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This article examines how Ukrainian language education in the Republic of Korea has been institution-
ally formed and developed amid the dual transformations of digitalization and the reconfiguration of the interna-
tional order. Ukrainian was designated a Critical Foreign Language under the Act on the Promotion of Education
in Critical Foreign Languages (officially translated as Less Commonly Taught Foreign Languages) in 2016, and
its importance has further increased since Russia’s full-scale invasion of Ukraine in 2022. Ukrainian language
education in Korea operates through a highly concentrated, single-institution model centered on the Department
of Ukrainian Studies at Hankuk University of Foreign Studies. Contrary to the common perception that such
a structure limits educational outreach, this study argues that it has functioned as an institutional strength by
ensuring curricular coherence, standardization of teaching materials, and sustained training of specialists. The
publication of standardized textbooks at the A1-A2 levels in 2025 and the forthcoming B1-B2 volumes in 2026
demonstrate Korea’s transition from introductory instruction toward systematic training of independent language
users. The article further analyzes key challenges facing Ukrainian language education in the digital era, includ-
ing the limited availability of authentic online materials, insufficient multimodal resources, ethical and pedagogi-
cal constraints on the use of Al-based tools, and perceived cultural distance among learners. Rather than rapid
technological adoption, Korean Ukrainian language education has pursued a gradual digital transition based on
web-based textual and audio materials, reflecting the realities of Critical Foreign Languages with limited learner
populations. This study proposes future directions emphasizing the development of a national digital language
education platform, institutionalization of blended learning, cautious and limited use of Al, and stronger link-
ages between education, research, and societal needs related to Ukraine’s postwar reconstruction. In doing so,
the article contributes empirical insights and policy implications to discussions on strategic language education
and digital language pedagogy.
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I. Introduction

Since the mid-2010s, the international community has experienced a series of
complex and interrelated transformations, including the intensification of geopolitical
tensions, the reconfiguration of global supply chains, and growing uncertainty in global
security environments. Within this context, foreign language education is no longer under-
stood merely as a means of enhancing individual communicative competence, but is in-
creasingly recognized as a strategic asset directly linked to a nation’s diplomatic, security,
and economic capacities. In particular, languages with relatively small learner populations
but strong ties to specific regions are being repositioned beyond the category of “rare
languages” and are instead conceptualized as Critical Foreign Languages, essential to the
implementation of national strategies.

A representative institutional response to this shift in perception is the Act on the
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Promotion of Education in Less Commonly Taught Foreign Languages, enacted by the Ko-
rean government in 2016. Although the official English title of the Act employs the term
Less Commonly Taught Foreign Languages, the policy framework it establishes effectively
conceptualizes these languages as Critical Foreign Languages to be cultivated from the per-
spective of mid- to long-term national capacity building rather than short-term educational
demand. The Act presents a comprehensive policy structure encompassing textbook devel-
opment, teacher training, learner support, international exchange, and the expansion of re-
search infrastructure. Ukrainian was designated under this Act as one of Korea’s Critical
Foreign Languages. At the time of its designation, Ukrainian was perceived as a language
with relatively limited learning demand; however, subsequent changes in the international
political environment have led to a steady expansion of its strategic importance.

In particular, Russia’s full-scale invasion of Ukraine in 2022 elevated Ukraine to
a central actor in the European security order and international politics, while postwar re-
covery and reconstruction emerged as major tasks for the international community. Within
this context, Ukrainian has come to be positioned not merely as a regional language, but as
a Critical Foreign Language applicable across a wide range of domains, including diplo-
macy, security, postwar reconstruction cooperation, humanitarian assistance, and activi-
ties within international organizations. This shift has also prompted a reassessment within
Korean society of the objectives and orientation of Ukrainian language education.

At the same time, higher education as a whole is undergoing another structural
transformation in the form of digitalization. The expansion of online learning environ-
ments, the widespread adoption of multimodal learning materials, and the emergence of
artificial intelligence—based language learning tools are fundamentally reshaping teaching
and learning practices as well as assessment systems in foreign language education. How-
ever, these changes cannot be applied uniformly across all language education contexts.
In the case of Critical Foreign Languages, which are often characterized by small learner
populations and educational infrastructures concentrated in a limited number of institu-
tions, digital transformation functions as a complex challenge that entails both new op-
portunities and structural constraints.

Ukrainian language education in Korea is situated at the intersection of these two
dynamics: the changing status of Ukrainian as a Critical Foreign Language within national
strategy and the transformation of educational environments driven by digitalization. At
present, the Department of Ukrainian Studies at Hankuk University of Foreign Studies is
the only institution in Korea that offers Ukrainian language education as a full-fledged un-
dergraduate major, indicating that Ukrainian language education in Korea operates through
a highly concentrated, single-institution model. While this structure has often been criti-
cized for limiting the breadth of educational provision, it has simultaneously functioned as
an institutional strength by ensuring curricular coherence, enabling the standardization of
teaching materials, and supporting the sustained training of specialized human resources.

Despite these distinctive characteristics, relatively little research has offered a
comprehensive analysis of Ukrainian language education in Korea within the context of
the digital era. Existing studies have tended to focus either on Critical Foreign Language
policy in general or on the structural constraints faced by individual languages, while inte-
grative examinations that address digital transformation, textbook development, learning
environments, and educational outcomes within a unified analytical framework remain
scarce. In response to this gap, the present article adopts Ukrainian language education
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in Korea as a case study through which to derive analytical frameworks and implications
applicable to Critical Foreign Language education more broadly.

The objectives of this study are threefold. First, it analyzes the policy and in-
stitutional foundations through which Ukrainian language education in Korea has been
established and developed as a form of Critical Foreign Language education. Second, it
examines the major challenges confronting Ukrainian language education in the digital
era, with particular attention to authentic learning materials, multimodal learning content,
the use of artificial intelligence, and issues of cultural distance. Third, it proposes future
directions and policy-oriented and pedagogical recommendations aimed at ensuring the
sustainability of Ukrainian language education as a strategically grounded model of Criti-
cal Foreign Language education.

