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This article discusses the pedagogical potential of Open Educational Resources (OERs) for Ukrainian
language instruction and other less commonly taught languages (LCTLs), using PodorozhiUA.com as a case
study. OERs designed with research-informed principles address persistent challenges in LCTL contexts, in-
cluding limited access to current materials, uneven institutional support, heavy instructor workload, and diverse
learner profiles. The resource’s blended-learning model demonstrates how integrating online and face-to-face
components redistributes instructional functions in meaningful ways: online environments introduce content,
support self-paced learning, and enable extended engagement with authentic materials, while classroom time
focuses on collaborative, communicative tasks. Evidence from learner engagement research shows that such
structures foster autonomy, reduce anxiety, and enhance confidence in interaction-rich settings. Instructor per-
spectives highlight OERs as both pedagogical and infrastructural support, reducing content development burdens
and promoting consistency across levels and modalities — critical for Ukrainian programs that often operate with
limited staffing and resources. The resource’s adaptability proved essential during the COVID-19 pandemic
and Russia’s full-scale invasion of Ukraine, supporting rapid transitions to remote learning and responding to
heightened global interest in Ukrainian. Global adaptations of the resource underscore essential design features —
interpretability, modularity, technological openness, and pedagogical transparency — allowing flexible use across
institutions, cultures, and delivery formats. This study argues that OERs strengthen educational resilience, foster
innovation, and expand access for LCTLs. The authors advocate sustained investment in OER development as
a strategy for long-term programmatic stability and instructional continuity across diverse and unpredictable
contexts.
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Over the past few decades, Ukrainian language education — particularly in con-
texts outside Ukraine — has been shaped by rapid technological change, evolving learner
expectations, and the challenges inherent to teaching a Less Commonly Taught Language
(LCTL). Programs have had to respond to shifting student demographics and to increas-
ing demand for flexible, multimodal instructional environments. At the same time, the
persistent scarcity of contemporary, research-informed teaching materials has continued
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to constrain innovation in Ukrainian language pedagogy. Many programs rely heavily on
traditional print-based textbooks, which are often unable to reflect pedagogical advances
or to provide the digital infrastructure required for today’s learning environments. These
conditions have created a clear need for instructional models and materials that are both
scalable and adaptable.

Open Educational Resources (OERs) have emerged internationally as one re-
sponse to these pressures, offering accessible, flexible, and sustainable alternatives to
commercial materials. For LCTLs in particular, OERs provide opportunities to overcome
long-standing resource limitations through collaborative development, open access, and
iterative refinement. The blended-learning resource PodorozhiUA.com [19], developed at
the University of Alberta beginning in 2014-2015, represents one such initiative. It was
conceived not simply as a digital textbook but as an integrated OER designed to support
a balanced distribution of instructional functions between online and face-to-face environ-
ments. This resource was developed in direct response to student feedback about the need
for flexibility, technology-supported interaction, and opportunities for autonomous learn-
ing, and it intentionally aligns with broader principles of communicative pedagogy and
learner-centered design [8].

The present article uses PodorozhiUA [19] as a case study through which to exam-
ine the broader value of OERs for Ukrainian language instruction. It synthesizes findings
from nearly a decade of research on various aspects of the resource’s development and
use, including studies on student motivation [16], blended-learning implementation [8;
22], learner satisfaction and engagement [13; 14], instructor perspectives [17], and the re-
source’s role in remote learning contexts during the COVID-19 pandemic [18; 15]. Taken
together, these studies illustrate how an OER can function as pedagogical infrastructure for
an LCTL, supporting learners, aiding instructors, and enabling innovation in course design.

In highlighting how PodorozhiUA [19] has been implemented, adapted, and scaled
across a range of instructional settings, the article demonstrates the potential for OERs to
address systemic challenges in Ukrainian language education. Importantly, the analysis
also considers how the resource performed during moments of crisis — most notably the
COVID-19 pandemic and Russia’s full-scale invasion of Ukraine — when the need for
flexible, accessible, and rapidly deployable materials became especially pronounced. In
this way, the article positions OERs not only as useful pedagogical tools, but as resilient
educational frameworks capable of supporting continuity, adaptability, and programmatic
stability in both routine and extraordinary circumstances.

