Language Re-
source Center at the University of Kansas as a supplementary resource for instructors and
learners of Ukrainian as a foreign language. It makes use of several methods of teach-
ing L2 grammar, but its main approach is processing instruction (PI). The author relied
on research that demonstrated the effectiveness of teaching L2 grammar online with this
approach (see, for example, J. Lee and A. Benati [8] and T. Robayna [11]) and followed
VanPatten’s guidelines for designing structured input activities [9 : 154—165] — at least, to
the extent to which it made sense to do so for Ukrainian.

One of these guidelines is to avoid presenting to learners entire paradigms of gram-
matical forms and their various functions at once; instead, the recommendation is to focus
as much as possible on “one function and one form” at a time [9 : 154]. According to Van-
Patten, such presentation makes the learning of the target form most efficient. However,
because of the complex morphology of Ukrainian, in which, for example, there is a whole
range of noun endings for the same case, treating every possible case ending separately
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would be impractical. Research on the use of PI for teaching Russian case endings [6] has
demonstrated that this approach is effective even when as many as five morphological
forms that encode the same meaning are in focus at the same time. Therefore, the decision
was made to divide the grammatical paradigms into smaller clusters of a few endings that
fulfill the same function and treat each cluster in a separate module. For example, vocative
case endings are covered in three separate modules in Dobra Forma: 3.1 Vocative Case
(Feminine Nouns), 3.2 Vocative Case (Masculine Nouns), and a very short module of 3.3
Vocative Case (Plural Nouns) [14]. By contrast, the more complex instrumental case is
treated in seven different noun modules (9.1-9.4 and 10.1-10.3), two pronoun modules
(14.1, 14.2), and one adjective module (19.1). Within each major section of Dobra Forma
on a specific part of speech (The Noun, The Pronoun, The Verb, etc.), grammatical mate-
rial was carefully sequenced to allow users to build on what they have already learned
from one module to the next.

Module 16.1 on the adjectival endings in the nominative case can illustrate how
the PI approach is incorporated in Dobra Forma. 16.1 is the first module on adjectives, so
it is assumed that it would be used by learners early on in their program of learning basic
Ukrainian. For this reason, it utilizes very simple vocabulary and short sentences. Explicit
information about the targeted forms — in this case, the four nominative-case endings of
hard-stem adjectives -uid, -a, -e and -i — is presented in the first task, but it is done through
the guided discovery technique. The four endings are introduced in a minimal authentic
context through images of Ukrainian signs and advertisements that include these adjec-
tival forms: «Hauionansuuii my3eit “YopHoouns”», «byprep? I'apna ines!», «Homosiue
ta xinoye B3yTTs» and «Ily3ara xara: Ykpainceki crpaBuy. In the instructions to the task,
learners are asked to select the most appropriate caption for each image choosing from
several options, such as «Tyt € 6opur i Bapenuku.» This is done to focus the learners’ at-
tention on the overall meaning of signs and advertisements. Learners are also instructed to
pay “careful attention to the different endings on the adjectives, which agree in gender and
number with the nouns they modify” [14 : mod. 16.1] and utilize what they notice about
the endings in the second part of task one. In this part, learners have to answer questions
such as “What is the ending of the adjective that is used with a masculine noun?” Learn-
ers’ responses in all Dobra Forma activities are machine-graded, so they receive immedi-
ate feedback on how well they performed each task and grasped the given information.
While VanPatten’s illustrations of the PI approach usually give explicit information on the
target form more directly than in my example above, the technique of guided discovery is
very suitable for introducing simple and straightforward grammatical forms and has the
advantage of being a form of active learning. It is therefore often used in Dobra Forma to
present new grammatical information.