To achieve these objectives, this study employs a qualitative research methodology
that combines policy document analysis with educational case analysis. The discussion
focuses on the curriculum, textbook development, digital learning environment, and aca-
demic and social outcomes of the Department of Ukrainian Studies at Hankuk University
of Foreign Studies. Through this approach, the article seeks to provide empirical ground-
ing for discussions of Korea’s Critical Foreign Language policies and digital language
education, while contributing to the exploration of future directions for Ukrainian lan-
guage education in the digital era.

II. Korea’s Critical Foreign Language Education Policy and the Institutional
Position of Ukrainian

2.1. Formation and Transformation of Critical Foreign Language Education
Policy

Critical Foreign Language Education is characterized by features that distinguish it
from conventional foreign language education policy. Whereas general foreign language
education has traditionally focused on improving communicative competence for large
numbers of learners, Critical Foreign Language Education aims to accumulate language
capacities essential to the implementation of national strategic objectives over the long
term, regardless of the size of the learner population. Brecht and Rivers (2000) conceptu-
alize such languages as “national language assets,” emphasizing that education in strategic
languages should be treated not as a response to short-term demand but as an object of
institutionalized and sustained investment [3 : 3—6].

In Korea, this shift in perception began to take concrete shape during the 2010s. In
particular, the Act on the Promotion of Critical Foreign Language Education, enacted in
2016, redefined minority languages that had not been sufficiently addressed within con-
ventional foreign language policy as strategic resources at the national level and estab-
lished an institutional foundation for their systematic development. This Act went beyond
the mere designation of language categories, presenting a comprehensive policy frame-
work encompassing textbook development, teacher training, learner support, international
exchange, and the expansion of research infrastructure.

However, previous studies indicate that while Critical Foreign Language Educa-
tion policy has been partially successful in establishing an institutional framework, it has
also revealed limitations in adequately reflecting language-specific characteristics and
educational realities. Lee (2024) points out that Korea’s Critical Foreign Language policy
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applies uniform standards across a wide range of languages, thereby failing to sufficiently
capture differences in educational environments and stages of development among indi-
vidual languages [14 : 112—118]. These limitations are particularly pronounced in lan-
guages with small learner populations and educational infrastructures concentrated within
a limited number of institutions.

These critiques suggest that Critical Foreign Language Education should not be
operated through a single, uniform policy framework, but rather requires differentiated
approaches that take into account language-specific conditions and stages of development.

2.2. The Convergence of the Strategic Language Concept and Digital Trans-
formation

One notable trend in recent discussions surrounding Critical Foreign Language
Education is the convergence of the strategic language concept with the discourse on
digital transformation. Advances in digital technology have expanded access to language
education while simultaneously enabling the accumulation of learning materials, the stan-
dardization of instructional methods, and the increased efficiency of teaching and learn-
ing processes. Ferguson (2012) argues that digital learning environments can facilitate
qualitative transformation in language education by enabling the accumulation of learner
data, the provision of personalized feedback, and the design of individualized learning
pathways [5 : 7-10]. These characteristics offer new possibilities even for small-scale
language education contexts with limited learner populations.

Nevertheless, digital transformation does not automatically generate positive out-
comes for Critical Foreign Language Education. When technological adoption precedes
the development of sufficient learning materials and pedagogical design, it may instead
lead to superficial learning and a decline in educational quality. Mayer (2020) emphasizes
that for multimodal learning to function effectively, it must be grounded not in the simple
combination of technologies, but in instructional design informed by cognitive load theory
[15 : 85-92]. This perspective makes clear that in Critical Foreign Language Education,
digital adoption is not a matter of speed, but of sequencing and conditions.

These discussions suggest that digital transformation can produce meaningful edu-
cational effects only when it is aligned with the objectives of strategic language education.

2.3. The Changing Policy Status of Ukrainian

At the time of its initial designation as a critical foreign language, Ukrainian was gen-
erally perceived as a language with relatively limited learning demand. However, following
Russia’s full-scale invasion of Ukraine in 2022, Ukraine has emerged as a central actor in
the European security order and international politics, leading to a fundamental shift in the
policy status of the Ukrainian language. Kuzio (2022) analyzes how, in the post-war context,
Ukrainian has come to function not merely as an ethnic or national language, but as a core
element of national identity and international political discourse [13 : 41-44].

Within the context of Korea’s Critical Foreign Language Education policy, this
transformation calls for a redefinition of the objectives of Ukrainian language education.
Ukrainian should no longer be approached merely as an effort to sustain a ‘rare language,’
but rather as a strategic language applicable to a wide range of fields, including diplomacy,
security, post-war reconstruction cooperation, humanitarian assistance, and international
organizations. This shift demands new standards that go beyond conservative, preserva-
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tion-oriented approaches in textbook development, curriculum design, and the overall ar-
chitecture of digital learning environments.

2.4. The Policy Implications of a Single-Institution-Centered Model

Ukrainian language education in Korea is characterized by a concentrated, single-
institution-centered structure. In general, such a structure has often been criticized for its
limitations in terms of expanding the educational base. However, from the perspective of
Critical Foreign Language Education, a single-institution model may instead be under-
stood as a strategic choice aimed at ensuring educational quality and long-term sustain-
ability. Becher and Trowler (2001) argue that the stable maintenance of academic com-
munities requires a certain degree of institutional concentration and the accumulation of
specialized expertise [2 : 57—60].

Ukrainian language education can be understood within this framework. A depart-
ment-centered structure has enabled the standardization of textbook development, conti-
nuity in curriculum design, and the long-term cultivation of specialized human resources,
thereby providing institutional stability in responding to structural changes such as digital
transformation. In this sense, Ukrainian language education in Korea can be evaluated as
a case that relatively faithfully implements the model of strategic language capacity ac-
cumulation envisioned by Critical Foreign Language Education policy.

This chapter has examined the formation and transformation of Korea’s Critical
Foreign Language Education policy and analyzed the institutional position of Ukrainian
within the broader discourse on strategic languages and digital transformation. Through
this analysis, Ukrainian language education is shown to constitute not merely an example
of small-scale language education, but a significant case illustrating how national strategic
language education can be institutionalized in the digital era.

Building on this policy and theoretical context, the following chapter will analyze
the concrete operational structure and educational outcomes of Ukrainian language educa-
tion in Korea, focusing on the Department of Ukrainian Studies at Hankuk University of
Foreign Studies.