From Motivation to Innovation: Why a New Model Was Needed. The origins of
PodorozhiUA [19] lie in recurring insights from early research on student motivation and
learner needs. Surveys conducted in 2014 revealed that learners valued the study of Ukrain-
ian deeply — motivated by heritage connections, cultural interest, or academic goals — but
felt that traditional instructional materials did not fully support communicative proficiency
or reflect the contemporary realities of Ukraine [16]. Students consistently noted that they
required more flexibility in how and when they engaged with course content, greater inte-
gration of digital tools, opportunities for autonomous work, and resources that mirrored the
multimodal, interactive environments in which they engaged outside the classroom.

These findings echoed broader trends in language pedagogy, which emphasize that
modern learners — frequently characterized as tech savvy — expect technologically enhanced
environments where multimodality, interactivity, and flexible pacing are central features
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[22]. The existing print-based materials for Ukrainian, however, were poorly aligned with
these expectations. They limited the incorporation of authentic texts, constrained opportun-
ities for interaction, and lacked mechanisms for regular, structured self-study.

It was precisely this mismatch between learner needs and existing resources that
prompted the development of a resource incorporating a blended-learning model that com-
bines three weekly face-to-face meetings with three online sessions. This approach offered
the possibility of reducing lecture-style instruction in favor of communicative practice while
simultaneously enhancing opportunities for independent, input-rich learning outside the
classroom. The aim was not merely to digitize content, but to reconceptualize the learning
experience in a way that foregrounded autonomy, flexibility, and meaningful engagement.

Blended Learning as Transformative Pedagogical Model. The shift toward a
new pedagogical model required not only technological innovation but also a clear theor-
etical foundation. In our earlier work, we adopted widely accepted definitions of blended
learning that conceptualize it as a purposeful, pedagogically grounded integration of face-
to-face and online learning experiences into a single, coherent instructional design. As
outlined in Nedashkivska [12], blended learning is not a simple combination of classroom
instruction with digital tools. Rather, it constitutes a restructuring of learning environments
in which the strengths of both modalities are leveraged to promote deeper engagement,
better preparation, greater learner autonomy, and more meaningful communicative prac-
tice. Scholars such as Garrison and Kanuka [4] have argued that blended learning gener-
ates a ‘transformative’ pedagogical space, one that encourages reflection, interaction, and
knowledge construction through the interplay of synchronous and asynchronous learning
[1; 5; 6; 7; 11; 20]. This theoretical perspective guided the development of PodorozhiUA
[19], informing decisions about the distribution of instructional functions, the sequencing
of online and in-person tasks, and the design of a learning environment that would support
both independent exploration and collaborative communicative practice.

Design Principles and Structure of PodorozhiUA.com. The pedagogical archi-
tecture of PodorozhiUA.com [19] is organized metaphorically as a journey, with each
weekly unit — or “Trip / ITomopox” — guiding learners through a sequence of structured en-
gagements. Within every Trip, learners participate in face-to-face “Meetings / 3yctpiui,”
complete online “Stations / Cranuii,” and conclude with a “Transfer / [Tepecanka,” which
consolidates learning and transitions them toward the next module. This cyclical structure
creates a predictable rhythm that helps learners develop habits of preparation, reflection,
and self-regulation [14].

The face-to-face sessions foreground communicative activities. Here, learners work
collaboratively to engage in pair-based dialogues, group tasks, role-plays, and other inter-
actional activities designed to deepen communicative competence. Grammar, instead of being
taught deductively in class, is introduced in the online sessions and then practiced communica-
tively in the Meetings, ensuring smoother integration between receptive and productive skills.