The introductory task in module 16.1 is followed by structured input activities on
these adjectival forms, aimed at helping learners pay attention to and process the semantic
meanings of the adjectival endings. As such, these activities address VanPatten’s Primacy
of Meaning Principle. The difficulty with designing structured input activities for these
grammatical forms lies in the fact that in Ukrainian, adjectival endings are rarely the only
indicator of the nouns’ gender and number, since they are almost always used together
with the nouns themselves. As a result, adjectival endings normally have low communica-
tive value in a sentence and can be easily ignored by the learners. This is in part the reason
why learners often forget to make adjectives agree with the nouns in their own sentences
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in Ukrainian, as these endings are perceived to be redundant. To increase the communica-
tive value of adjectival endings, Task 2 limits the audio input to stand-alone adjectives and
makes learners match each descriptor with a famous Ukrainian of either male or female
gender (see Figure 1). As learners hear adjectives “ykpaincbkuii,” “Bigoma,” “akTuBHa,”
etc., which are equally appropriate for both Yuliia Tymoshenko and Oleh Skrypka in their
lexical meaning, they must pay attention to the adjectival endings in order to decide to
whom each descriptor applies. As a result, they begin to internalize the links between the
forms -mii/-a and the meanings “male”/“female.”

3aBOaHHA 2

Listen to the descriptions of Yulia Tymeshenko and Oleh Skrypka below. Based on the gender of the adjective you hear,
select the person who is being described.

|

Honin Tusowérso Cnéz Crpiinka

o

Choose the correct answer.
O Onér Crpinka

QO 10nin TAMOLEHKD

© Check °

@oooo0

Figure 1. Screenshot of Task 2 from Dobra Forma Module 16.1

The process of internalizing these particular form-meaning connections continues
as learners complete Task 3 (see Figure 2). In this task, they have to process the mean-
ing of the entire passage, as well as the lexical meanings of the adjectives in front of the
blanks AND the semantic meanings of their endings — in order to fill in the blanks with
the correct words.

3aBgaHHAa 3

Your friend received a letter in the mail from an older Ukrainian relative. Unfortunately, part of the letter got water dam-
aged. Help your friend reconstruct the missing sections based on the content and the grammar of the passage.

Fill in the blanks with the appropriate answers.

Mos crapwa BXE Ha NEHGii. Y MEHe Takox & MonoaLINiA . BiH BuiTenb. Miit YonoBik Tex BuMTens. Y Hac
YéTBepo AiTéi. CTapla i crapwmi BXe cTyaéHTu. Monoawwi — Wwkonsip, a Mondawa

we Ayxe ManéHbka.

Figure 2. Screenshot of Task 3 from Dobra Forma Module 16.1

The tasks described above are fully in keeping with VanPatten’s guidelines for struc-
tured input activities. They have learners process a very small subset of grammatical forms
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at a time (in this case, only two adjectival endings -mii and -a); they focus the learners’ atten-
tion on the meaning of forms in context; and they gradually increase the quantity of input,
moving from individual words or sentences to paragraph-level discourse [9 : 154]. Most im-
portantly, these activities do not ask learners to produce the targeted forms themselves right
after being introduced to them. Instead, these tasks give the learners oral and written input in
which the target forms have communicative value and compel the learners to process these
forms for their meaning, thereby internalizing these form-meaning connections.

According to the PI approach, only after these connections have become part of the
learners’ internal grammar should the learners proceed to output activities in which they
produce the target forms themselves. In Dobra Forma, such output activities come at the
end of each module, in the section called «A tenep Tect!» These “tests” are not mechanical
drills: they are still structured in such a way as to compel the learners to pay attention to both
meaning and form within a context. The test from module 14.1 on the instrumental-case
forms of personal pronouns after the preposition 3 can serve as an example (see Figure 3). In
this task, learners have to read a realistic dialogue and type in the missing personal pronouns
in their correct forms. The choice of pronouns depends on a careful processing of the overall
conversation and in one instance, on the learners’ ability to recall from the earlier activities in
the module that only the pronoun form muoto is used after the preposition variant 3i.