II1. The Current State of Ukrainian Language Education in Korea: A Case Study
of the Department of Ukrainian Studies at Hankuk University of Foreign Studies

3.1. A Single-Institution-Centered Educational Structure and Its Formation

Ukrainian language education in Korea has developed primarily around the De-
partment of Ukrainian Studies at Hankuk University of Foreign Studies (HUFS). Since
its establishment in 2009, the department has functioned as the only institution in Ko-
rea — and in much of East Asia — offering Ukrainian language and Ukrainian stud-
ies as a full-fledged undergraduate major. This institutional singularity has often been
perceived as a structural limitation in terms of educational outreach and scale. However,
when examined within the framework of Critical Foreign Language Education, such a
single-institution-centered model can instead be understood as a strategic configuration
that enables curricular continuity, accumulated expertise, and institutional stability.

Research on higher education communities suggests that a certain degree of insti-
tutional concentration is often necessary for sustaining small and specialized academic
fields. Becher and Trowler (2001) argue that disciplinary communities require stable orga-
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nizational bases in order to maintain shared norms, pedagogical coherence, and long-term
professional reproduction [2 : 57—60]. This insight is particularly relevant to Critical Foreign
Language Education, where learner populations are structurally limited and where educa-
tional quality can otherwise become overly dependent on individual instructors.

In its early stages, Ukrainian language education in Korea faced substantial con-
straints, including the lack of standardized teaching materials, a limited pool of trained
instructors, and minimal access to locally adapted learning resources. Despite these con-
ditions, the HUFS Department of Ukrainian Studies adopted an integrated educational
model that placed language instruction at the core of the curriculum while progressively
incorporating area studies components such as history, politics, economics, and culture.
This approach aligns with the policy rationale of Critical Foreign Language Education,
which emphasizes the cultivation of strategic human resources capable of operating at the
intersection of language competence and regional expertise [3 : 3—6].

Importantly, from its inception the program did not separate “language training”
from “area expertise,” but rather designed them as mutually reinforcing elements. This
integrated philosophy has continued to shape subsequent developments in curriculum de-
sign, textbook production, and the gradual construction of digital learning environments.

3.2. Curriculum Structure and the Development of Standardized Textbooks

The curriculum of the Department of Ukrainian Studies at HUFS is organized
around a stepwise language education framework from A1 to B2, in accordance with
the Common European Framework of Reference for Languages (CEFR). The CEFR em-
phasizes progressive communicative competence, learner autonomy, and functional lan-
guage use across proficiency levels, making it a widely accepted benchmark for curricu-
lum design in higher education language programs [4].

One of the most significant recent achievements in Korean Ukrainian language ed-
ucation has been the systematic development and publication of standardized Ukrai-
nian language textbooks. In 2025, textbooks for the beginner levels (Al and A2) were
published, followed by the scheduled publication of intermediate and upper-intermediate
textbooks (B1 and B2) in January 2026. This development marks a critical transition:
Ukrainian language education in Korea has moved beyond an introductory, ad hoc phase
and entered a stage oriented toward the training of independent language users.

In the context of Critical Foreign Language Education, the importance of standard-
ized teaching materials cannot be overstated. Prior research has noted that small-scale
language programs are often vulnerable to excessive reliance on individual instructors’
personal expertise and teaching styles, which can undermine curricular consistency and
long-term sustainability [3]. The establishment of a standardized textbook system miti-
gates this structural risk by ensuring pedagogical continuity, reproducibility, and quality
control across cohorts.

Moreover, textbook standardization serves not only the stabilization of offline in-
struction but also functions as a necessary precondition for digital expansion. Without
a stable and shared curricular core, attempts at developing digital content or online plat-
forms risk fragmentation and uneven quality. In this sense, the standardized Ukrainian
textbooks provide an institutional infrastructure upon which future digital and multimodal
learning environments can be systematically constructed.
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3.3. Digital Learning Environments and Teaching-Learning Practices

At present, Ukrainian language education in Korea has not fully adopted artifi-
cial intelligence —based teaching and learning systems. Instead, instruction relies on web-
accessible learning materials linked to the newly published standardized textbooks,
combining textual input with recorded audio resources. This approach reflects a strategy
of gradual digital transition, prioritizing learner accessibility and instructional stability
over the rapid adoption of high-cost or experimental technologies.

Such a strategy is consistent with existing research on technology integration in
language education. Bax (2011) conceptualizes effective educational technology adoption
as a process of “normalisation,” in which digital tools become pedagogically meaningful
only when they are fully embedded within established instructional practices [1]. From
this perspective, the cautious and incremental use of digital resources in Korean Ukrainian
language education represents not technological conservatism but pedagogical prudence.

This gradual approach is particularly appropriate in the context of Critical Foreign
Language Education. When learner populations are small, premature implementation of
large-scale Al systems or platform-based instruction can complicate quality assurance and
assessment reliability. Studies on blended and incremental digital learning models suggest
that carefully phased integration of digital tools is more effective for sustaining learn-
er engagement and instructional coherence in small-scale language programs [6].

Accordingly, the current web-based text-and-audio model should be understood
not as an endpoint, but as a transitional phase preparing the ground for future multimodal
content expansion and selectively framed Al-assisted learning support.

3.4. Academic, Extracurricular Activities, and Educational Outcomes

Beyond the formal curriculum, the Department of Ukrainian Studies at HUFS has
actively expanded its educational impact through academic and extracurricular initiatives.
The publication of the Korean Journal of Ukrainian Studies has contributed to establish-
ing a domestic scholarly platform for Ukrainian studies, while academic conferences, ex-
hibitions, and policy-oriented forums have facilitated engagement between academia and
broader society. Although the journal is currently undergoing institutional reorganization
due to website restructuring, this pause reflects a process of digital realignment rather than
a contraction of academic activity.

Educational outcomes are also observable in graduate career trajectories. Accord-
ing to employment statistics from recent years, graduates of the Ukrainian Studies pro-
gram have maintained relatively stable employment rates, with some cohorts exceeding
an average employment rate of 80 percent. Alumni have entered government agencies,
public institutions, large corporations, research organizations, and fields related to trans-
lation and international cooperation. These outcomes indicate that Ukrainian language
education in Korea is meaningfully connected to societal demand [8].