The online Stations serve as the primary site for introducing vocabulary, grammar,
and receptive skills. They incorporate multimedia presentations, listening and reading ac-
tivities, handwriting and typing practice, and various gamified tasks. They also include
moderated forums that allow learners to practice writing asynchronously and to interact
with peers beyond the classroom setting. These components not only diversify modes of
input but also support learners in pacing their own study, reinforcing key principles of
blended learning and cognitive scaffolding.
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The weekly Transfer consolidates the content of each Trip, providing opportunities
for short writing and speaking tasks that encourage synthesis of the material and prepare
learners for the communicative demands of the following unit. This final step reinforces
continuity, ensuring that learning is cumulative and interconnected [22].

Student Outcomes: Satisfaction, Engagement, and Confidence. Across mul-
tiple studies conducted between 2015 and 2021, student perceptions of the blended-learn-
ing model were consistently positive. Learners often commented on how the structure of
PodorozhiUA [19] helped them recognize their own learning rhythms, provided multiple
paths toward understanding, and enabled them to make significant progress within rela-
tively short periods of time. Survey results from the early implementation stages dem-
onstrated high levels of satisfaction, with a large majority of students reporting that they
found the resource accessible, supportive of their development, and well-integrated with
in-class instruction. Students frequently noted that the alternation between online and
face-to-face modalities allowed them to arrive in class better prepared for communicative
activities and more confident in their ability to participate meaningfully.

Learner engagement was examined at multiple levels — behavioral, emotional, cog-
nitive, agentive, and, during the pandemic, social — drawing on frameworks developed in
previous work [23]. Students reported sustained effort, strong participation, heightened
interest, and reduced anxiety as they felt more in control of their learning. Many described
taking initiative in class, asking questions proactively, and applying strategies learned
through online Stations to their in-class activities. A recurrent theme was the importance
of social connection: learners emphasized the value of collaborative work and interaction
with peers, insights that later informed enhancements to the resource.

Confidence and autonomy emerged as central outcomes of the blended-learning
model. Learners described how the online component enabled them to review content at
their own pace, repeat materials when necessary, and monitor their progress in ways that
traditional textbooks did not allow. They articulated a growing sense of ownership over
their learning processes — an outcome that aligns with broader research on the benefits of
blended learning and one that was also frequently observed by instructors.

Instructor Perspectives: Teaching with PodorozhiUA. The perspectives of in-
structors using PodorozhiUA [19] across institutions and countries [17] reveal that the
blended model not only supports students but also transforms teaching practices. Many
instructors noted a shift toward more student-centered and interaction-driven classroom
environments, as the online Stations relieved them of the need to introduce grammatical
structures and new vocabulary during class time. Instead, classroom sessions could be de-
voted primarily to communicative practice, cultural discussion, and collaborative activities.

Instructors also highlighted the reduced preparation time made possible by the
comprehensive nature of the OER. With materials, activities, and multimedia resources al-
ready integrated into the platform, they could focus on responding to student needs rather
than creating materials from scratch. Flexibility in adapting lessons, ease of managing var-
ied learning contexts, and the seamless integration of authentic cultural content were all
cited as major strengths. Challenges remained — particularly regarding ensuring consistent
student completion of online tasks, updating certain components such as audio record-
ings, and thinking about long-term sustainability — but overall, instructors emphasized the
pedagogical coherence and practicality of the resource.

The OER in Times of Crisis: Pandemic and War. The pedagogical value and
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broader societal significance of PodorozhiUA.com [19] emerged with particular clarity
during moments of profound global and geopolitical disruption. Although created in-
itially to address pedagogical needs in Canadian higher education, the resource’s digital
architecture and blended-learning foundations positioned it unexpectedly well for the un-
precedented challenges triggered first by the COVID-19 pandemic and later by Russia’s
full-scale invasion of Ukraine. These crises altered the landscape of language education
worldwide, and, in doing so, provided powerful, unanticipated tests of the model’s re-
silience and adaptability. What became evident across both periods was the capacity of
PodorozhiUA [19] to respond to shifting instructional realities, support learners and in-
structors under destabilizing conditions, and broaden its reach far beyond the settings for
which it was originally designed.