A Tenép TecT!

Complete the dialogue below by providing the appropriate personal pronouns based on context.
Fill in the blanks with the appropriate answers.

— Mpusir, Mupocnaeo! Oyxe aoGpe, Wo v TyT. T 3HAEW Moro GpaTa?

— Hi, ané ayxe xo4y 3 nosHanoMuTHCA. A Barato 4yna npo Heoro.
— BiH TeX x04e no3HanoMmuTHEA 3 . By X npauoeTe B OQHIM KOMMAHIi.
— TaK, ané mu 3 HIKONM He BAYMNUCA, TOMY LIO Y HAC pisHi dcbick. Ane § 3HAID Hord AiBMKHY, Map'sHy. BoHa npauoe 3i

B OIHOMY Odpici.
— Tak, Map'siHa rosopyna... 3HaewW, M1 3 YACTO X6AMMO Ha 06ia pasdm. XG4ew niTh 3 HACTYNHOro pasy
(next time)?
— Tak, rapHa inéa! Pago nigy Ha o6in 3

@ Check

Figure 3. Screenshot of the final test from Dobra Forma Module 14.1

To demonstrate how the PI approach can be applied in Ukrainian to address VanPat-
ten’s second principle of input processing, the First Noun Principle, let us examine a portion
of module 11.3 Dative Case (Animate Masculine Nouns). It is important to note that the da-
tive case is the last case to be introduced in Dobra Forma, so it is assumed that learners are
familiar with all the other Ukrainian cases when they work on the dative case modules. The
concept of the indirect object for which Ukrainian uses the dative case is covered in the earlier
module, 11.1, as are all the feminine, neuter, and inanimate masculine noun endings in the da-
tive (modules 11.1 and 11.2). In the beginning of module 11.3, learners are introduced to and
practice processing the three animate masculine noun endings, -oBi, -eBi and -eBi. The second
part of this module presents to learners the grammatical structure with mogo6arucs, in which
the dative case is used, and because this is a less straightforward construction for many learn-
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ers of Ukrainian as a foreign language, the explicit information about it is given very directly,
in a «Baxumo!» box (see Figure 4). The last sentence in this box advises learners on how
to best process input with momodarues, urging them to rely on the case endings to correctly
understand who likes whom. Thus, in this instance all three steps of VanPatten’s PI approach
(explicit information, warning about processing strategies, and structured input activities) are
present — to ensure learners’ success in internalizing this grammatical structure.

Baxnuso!

To say that somebody likes someone or something, Ukrainian uses a special construction with the verb
nogo6atuca. The noun indicating the person who likes must be in the dative case, whereas the object be-
ing liked is in the nominative case:

Octanosi nopd6aeTecA ApuHa. — Ostap likes Yaryna.

(Literally: To Ostap Yaryna is pleasing.)
Note that the word order in such sentences is flexible: they can begin either with the person doing the liking
or with who/what is being liked:

OcTanoBi noaé6acTecA AprHa. = ApyHa noadb6aeTbea OCcTanosi.

The only way to determine who likes whom in such sentences is to pay close attention to the case forms!

Figure 4. Screenshot of explicit information on the structure with mogodarucst from Do-
bra Forma Module 11.3

After this explicit information, structured input activities follow, in which learners
have to rely on the case endings to correctly interpret the sentences with mogoéarucs. In
Task 5, learners see a series of amusing cartoon images in which one person is shown to like
the other person pictured (see Figure 5 for a portion of this task). Two possible captions with
the verb form momo6aeTbest are given under each image, and the only difference between
them are the case endings on the names of the two individuals, which indicate who likes
whom. In order to select the correct caption, learners must pay attention to the dative-case
endings and correctly process them as indicating the person who is “doing the liking.”

3aBaaHHA b

Select the best caption for each picture.

1.
O Bacunési gyxe nogodaeTbea Harans.

QO Baciins ayxe nogdbaetses Harani.