Importantly, employment outcomes should not be interpreted as direct measures of
linguistic proficiency alone. Rather, they reflect the alignment between language edu-
cation, regional expertise, and strategic labor market needs, which constitutes a core
objective of Critical Foreign Language Education [2]. In this respect, the Ukrainian Stud-
ies program challenges the common assumption that small or critical language majors are
inherently disadvantaged in terms of employability.
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Figure 1. Digital-Era Ukrainian Language Education Model in Korea

3.5. Summary

This chapter has examined the structure, curriculum, instructional practices, and
outcomes of Ukrainian language education in Korea through a case study of the Depart-
ment of Ukrainian Studies at Hankuk University of Foreign Studies. Despite operating
within a single-institution-centered framework, the program has demonstrated a relatively
stable developmental trajectory characterized by curricular continuity, standardized text-
book production, and cautious yet purposeful digital transition.

These findings provide an essential empirical foundation for the subsequent analysis.
Only by accurately recognizing both the achievements and the structural constraints of the
current system can the challenges of digital transformation, multimodal learning expansion,
and Al integration be addressed in a realistic and theoretically grounded manner. According-
ly, the next chapter turns to a more focused discussion of these challenges and the conditions
under which meaningful pedagogical transformation may occur in the digital era.

IV. Challenges and Possibilities for Transformation in Ukrainian Language
Education in the Digital Era: Authenticity, Textbook Standardization, and the Con-
ditions for Digital Expansion

4.1. Digital Transformation and the Question of “Authenticity” in Foreign
Language Education

The expansion of digital environments has dramatically increased access to learn-
ing materials in foreign language education, while simultaneously raising new questions
regarding the notion of authenticity. Traditionally, authenticity in foreign language educa-
tion has been closely associated with the use of materials produced and used by native
speakers in real-life contexts. In digital learning environments, however, this criterion
alone is no longer sufficient to account for the quality of learning.

Gilmore (2007) conceptualizes authenticity in foreign language education not as a
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single attribute, but as a multilayered concept encompassing: (1) the relationship among
real speakers, listeners, and messages; (2) the authenticity that learners perceive in and at-
tribute to texts; and (3) task design and patterns of classroom interaction [7 : 97-99]. From
this perspective, the authenticity of textbooks or learning materials should not be judged
by whether they are directly taken from the real world, but rather by whether they are ped-
agogically designed to enable learners to transition into actual communicative practices.
This discussion is particularly significant in the context of Critical Foreign Language
Education. For languages with limited learner populations and scarce opportunities for
natural exposure, the unmediated introduction of authentic materials may instead increase
cognitive burden and reduce learner motivation. Consequently, Critical Foreign Language
Education in the digital era faces a fundamental challenge: not how many “real” materials
are provided, but how learnable authenticity can be effectively designed and implemented.

4.2. Ukrainian Language Standard Textbooks (A1-B2) in Korea and “De-
signed Authenticity”

Within this theoretical framework, the Ukrainian language standard textbooks
(A1-B2) developed in Korea can be examined as a case of designed authenticity. These
textbooks represent a tangible outcome of Critical Foreign Language Education policies
implemented since 2016 and form a coherent instructional system spanning from beginner
(A1-A2) to upper-intermediate and advanced levels (B1-B2) [9, 10, 11, 12].

The thematic organization of the textbooks follows a gradual progression from every-
day communicative contexts to more socially and discursively complex topics. At the Al1-
A2 levels, linguistic functions are introduced through familiar domains such as greetings,
family, food, and daily activities. At the BI-B2 levels, the focus shifts toward more abstract
and socially embedded themes, including interpersonal relationships, social change, technol-
ogy, identity, and community. This progression encourages learners to perceive language
not merely as a grammatical system, but as a means of constructing social meaning. In this
respect, the textbooks partially correspond to Gilmore’s (2007) first criterion of authentic-
ity, namely the representation of relationships among speakers, listeners, and messages [7].

This pedagogical orientation becomes more evident in the dialogue texts and task
designs included in the textbooks. At the A1-A2 levels, dialogues are structured around
greetings, appointments, choices, and routine activities, followed by tasks that require
learners to describe or write about their own experiences using similar linguistic frame-
works. This design encourages learners themselves — rather than textbook characters — to
assume the roles of real speakers and listeners, thereby re-centering communicative pur-
pose and context around the learner [9, 10].

At the B1-B2 levels, this approach is further expanded. After engaging with reading
and listening materials on social issues, personal value judgments, or digital environments,
learners are asked to articulate their own opinions or construct arguments in response to given
situations [11, 12]. In this process, learners function not as passive recipients reproducing tex-
tual content, but as active discourse agents who reconstruct meaning. Such task design priori-
tizes learners’ perception of language as usable communicative resources over the inherent “re-
alism” of the text itself, aligning with Gilmore’s (2007) notion of learner authenticity [7 : 99].

In sum, the Ukrainian language standard textbooks developed in Korea prioritize
pedagogically mediated situations and tasks that facilitate learners’ transition into real-
world communication, rather than the direct adoption of unprocessed authentic materials.
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This approach can be evaluated as an educationally grounded choice that reflects the spe-
cific conditions of Critical Foreign Language Education.

4.3. Limitations of Standard Textbooks and Structural Constraints on Digital
Expansion

Despite these strengths, it is difficult to conclude that the Ukrainian language stan-
dard textbooks fully satisfy all the requirements of language education in the digital era.
First, the textbooks remain largely centered on text- and audio-based learning structures,
with limited integration of video materials, visual information, or interactive content. This
limitation does not necessarily indicate deficiencies in textbook quality, but rather reflects
the structural reality that digital learning environments have not yet been fully developed.

Second, while authenticity is effectively implemented at the level of thematic organiza-
tion and task design, it has not been sufficiently integrated with forms of interaction character-
istic of digital environments — such as learner collaboration, asynchronous speaking activities,
or automated feedback systems. Mayer (2002) emphasizes that the effectiveness of multimedia
learning depends not on the mere combination of media, but on instructional design and inter-
action structures that take cognitive load into account [15 : 105—107]. From this perspective,
the current standard textbooks provide a foundational structure for multimodal expansion, but
such expansion does not automatically translate into enhanced learning outcomes.