Pandemic-Driven Transformation: A Seamless Shift to Remote Instruction.
The rapid onset of the COVID-19 pandemic in early 2020 forced educational institutions
globally to transition to remote instruction with little warning. Many language instructors
suddenly faced the challenge of converting traditional, textbook-based, in-person courses
into online versions with almost no preparatory time. In this context, PodorozhiUA [19]
proved uniquely suited to emergency remote teaching at the beginner level. Because the
resource had been conceived from the outset as a blended-learning environment, its digital
infrastructure was already in place, requiring no urgent redesign or repackaging for online
delivery. The system of “Stations,” “Meetings,” and “Transfers” — all integrated into a
coherent weekly rhythm — translated directly into a remote setting.

Findings from our research during this period [23; 18] demonstrate that beginner
students perceived the transition not as a disruption but as a smooth continuation of an
established routine. We attribute this positive outcome to the use of PodorozhiUA [19] in
the beginner class. Students were already accustomed to interacting with online materials,
completing independent tasks, and using digital tools to prepare for face-to-face sessions;
replacing classroom meetings with synchronous Zoom sessions therefore felt intuitive
rather than disorienting. By contrast, learners in intermediate and advanced courses, which
still relied on traditional print textbooks, experienced significantly more frustration, anx-
iety, and feelings of disconnection. These differences underscored a key insight from the
pandemic: digital readiness is not achieved simply by making materials available online,
but by embedding digital pedagogy into the structure of the course from the start.

Students and instructors alike highlighted features of PodorozhiUA [19] that be-
came particularly vital under lockdown conditions. The predictable organization of week-
ly modules provided a sense of stability at a time when daily routines were otherwise
unsettled. The resource’s accessibility across devices and locations allowed learners to
engage with the course even when their living situations were unstable or inconsistent.
Authentic cultural materials helped sustain an emotional connection to the Ukrainian-
speaking world at a moment of social isolation. Just as importantly, instructors noted that
the comprehensive nature of the OER dramatically reduced their cognitive load during
the transition; because the course resources were already digital, they could devote their
energy to supporting learners rather than attempting to rebuild their courses from scratch.

In these ways, the pandemic demonstrated that PodorozhiUA [19] functioned not
merely as an online textbook, but as an integrated pedagogical ecosystem built upon prin-
ciples — flexibility, multimodality, autonomy, and learner-centeredness — that are founda-
tional not only to blended learning but to any instructional model resilient to crisis.
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War-Induced Surge: The Globalization of Ukrainian Language Learning. The
second critical test of PodorozhiUA’s [19] adaptability emerged in February 2022, when
Russia launched its full-scale invasion of Ukraine. This event reshaped global percep-
tions of Ukrainian, rapidly expanding both the symbolic importance of the language and
the practical need for accessible learning materials. Ukrainian language learning became
simultaneously an expression of solidarity, a means of humanitarian support, and for many
displaced Ukrainians, an instrument of cultural continuity and community rebuilding.

It was in this context that the open-access nature of PodorozhiUA [19] proved in-
dispensable. The resource was increasingly used by private tutors working with people
hosting newly arrived Ukrainian families, volunteers and NGOs assisting refugees, com-
munity groups offering introductory Ukrainian for local residents, instructors designing
survival-level language courses for humanitarian workers, and military personnel prepar-
ing for cooperation with Ukrainian forces. Universities across Europe and North Amer-
ica launched new Ukrainian language initiatives, often incorporating PodorozhiUA [19]
as their primary instructional material. Analytics and instructor reports reflected a sharp
increase in global downloads and page visits, as well as a marked rise in requests for access
to instructors’ materials — clear evidence of the urgent pedagogical need created by the war.