& Check °

Figure 5. Screenshot of Task 5 from Dobra Forma Module 11.3
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Task 6 then embeds the same processing issue in a larger context and asks learn-
ers to process a number of sentences with momo6aernest that indicate likes and dislikes
within a group of people (see Figure 6). Learners must correctly process a whole series
of both feminine and masculine dative-case endings, including within sentences with ne
noodaeThest, in order to select the best dancing partners for individuals within this group.

3aBgaHHA 6

Read the sentences below to figure out who likes and dislikes whom. Based on this information, create a list of dancing
partners by matching up individuals who like each other.

Mapkoégi noné6aetbest OnéHa.
Bonoas He nogobaeTbea HacTi.
MakcrmMosi noadbaeTbcs HacTs.
Anppiesi noao6aeTbes Onbra.
Calwké noadbaeTees Onb3i.
Bonoai He nogoBaeTbes Hacts.
Onéni nopo6aeTbes Mapko.
AHOpin nogéBaeTbes Codii.

. Onb3i He nondBacThes Bondas.
Onbra nogo6aeTbes CallkoBi.

. Makcim nogobaetbes HACTI.
12. Codhin noadBaeThes AHapiesi.

O N R BN

N
S oo

Drag the answers to the appropriate blanks.

1. Cawko Byae TaHLOBATH cam
2. Makcim 6Yae TaHLUBATH 3 Codpieto
3. AHapif GyLe TaHU0BATH . 3 OnéHo

4. Mapko Dyne TaHUoBaTH 3 Hacrteto

5. Bonoga Gyae TaHLoBat

@ Check

Figure 6. Screenshot of Task 6 from Dobra Forma Module 11.3

3 Onbrow

All the activities described thus far have been structured in such a way that the learn-
ers cannot complete the task without paying attention to and correctly linking the target
forms to the meanings they encode. In other words, these forms are essential to the task.
Such feature of an activity is known in the PI literature as “task-essentialness” [5]. Empirical
research on PI has found that structured input activities are most effective in helping learners
internalize the target forms only when these forms are task-essential [S]. It is easy to make
grammatical forms of high communicative value task-essential in activities, but the problem
that exists in many languages, the Slavic ones in particular, is the presence of many redun-
dant and non-meaningful grammatical forms. And while redundancy can sometimes be dealt
with through structuring tasks in a way that would minimize it, as in the examples of struc-
tured input activities on the adjectives described above, the forms that have little or no inher-
ent semantic value present a much greater challenge. Examples of such forms in Ukrainian
include, for instance, plural genitive-case endings after many numerals, as in the phrases
I’ATH 10J1apiB or BiciMHaamsaTh KHI:KOK. It is difficult for learners with no prior knowl-
edge of any Slavic languages to understand and remember that numerals Tpu and micTb,
for example, demand the use of different cases. Such a grammatical rule seems pointless to
learners since there is no inherent difference in the semantic meaning of the noun endings in
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the phrases Tpu rpuBHi and micTs rpuBens. What should be done with such forms then?

VanPatten’s model of input processing does not imply that such forms never get
processed and therefore internalized by learners — only that they might be harder and take
longer to internalize. While it is next to impossible to design task-essential structured
input activities that would target such forms, all other principles of PI can still be applied
in the teaching of these forms to make them clear and easier to process and remember.
These principles include providing straightforward explicit information about such forms,
giving learners plenty of input full of the target forms, and using any possible means to
compel learners to notice these forms in the input. These principles have been used, for
instance, to design Task 2 in module 6.1 on the plural genitive-case nouns after numerals
and other expressions of quantity (see Figure 7). The task comes right after a clear explicit
explanation of the rule on when to use genitive plural after numerals. The activity itself
provides oral input consisting of simple sentences with expressions of quantity, such as
«Ile#t xoctroM komtye 120 nomapiB» and «Bu e maere 3 migpyunuku». The sentences
are intentionally kept very short, with the quantities being the most important information
in them. The learners’ attention is focused on the numerals/quantifiers and the endings on
the nouns that follow because the task requires learners to select the expression of quantity
they hear AND the noun ending they hear in each sentence. Finally, the overall meaning
of the sentences is kept in focus because the learners are also asked to select the location
in which each sentence is most likely to be heard.