Third, the potential role of artificial intelligence (AI) in Ukrainian language educa-
tion has yet to be situated within a clearly defined pedagogical framework. This situation
should not be interpreted as a delay in technological adoption, but rather as the result of a
deliberate decision to postpone premature implementation in the absence of clearly estab-
lished principles of use and assessment criteria. Nevertheless, in the long term, the integra-
tion of Al into learning-support functions — such as pronunciation feedback, vocabulary
expansion, and draft-level writing feedback — remains an issue to be addressed.

4.4. Summary: Transitional Characteristics and Conditions for Transformation

Taken together, the Ukrainian language standard textbooks (A1-B2) developed
in Korea can be regarded as a case of designed authenticity that partially aligns with the
conceptual framework proposed by Gilmore (2007) [7]. At the same time, these textbooks
exhibit transitional characteristics with respect to the multimodality, interactivity, and
technological integration demanded by digital-era language education.

Accordingly, the current challenge does not lie in rejecting or fundamentally re-
structuring the existing textbooks. Rather, the core task is to determine how a stable and
systematically developed textbook framework can be organically integrated with digital
platforms, blended learning models, and limited, pedagogically justified uses of artificial
intelligence. This issue extends beyond the scope of individual textbook development and
is directly linked to national-level strategies for Critical Foreign Language Education.

This line of inquiry leads naturally to the discussion in the following chapter. Chap-
ter V will therefore examine, in greater detail, the institutional and pedagogical choices
required for Ukrainian language education in Korea to secure sustainability as a form of
strategic language education in the digital era.
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V. Future Directions and Strategic Recommendations: Conditions for the Sus-
tainable Development of Ukrainian Language Education in Korea in the Digital Era

This chapter synthesizes the institutional achievements of Ukrainian language edu-
cation in Korea, the pedagogical characteristics of the standardized textbooks (A 1-B2), and
the limitations revealed in the context of digital transformation, as discussed in Chapters I1I
and IV, in order to propose strategic directions for future development. The recommenda-
tions presented here extend beyond the operational improvement of specific textbooks or a
single educational institution and instead focus on the institutional and pedagogical condi-
tions required for Ukrainian language education, as a form of Critical Foreign Language
Education, to become established as a national-level strategic language program.

5.1. Building a National-Level Digital Education Platform Based on Standard-
ized Textbooks

Korean Ukrainian language education has already secured an important institution-
al foundation for expansion into a digital education platform through the establishment of
a continuous standardized textbook system spanning levels A1 to B2. The key task mov-
ing forward lies not in developing additional textbooks, but in remediating the existing
standardized textbooks to suit digital learning environments.

A national-level digital education platform should go beyond the simple provision
of digitized textbook files and incorporate the following core functions. First, it should of-
fer clearly structured learning pathways aligned with CEFR levels, along with diagnostic
tools to assess learner progress. Second, it should systematically accumulate audio, video,
and cultural materials linked to the core sentences and communicative functions presented
in the standardized textbooks. Third, it should integrate task design and feedback mecha-
nisms that support self-directed learning. Fourth, it should establish a collaborative envi-
ronment that enables resource sharing and joint instructional design among instructors.

Such a platform would help compensate for an educational structure that has relied
excessively on the individual capacities and efforts of instructors, thereby transforming
Ukrainian language education into a public and sustainable educational resource. Re-
search on digital language education has consistently emphasized that learning outcomes
depend less on the quantity of content or technological sophistication than on the design
of learning pathways and feedback structures [5 : 7-10].

5.2. Institutionalizing Blended Learning and Redesigning Instructional Structures

Digital transformation should not be pursued as a replacement for face-to-face in-
struction, but rather through the institutionalization of blended learning models that or-
ganically combine in-person classes with online learning. In Critical Foreign Language
Education, where learner populations are relatively small, blended learning approaches
that preserve the quality of face-to-face interaction while complementing it with online
components are pedagogically more effective than fully online instruction.

Within a blended learning model, in-person classes can prioritize interaction-centered
activities such as speaking, discussion, and collaboration, while online environments can be
used to reinforce listening, reading, vocabulary, and grammar learning through repetition and
review. This structure not only enhances learner engagement, but also provides instructors
with a foundation for analyzing learning histories and delivering personalized feedback. Prior
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research indicates that such blended learning approaches are particularly effective in improv-
ing learner persistence and satisfaction in small-scale language education contexts [6 : 96-98].

5.3. Establishing Principles for the Gradual and Limited Use of Artificial In-
telligence (AI)

The integration of artificial intelligence (AI) should be approached not as a question
of whether to adopt technology, but as a matter of how to establish principles of use that align
with educational objectives and assessment systems. The fact that Ukrainian language edu-
cation in Korea has not yet fully adopted Al should be interpreted not as technological back-
wardness, but as a cautious choice that prioritizes pedagogical and ethical considerations.

Future Al use may be examined gradually under the following principles. First,
Al should be limited to learning-support functions such as vocabulary expansion, pro-
nunciation comparison, and draft-level feedback. Second, its use should be restricted in
areas directly linked to achievement assessment. Third, the scope and conditions of Al use
should be clearly disclosed to learners. Fourth, ethical education regarding Al use should
be provided to both instructors and learners.

Recent studies have pointed out that while generative Al can be useful in support-
ing learning processes, its integration into assessment contexts carries the risk of distort-
ing learners’ actual language performance [17 : 2—4]. This risk arises because the process
through which generative Al improves output is separated from the learner’s cognitive
and linguistic performance. The core purpose of language assessment lies in evaluating
learners’ ability to independently construct meaning and select lexical, grammatical, and
discourse strategies under constrained conditions. However, generative Al can automati-
cally perform higher-order language operations — such as restructuring sentence patterns,
substituting vocabulary, and enhancing discourse cohesion — thereby improving output
quality regardless of the learner’s actual language competence.