The full-scale invasion also reshaped the landscape of Ukrainian language learn-
ing by rapidly increasing the number of individuals seeking at least a basic level of com-
municative competence in Ukrainian. As noted in earlier research on learners’ attitudes
toward studying Ukrainian as a foreign language [16], external circumstances often influ-
ence motivation, prompting new groups of learners to pursue language study for practical,
educational, or situational reasons. Following the invasion, many international learners
began studying Ukrainian to support personal, professional, or humanitarian engagement,
or simply to better understand current events and the cultural context of the country. In this
environment, the availability of a free, accessible, and pedagogically coherent OER gained
particular importance. PodorozhiUA [19] offered a ready-to-use resource for learners and
instructors who required structured, high-quality materials but often had limited time or
institutional support to develop their own. The expansion of the user base thus reflected not
only increased demand for Ukrainian language instruction, but also the resource’s capacity
to respond quickly and effectively to new educational needs during a time of crisis.

Global Adaptations: Versatility in Practice. One of the most compelling con-
sequences of the wartime and post-pandemic expansion was the remarkable creativity
with which instructors adapted the resource for settings that diverged from its original
purpose. Insights gathered during a 2025 AATSEEL roundtable “Adapting PodorozhiUA.
com for Diverse Teaching and Learning Environments” confirmed that PodorozhiUA [19]
had evolved into a flexible instructional framework capable of supporting pedagogical
experimentation across diverse environments.

In some universities in the USA, the resource served as the foundation for inten-
sive summer programs, enabling students to complete substantial amounts of material
within compressed timelines [24]. In Ukraine, it was used as the textbook for teaching
Ukrainian as an additional language to international post-secondary students [10]. In the
United Kingdom, it was reconfigured into short, practical courses for members of the
public seeking to communicate with Ukrainian newcomers [9]. Heritage speakers and
academic researchers used it for independent studies, relying on its online components to
reactivate dormant language knowledge [3]. Instructors working with military personnel
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in the USA adapted the content to create contexts relevant to field operations [2]. Particu-
larly innovative was the use of Google Maps—based activities for volunteers preparing to
work in Ukraine; these tasks combined geographic familiarity with linguistic preparation,
enhancing learners’ practical readiness [21]. Finally, a transnational collaboration between
instructors in the United States and Ukraine led to the development of supplementary
materials — including flashcards, short instructional videos, and role-play activities — dem-
onstrating the resource’s capacity to anchor international tandem projects [25].

Interpretability, Modularity, and OER Pedagogy. The adaptability demonstrat-
ed across these varied use cases illuminates several structural qualities that make Podoro-
zhiUA [19] a particularly compelling model for OER-based pedagogy, especially within
the context of a less commonly taught language. Its interpretability allows instructors from
diverse backgrounds to repurpose the resource in ways that align with specific institutional
or community needs, often going far beyond its original blended-learning orientation. Its
modularity enables each unit to function independently or in combination with other peda-
gogical materials, making it equally effective for self-learners, small community groups,
and formal academic programs. Its technological openness allows seamless integration
with contemporary digital tools, expanding pedagogical possibilities and facilitating col-
laboration across distances. Finally, the transparency of its underlying pedagogical logic
— visible in the structuring of tasks, the sequencing of activities, and the alignment of
communicative objectives — makes it approachable even for instructors unfamiliar with
blended or online modalities.

These qualities explain why PodorozhiUA [19] proved effective in crisis and war
contexts and why it continues to succeed in many learning environments. Its success lies
not only in the richness of its linguistic and cultural content but also in a design that fo-
cuses on openness, flexibility, and clear structure. As such, PodorozhiUA [19] offers an
instructive model for the development of resources that are adaptable and reliable — re-
sources that can support learners both in stable times and in moments of great uncertainty.

Discussion. This article highlights the broader pedagogical value of Open Edu-
cational Resources for Ukrainian language education and, by extension, for other less
commonly taught languages. While PodorozhiUA.com [19] serves as the primary case
through which this analysis is developed, the implications extend well beyond a single
resource. OERs, when grounded in research-informed design principles, offer solutions
to long-standing challenges that characterize LCTL contexts: limited availability of up-
to-date materials, uneven institutional support, heavy instructor workload, and the need to
respond to diverse learner profiles.