3aBaaHHA 2

You will hear eight sentences. For each sentence, first select the number (for ex., 12) or the quantifier (for ex., mano)
used. Then choose whether the noun after the numeral or the quantifier ends with the nominative plural —w/—i or with the
genitive plural —ie. Finally, choose in what context/location this sentence is most likely to be used. The first one has
been done for you as a model.

P o039 I o1:10 o)) E—
» Transcript — 3ag0aHHRA 2

Select the appropriate answers from the pull-down menus.

120 -iB B marasnui

1

2.5 v || B ~ | B YHIBEpCUTETI ~
33 v| wmor-i v || Bbibniotéu -

4.| parato v | -iB ~ || HaeKkckypcii v
5. ~ ~ v

6 ~ ~ ~

T ~ ~ ~

8 ~ ~ ~

® Check

Figure 7. Screenshot of Task 2 from Dobra Forma Module 6.1

It goes without saying that the types of activities presented above, of which Dobra
Forma consists, constitute only the first stage of grammar learning. They must be followed
by many more output activities in which learners use the target forms themselves to com-
municate orally and in writing. Such activities, of course, are best done in the classroom
because they require communication partners as well as the help of an instructor who can
monitor learners’ performance and provide the kind of corrective feedback that a machine
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cannot. By utilizing Dobra Forma outside of the classroom for the initial stage of learning
specific grammatical forms and functions, learners and instructors can free up valuable
class time that can instead be used for communicative activities.

Conclusions. This article presented a less well-known approach to the initial stage
of grammar acquisition that for many learners still consists of unhelpful and uninspiring
mechanical drills. The pedagogical approach of processing instruction, which is grounded in
SLA theory and supported by research conducted with learners of English, Spanish, French,
and other commonly taught languages, is only beginning to be applied in the teaching of
Ukrainian as a foreign language. Dobra Forma, a recently released free online textbook of
basic Ukrainian grammar, which is gaining popularity among users in Ukraine, the United
States, Canada, and other countries, relies heavily on this approach. Therefore, a detailed ex-
planation of its theoretical basis and the peculiarities of its application to Ukrainian grammar
may be helpful to instructors and learners of Ukrainian who are already using or considering
adopting Dobra Forma as one of their instructional resources.