In such cases, assessment results are more likely to reflect learners’ ability to use Al
or design prompts than their independent language proficiency. This distortion is particularly
problematic in Critical Foreign Language Education, where learner populations are small and
precise evaluation of individual achievement is essential. Moreover, it is practically difficult to
fully control Al use or standardize conditions across assessment contexts. Accordingly, genera-
tive Al in Critical Foreign Language Education should be clearly positioned not as a substitute
for language competence, but as a tool that supports learning processes prior to assessment.

5.4. Expanding Strategic Language Education through Education—Research—
Society Linkages

Ukrainian language education should not remain confined to the classroom, but
rather expand as a form of strategic language education through integration with research
activities and social applications. Ukraine is expected to generate long-term language
demand across multiple domains, including postwar reconstruction, international coop-
eration, diplomacy and security, and cultural exchange. This context enhances the social
legitimacy of Ukrainian language education.

To this end, several measures should be pursued in parallel: strengthening articu-
lated undergraduate—graduate curricula; expanding project-based learning linked to trans-
lation, research, and international cooperation; and establishing collaborative models with
public institutions, research organizations, and private enterprises. Strategic language edu-
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cation achieves sustainability when it is connected to tangible social demand, and such
linkages also enhance educational effectiveness by providing learners with concrete moti-
vation for language study [3 : 3-6].

In summary, Korean Ukrainian language education currently stands at a transi-
tional stage. Building on the significant achievement of establishing standardized text-
books (A1-B2), it has the potential to evolve into strategic language education through
the expansion of digital platforms, the institutionalization of blended learning, the limited
and principled use of Al, and stronger linkages among education, research, and society.

The central challenge at present does not lie in the radical introduction of new
directions. Rather, it lies in maintaining the stability of the existing textbook system and
educational framework while gradually expanding them within digital environments and
policy support structures. Such an approach can enable Ukrainian language education in
Korea to move beyond short-term achievements and develop into a sustainable model of
strategic language education in the digital era.

This perspective leads directly to the concluding chapter, which synthesizes the
academic and policy implications of the present study.

VI. Conclusion

This study set out to examine the institutional achievements accumulated by Ukrai-
nian language education in Korea amid the structural transformation brought about by dig-
italization, as well as the limitations and challenges it currently faces. By comprehensively
reviewing the education policies implemented since Ukrainian was designated a Critical
Foreign Language in 2016, the educational system developed around the Department of
Ukrainian Studies at Hankuk University of Foreign Studies, and the recently developed
and published standardized textbooks (A 1-B2), this study explored possible directions for
the transformation of Ukrainian language education in Korea in the digital era.

The analysis suggests that, despite the structural constraint of being centered on a single
institution, Ukrainian language education in Korea has achieved a notable level of institutional
consolidation through the establishment of a standardized textbook system and the stabiliza-
tion of its curriculum. In particular, the development of a continuous series of standardized
textbooks from A1 to B2 represents a meaningful case that overcomes the fragmentation and
ad hoc nature often identified in Critical Foreign Language Education. These textbooks pro-
vide a core foundation for future digital expansion and pedagogical innovation. This study
further demonstrated how the textbooks intersect with the concept of authenticity as discussed
in foreign language education theory, arguing that authenticity designed in accordance with
the Korean educational context can effectively promote learner engagement and interaction.

At the same time, the study clarified that these achievements do not fully satisfy
all the conditions required for language education in the digital era. Current Ukrainian
language education remains largely centered on text- and audio-based learning structures,
while the integration of multimodal learning materials, digital interaction environments,
and Al-based learning support tools remains at a transitional stage. These limitations
should be understood not as deficiencies of individual textbooks or educational actors, but
as structural challenges commonly encountered by Critical Foreign Language Education
programs with limited learner populations as they adapt to digital transformation.

Based on this analysis, the study proposed four strategic directions: the construction of
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a national-level digital education platform, the institutionalization of blended learning models,
the gradual and limited use of artificial intelligence, and the expansion of strategic language
education through linkages among education, research, and society. The significance of these
recommendations lies in their emphasis on maintaining the stability of existing standardized
textbooks and curricula while gradually expanding them within digital environments and poli-
cy support frameworks, rather than pursuing radical or abrupt systemic changes.

The academic contribution of this study lies in its refusal to reduce Critical Foreign
Language Education in the digital era to a mere issue of technological adoption. Instead,
it presents language education as a comprehensive analytical domain where instructional
design, policy frameworks, and social contexts intersect. From a policy perspective, the
study also contributes to repositioning Ukrainian language education not as a temporary
or interest-driven initiative, but as a form of strategic language education that requires
sustained development from a medium- to long-term perspective.

This study nonetheless has limitations, as it focuses on a single national context
and a single educational case. Future research should expand the discussion through com-
parative analyses of other Critical Foreign Language Education programs, empirical in-
vestigations into learner perceptions and learning experiences, and systematic analyses of
actual learning outcomes in digital learning environments. Despite these limitations, this
study is expected to offer meaningful implications for both research and policy by system-
atically outlining the conditions and directions under which Ukrainian language education
in Korea can develop in the digital era.

CIIICOK BUKOPHUCTAHOT JIITEpaTypu

1. Bax S. Normalisation revisited: The effective use of technology in language education. Infer-
national Journal of Computer-Assisted Language Learning and Teaching. 2011. Vol. 1. No. 2. P. 1-15.

2. Becher T., Trowler P. R. Academic tribes and territories: Intellectual enquiry and the
cultures of disciplines. 2nd ed. Maidenhead : Open University Press, 2001. 238 p.

3. Brecht R. D., Rivers W. P. Language and national security in the 21st century: The role of
Title VI/F-H. Dubuque, 1A : Kendall/Hunt Publishing, 2000. 240 p.

4. Council of Europe. Common European Framework of Reference for Languages: Learning,
Teaching, Assessment — Companion Volume. Strasbourg : Council of Europe Publishing, 2020. 278 p.

5. Ferguson R. The state of learning analytics in 2012. Technical Report No. KMI-2012-01.
Milton Keynes : Knowledge Media Institute, The Open University, 2012. Pexum goctymy : http:/
kmi.open.ac.uk/publications/techreport/kmi-12-01

6. Garrison D. R., Kanuka H. Blended learning: Uncovering its transformative potential in
higher education. The Internet and Higher Education. 2004. Vol. 7. No. 2. P. 95-105.