The design features documented in earlier sections illustrate how an OER can
address these challenges in a sustained and systematic way. The blended-learning model at
the core of the resource demonstrates that the integration of online and face-to-face compo-
nents can redistribute instructional functions in pedagogically meaningful ways. Online en-
vironments introduce language content, support self-paced learning, and provide avenues
for extended engagement with authentic materials; classroom time then becomes available
for collaborative, communicative work. Research on learner satisfaction and engagement
consistently shows that such structures foster autonomy, reduce anxiety, and enable lear-
ners to participate more confidently in interaction-rich environments. These outcomes are
not the product of a single textbook, but rather evidence of what an OER can achieve when
it is conceptualized as a learning ecosystem rather than a repository of materials.
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Instructor perspectives similarly foreground the role of OERs as forms of pedago-
gical and infrastructural support. A well-developed OER can reduce the burden of content
creation, promote pedagogical consistency, and provide instructors with adaptable reso-
urces that can be reconfigured across levels, modalities, or institutional settings. This is
particularly important for Ukrainian, where instructional programs are often small, rely on
limited staffing, and may not have the resources to develop or revise materials regularly.
The PodorozhiUA [19] case illustrates how an OER can function as shared infrastructure,
supporting sustained curricular development within and across institutions.

The emergence of the COVID-19 pandemic and the full-scale invasion of Ukraine
further underscored the importance of OERs as reliable educational tools. These crises
created abrupt shifts in learning environments, altered learner needs, and, in the case of
the war, dramatically expanded interest in Ukrainian. They also exposed the limitations of
traditional, print-based materials, which could not easily be adapted for remote instruction
or emergent instructional contexts. The experience documented in this study demonstrates
that OERs, especially those designed from the outset with digital and blended-learning
principles in mind, can absorb sudden disruptions and provide continuity of instruction
when educational structures are most vulnerable. The resource examined here enabled a
rapid transition to remote learning during the pandemic and became a reliable, accessible
foundation for educational initiatives that emerged in response to the war. These deve-
lopments illustrate the capacity of OERs to function as stabilizing mechanisms in unstable
conditions, supporting both learners and instructors.

Finally, the global adaptations of the resource highlight features that are essential to
effective OER design more generally: interpretability, modularity, technological openness,
and pedagogical transparency. These characteristics enable an OER to cross institutional,
cultural, and geographic boundaries, supporting a broad range of instructional needs whi-
le maintaining coherence. The evidence gathered from instructors in different countries
demonstrates that these qualities allow for creative reconfigurations of the resource for in-
tensive programs, community courses, self-study contexts, or professional training. Such
adaptability is crucial for LCTLs, where learner populations are often heterogeneous and
instructional conditions vary widely.

Taken together, this overview show that OERs can play a central role in strengthe-
ning the pedagogical landscape for Ukrainian and other less commonly taught languages.
They offer a sustainable approach to resource development, facilitate innovation in instru-
ctional design, and provide educators with tools that remain effective across varying and
unpredictable circumstances.

Conclusion. This article demonstrates the potential of Open Educational Resour-
ces to transform the teaching and learning of Ukrainian as a foreign or even an additional
or second language. Emerging from a specific pedagogical need — the scarcity of contem-
porary, research-based materials for beginner instruction — the OER discussed here has
evolved into a comprehensive, flexible, and widely adaptable instructional environment.
Its development over nearly a decade offers insight into how OERs can be conceptualized,
built, and sustained to support both learner success and programmatic stability.

The empirical evidence reviewed across this article shows that OERs grounded in
blended-learning principles can enhance learner engagement, promote autonomy, and cre-
ate conditions for meaningful communicative practice. They can also support instructors
by providing coherent curricular structures, reducing preparation time, and offering ma-
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terials that can be adapted for a range of teaching environments. These benefits are mag-
nified in LCTL contexts, where instructors often work with limited institutional resources
and where high-quality, contemporary materials are not readily available.