In the future, it will be important to verify the claims of effectiveness for processing
instruction through empirical research involving learners of Ukrainian. While this approach
has been found to be highly effective for learning various grammatical forms and structures
of Germanic and Romance languages, PI studies on Slavic languages are very scarce, and
non-existent for Ukrainian in particular. As discussed above, the abundance of non-mean-
ingful grammatical forms in Ukrainian presents a challenge for designing task-essential
structured input activities targeting these forms. It would therefore be very instructive to
investigate the effectiveness of the existing Dobra Forma activities that focus on such forms.
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VY wmiit cTaTTi PO3NIANAEMO Ta PEKOMEHYEMO 3aCTOCYBAaHHs PEHEHTHBHOTO ITiJXOAY O BHKIAJAHHS
6a30Boi 'paMaTHKM yKpaTHCHKOI MOBH SIK IHO3€MHO1, 30KpeMa, Ha IepIiii cTajii 1poro npomuecy. Penentisaumii
TIIXiT IPYHTYETBCA Ha acIeKTax Teopii OMaHyBaHHA APYroi MoBH. MIoro edeKTHBHICTb /Ui BUBYEHHS Pi3HHX
rpamMaTHYHKX (POPM aHIIIHCHKOI, iCTTAaHCHKOT, (PpaHITy3bKOT Ta IHIIKX MOIMYISPHUX iHO3EMHHX MOB ITiATBEPANIH
EMIIPUYHI JOCIIUKEHHS, MPOTe HOTo JIMIIE TIOYMHAIOTh 3aCTOCOBYBATH Il BUBYCHHS yKpaiHChKOI. Y cTarTi
KOPOTKO BMKJIaJI€HI TEOPETHYHI MiJBAJMHH 1BOTO IiAXOIY, a CaMe MOJIENb PElEeNTUBHOTO 3acBoeHHs b. Ban-
IMerrena. L1 Mozenb omnucye, K caMe CTYJCHTH OTPHMYIOTh JIIHIBICTHYHY iH(pOpPMAIlilo 3 TOTO, 1[0 BOHH YyFOTh
200 YUTAIOTh IHO3EMHOIO MOBOIO, a TAKOX, III0 caMe MOXKE HE JIaTH M 3ayBaKUTH NEBHI IPaMaTHYHI HIOAHCH
NIPY YUTAHHI YM CIIyXaHHI. PelenTuBHUI MiIXix Mae Ha METi JOIIOMOITH CTYICHTaM IIOAOJIATH IIi TPYJHOIII y
cripuidHATTI. CTaTTs MPONOHYE L MiAXiM SK e(eKTHBHY albTEPHATHBY MEXaHIYHMM BIIPaBaM, SIKi 4acTo J0Ci
BBAKAIOTHCS HEOOX1THUM TEPIIIM KPOKOM y BHBUCHHI 'paMaTHKH. Y CTaTTi BUKJIAJICHI TEOPETHYHI apryMEHTH
IPOTH MEXaHIYHHUX BIPAB Ta HA KOPUCTh TOTO, OO MOYMHATH BUKJIAJAaTH TPAMATUKY 3 PELENTHBHHUX BIPAB —
TaK, SK 1€ MPOTIOHYETBCS y PEHENTHBHOMY ITiJIXO.

MOsKITHBICT 3aCTOCYBaHHS PELENTHBHOTO ITJXOy Y BUKJIAJaHHI IPaMaTHKH yKPaiHCHKOi MOBH IpO-
LTFOCTPOBAHO CEPi€ro BIPaB 3 BIJIKPUTOrO EJNEKTPOHHOTO Mifpy4HNKa 0a30B0i yKpaiHChkoi rpamaruky «J{o6pa
(dopma» O. Bamo, 1e BukoprcTano 1eif miaxija. CTaTTs HOACHIOE CTPYKTYPY 1 IIepeBaru TakuX BIPAB Ta OIHCYE
JesIKi TPYJHOII 3aCTOCYBaHHs 1(bOTO Tiaxoy (y TMepBicCHOMY #oro BapiaHTi, copmynsoBanoMy Bau Ilerte-
HOM), I1J0 3yMOBJICHI crientn(ikoro ykpaincbkoi MoBH. Cepen HUX — CKilaJjHa MOP(OJIOTis Ta iCHYBaHHs 6ararbox
rpamMarHiHuX GopM, Mo Maiike abo 30BCIM HE MAOTh KOMYHIKaTHBHOTO 3HA4YEHHs. 3alIPOIIOHOBAHO MPAKTHYHI
CIOCOOH TIO/I0NIAHHS IIMX TPYAHOIIB, SIKi MPOITIOCTPOBAaHI KOHKPETHUMH TIPUKIafamMH 3 «J]o6poi opmim.

Kniouosi cnosa: BUKIIaJlaHHs TPAMaTUKK YKPAiHChKOT MOBH, 6a30Ba rpaMaTHKa, PELEIITHBHE 3aCBOEH-
HSl, PeLeNITUBHUI MiJX1/J, MEXaHIYHI BIPaBH.
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