7. Gilmore A. Authentic materials and authenticity in foreign language learning. Language
Teaching. 2007. Vol. 40. No. 2. P. 97-118.

8. Hankuk University of Foreign Studies. Employment Statistics Report of the Global Cam-
pus (2019-2024). Yongin : Hankuk University of Foreign Studies, 2019-2024. Pesxum noctymy :
https://www.hufs.ac.kr/

9. Kim Soo-hyun, Hong Sogu. Standard Ukrainian language textbook A1. Yongin : Institute for the
Promotion of Critical Foreign Language Education, Hankuk University of Foreign Studies, 2025. 178 p.

10. Kim Soo-hyun, Hong Sogu. Standard Ukrainian language textbook A2. Yongin : Institute for
the Promotion of Critical Foreign Language Education, Hankuk University of Foreign Studies, 2025. 199 p.

11. Kim Soo-hyun, Hong Sogu. Standard Ukrainian language textbook Bl. Yongin : In-
stitute for the Promotion of Critical Foreign Language Education, Hankuk University of Foreign
Studies, 2026. (Forthcoming)


http://kmi.open.ac.uk/publications/techreport/kmi-12-01
6
http://kmi.open.ac.uk/publications/techreport/kmi-12-01
6
http://kmi.open.ac.uk/publications/techreport/kmi-12-01
6

Digital-era Ukrainian language education in Korea: institutional foundations, educational ... 43
ISSN 2078-5119. Teopis i mpakTHKa BUKJIaJaHHs YKpaiHCEKOT MOBH sk iHO3eMHOI. 2026. Bumyck 21

12. Kim Soo-hyun, Hong Sogu. Standard Ukrainian language textbook B2. Yongin : In-
stitute for the Promotion of Critical Foreign Language Education, Hankuk University of Foreign
Studies, 2026. (Forthcoming)

13. Kuzio T. Russian nationalism and the Russian—Ukrainian war. London : Routledge,
2022. 288 p.

14. Lee Hye-yeon. Strategic reorientation of European languages within Korea's Critical
Foreign Language policy. Seoul : Global Language Research Institute, 2024. 268 p.

15. Mayer R. E. Multimedia learning. Psychology of Learning and Motivation. 2002.
Vol. 41. P. 85-139.

16. Ministry of Education. Basic plan for the promotion of Critical Foreign Language Educa-
tion. Sejong : Government of the Republic of Korea, 2016. Pexxum noctymy : https:/cfl.niied.go.kr/

17. Pastorino-Campos C., Saville N. Ethical Al for language learning and assessment. Cam-
bridge : Cambridge University Press, 2025. 21 p.

References

1. Bax S. Normalisation revisited: The effective use of technology in language education. /nter-
national Journal of Computer-Assisted Language Learning and Teaching. 2011. Vol. 1. No. 2. P. 1-15.

2. Becher T., Trowler P. R. Academic tribes and territories: Intellectual enquiry and the
cultures of disciplines. 2nd ed. Maidenhead : Open University Press, 2001. 238 p.

3. Brecht R. D., Rivers W. P. Language and national security in the 21st century: The role of
Title VI/F-H. Dubuque, IA : Kendall/Hunt Publishing, 2000. 240 p.

4. Council of Europe. Common European Framework of Reference for Languages: Learning,
Teaching, Assessment — Companion Volume. Strasbourg : Council of Europe Publishing, 2020. 278 p.

5. Ferguson R. The state of learning analytics in 2012. Technical Report No. KMI-2012-01.
Milton Keynes : Knowledge Media Institute, The Open University, 2012. Rezhym dostupu : http://
kmi.open.ac.uk/publications/techreport/kmi-12-01

6. Garrison D. R., Kanuka H. Blended learning: Uncovering its transformative potential in
higher education. The Internet and Higher Education. 2004. Vol. 7. No. 2. P. 95-105.

7. Gilmore A. Authentic materials and authenticity in foreign language learning. Language
Teaching. 2007. Vol. 40. No. 2. P. 97-118.

8. Hankuk University of Foreign Studies. Employment Statistics Report of the Global Cam-
pus (2019-2024). Yongin : Hankuk University of Foreign Studies, 2019-2024. Rezhym dostupu :
https://www.hufs.ac.kr/

9. Kim Soo-hyun, Hong Sogu. Standard Ukrainian language textbook A 1. Yongin : Institute for the
Promotion of Critical Foreign Language Education, Hankuk University of Foreign Studies, 2025. 178 p.

10. Kim Soo-hyun, Hong Sogu. Standard Ukrainian language textbook A2. Yongin : In-
stitute for the Promotion of Critical Foreign Language Education, Hankuk University of Foreign
Studies, 2025. 199 p.

11. Kim Soo-hyun, Hong Sogu. Standard Ukrainian language textbook Bl. Yongin : In-
stitute for the Promotion of Critical Foreign Language Education, Hankuk University of Foreign
Studies, 2026. (Forthcoming)

12. Kim Soo-hyun, Hong Sogu. Standard Ukrainian language textbook B2. Yongin : In-
stitute for the Promotion of Critical Foreign Language Education, Hankuk University of Foreign
Studies, 2026. (Forthcoming)

13. Kuzio T. Russian nationalism and the Russian—Ukrainian war. London : Routledge,
2022. 288 p.

14. Lee Hye-yeon. Strategic reorientation of European languages within Korea's Critical
Foreign Language policy. Seoul : Global Language Research Institute, 2024. 268 p.

15. Mayer R. E. Multimedia learning. Psychology of Learning and Motivation. 2002.
Vol. 41. P. 85-139.



44 Cory Xonr
ISSN 2078-5119. Teopis i mpakTHKa BUKJIaJaHHs YKpaiHCbKOT MOBH sIK iHO3eMHOI. 2026. Bumyck 21

16. Ministry of Education. Basic plan for the promotion of Critical Foreign Language Educa-
tion. Sejong : Government of the Republic of Korea, 2016. Rezhym dostupu : https://cfl.niied.go.kr/

17. Pastorino-Campos C., Saville N. Ethical Al for language learning and assessment. Cam-
bridge : Cambridge University Press, 2025. 21 p.

IIA®POBA OCBITA YKPATHCBKOIO MOBOIO B PECITYBJIIIII KOPES:
IHCTUTYUIMHI OCHOBHU, OCBITHI BUKJIMKH TA MIEPCIIEKTUBU
PO3BUTKY

Cory Xonr

Kopeiticokuii ynisepcumem inozemnux mos Xanryk
Dakynbmem yKpainoznaecmea
81 Oedae-ro, Mohyeon-eup, Cheoin-gu, Yongin-si, Gyeonggi-do 17035, Pecnyonixa Kopes
men.: 82 31 33047 27
en. nowma. soguhong@hufs.ac.kr
https://orcid.org/0000-0001-6120-1955

VY crarTi po3nIsaaeThes MPOLEC IHCTUTYIIHHOTO ()OPMyBaHHS Ta PO3BUTKY OCBITH 3 yKpaiHCHKOT MOBH
B Pecny6umini Kopest B ymoBax mozBiitHOT Tpancdopmaii — mudposisaliii Ta IepeocMHUCICHHS MIKHAPOIHOTO
HopsiAKy. YKpaiHChKy MOBY OyJl0 BU3HAYEHO SK KPHUTUYHO Ba)KJIMBY iHO3EMHY MOBY BiJIIOBIJIHO /10 3aKOHY 1IpO
CIPHUSHHS OCBITI 3 KPHTHYHO BaXJIMBHX 1HO3eMHUX MOB (o¢iuiiiHo nepexnanenoro sk Less Commonly Taught
Foreign Languages) y 2016 poui, a i 3Ha4ymicTs e OiLIbIIe 3pociia Micisl MOBHOMACIITAOHOTO BTOPTHEHHS
Pocii B Ykpainy y 2022 poui. OcBita ykpaiHchkoro MoBoro B Kopei hyHKIIOHY€E B MekaX BHCOKOKOHIIEHTPOBAHOT,
OIHOIHCTUTYLIHHOI MOZIeN, 30cepe/pKeHOl Ha (haKyabTeTi ykpaiHo3HaBcTBa Kopelichkoro yHiBepcUTeTy iHO3eM-
HHX MOB XaHIyK. Ycyneped MOMIHPEHOMY YSBJICHHIO PO Te, IO Taka CTPYKTypa 0OMEXKye OCBITHE OXOILICH-
Hsl, y CTaTTi JOBOJIMTBCS, IO BOHA (hJAKTHYHO CTaja IHCTHTYI[IHHOIO TEpPEeBaror, 3a0e3MeuHBIIN y3roKEHICTh
HaBYAIIbHUX TIPOTpaM, CTaHAapTU3allil0 HABYAIBHHUX MarepiaiiB i Oe3rnepepBHy MiAroToBKy (axiBijiB. Bumanms
CTaHApPTU30BaHKX MiIPYyYHHKIB piBHIB A1-A2 y 2025 pori Ta 3ariaHOBaHWIl BUXiJ HACTYIHHX TOMIB piBHIB
B1-B2 y 2026 poui 3acBiuyr0Th Hepexij Kopeliichbkoi CHCTEMH OCBITH YKPAiHCHKOIO MOBOIO BiJ] IIOYaTKOBOTO
eTary HaBYaHHS JI0 CHCTEMaTHYHOI IMiJITOTOBKM HE3aJIeKHNX KOPUCTYBAdiB MOBH. Y CTaTTi TAaKOXK IPOaHai3o-
BAaHO KITFOUOBI BUKJIMKH, 3 SKMMH CTHKAEThCS OCBIiTa YKPATHCHKOIO MOBOIO B IIN(POBY €IOXY, 30KpeMa 0OMexkKeHa
JIOCTYIHICTh aBTEGHTHYHUX OHJIAH-MaTepianiB, HecTada MyJIbTHMONAIBHNX PECypCiB, €THYHI if meparoriuni 06-
MEKCHHSI BUKOPHCTAaHHS IHCTPYMEHTIB Ha OCHOBI IITYYHOTO IHTEJIEKTY, a TAKOK KyJIbTypHA AMCTAHIIiS Cepest 3710-
OyBauiB OCBITH. 3aMiCTh IIBHAKOTO BIIPOBA/KEHHS TEXHONOTIH KOpelchbka CHCTEMA OCBITH YKPaiHCHKOIO MOBOO
obpaia noctynoBuii nudpOBHI Hepexif, Mo IPYHTYEThCs Ha BEOOPIEHTOBAHUX TEKCTOBHX Ta aymioMarepianax
i BitoOpaxkae peaiii BUKIaJaHHS KPUTHYHO BAXKIIMBHX iHO3EMHUX MOB 3 OOMEKEHOO KiIBKICTIO CTYICHTIB. Y
CTaTTi MPOIOHYIOTHCS MEPCIIEKTHBHI HAIPSIMH PO3BUTKY, 30KpEMa CTBOPEHHS Hal[ioHaIbHOT IndpoBoi miatdop-
MM MOBHO{ OCBITH, IHCTHTYI[IOHAJI3allis 3MIIIAHOTO HABYAHHs1, 00epexkHE if 0OMEKEHE BUKOPHCTAHHS IITYYHOTO
IHTEJIEKTY, a TAKOK IOCHIICHHS 3B’SI3KiB MiXK OCBITOF0, HAyKOBHMH JIOCIIIUKCHHAMH Ta CYCHIIBHUMHU OTpeOaMH,
0B’ SI3aHMMU 3 TICIIIBOEHHOO BiIOYI0BOIO YKpaiHy. TakuM 4MHOM, HOCIIDKEHHS POOUTE eMITIPHYHNIH i MOTITH-
KO-OCBITHIH BHECOK Yy JIUCKYCIi IIOJI0 CTpaTeriyHOT MOBHOI OCBITH Ta H(POBOI JTiHIBOJUAAKTUKH.

Krniouogi cnoga: ocBita yKpaiHCHKOIO MOBOIO, LIH()pOBA OCBiTa, KPUTUYHO BAXKIJIUBI 1HO3EMHI MOBH,
CTpaTeriyHi MOBH, My/IbTHMOZIAJIbHE HABYAHHSI, IITYYHHI IHTEJIEKT, MOBHA ITOJTITHKA.
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