The events of recent years — the sudden shift to remote learning during the pan-
demic and the intensified global interest in Ukrainian following the full-scale invasion
— underscore the broader significance of OERs for educational resilience. When designed
with openness, modularity, and pedagogical transparency, OERs can respond rapidly to
emergent needs, support instructional continuity under crisis conditions, and extend op-
portunities for learning to new audiences. The case of PodorozhiUA [19] demonstrates
how an OER can function as shared infrastructure that connects institutions, communities,
and learners across borders.

Looking ahead, the experience documented here points to the importance of con-
tinued investment in OER development for Ukrainian and other less commonly taught
languages. Sustained collaboration among educators, regular updating of materials, and
strategic planning for long-term digital maintenance are essential to ensuring that such
resources remain relevant and accessible. Future work might explore comparative analy-
ses of OERs across LCTL fields, examine long-term learner trajectories, or consider how
new technologies — including Al-assisted learning environments — can further enhance the
openness and adaptability of such resources.

In sum, OERs represent a powerful model for expanding access, promoting in-
novation, and supporting educational continuity in Ukrainian language teaching. The
examples analyzed in this article illustrates what becomes possible when open educational
principles are paired with research-driven design and long-term pedagogical commitment.

References

1. Anderson, H. Blended basic language courses: Design, pedagogy, and implementation.
Routledge. 2018. 202. Rezhym dostupu : https://doi.org/10.4324/9780203702468

2. Baran, A. Teaching Ukrainian to Military Personnel via PodorozhiUA.com. 2025 AAT-
SEEL Conference, virtual, United States.

3. Debenedette, L. Adapting PodorozhiUA.com for a 4-hour per week independent study.
2025. AATSEEL Conference, virtual, United States.

4. Garrison, D. R., Kanuka, H. Blended learning: Uncovering its transformative potential in
higher education. The Internet and Higher Education. 2004. Ne 7(2). P. 95-105.

5. Gleason, J. Dilemmas of blended language learning: Learner and teacher experiences.
CALICO Journal. 2013. Ne 30(3). P. 323-341.

6. Grgurovi¢, M. An application of the diffusion of innovations theory to the investigation of
blended language learning. Innovation in Language Learning and Teaching. 2014. Ne 8(2). P. 155-170.

7. Grgurovi¢, M. Blended language learning: Research and practice. In S. Sauro &
C. A. Chapelle (Eds.). The handbook of technology and second language teaching and learning
(pp. 149-167). Wiley. 2017. Rezhym dostupu : https://doi.org/10.1002/9781118914069.ch11

8. Gutiérrez, X., Kost, C., Le, E., Nedashkivska, A. Adapting textbooks or creating open
educational resources? Options for transforming language-learning programs into blended learning
formats. ALD Bulletin. 2025. Ne 48(2). P. 58-70.

9. Kapas-Romaniuk, M. Reconfiguring PodorozhiUA.com for Public Engagement with
Ukrainian Newcomers in the UK. 2025. AATSEEL Conference, virtual, United States.

10. Lynchak, 1. Advertising Texts in the PodorozhiUA.com Textbook as Linguodidactic Ma-
terial for Teaching Ukrainian as an Additional Language in Ukraine. 2025. AATSEEL Conference,
virtual, United States.



196 Anna Heoawrxiecoka, Onena Cisauenko
ISSN 2078-5119. Teopist i mpakTHKa BUKJIaJaHHsI YKpaiHCBKOI MOBH sIK iHO3eMHO1. 2026. Bumyck 20

11. Mizza, D., Rubio, F. Creating effective blended language learning courses: A research-
based guide from planning to evaluation. Cambridge: Cambridge University Press, 2020. 228 p.
Rezhym dostupu : https://doi.org/10.1017/9781108355285

12. Nedashkivska, A. Developing a blended-learning model in an L2 classroom. Journal of’
Foreign Language Teaching and Applied Linguistics. 2015. Ne 1(3). P. 22.

13. Nedashkivska, A. Student perceptions of progress and engagement in language learning:
The blended-learning model (the case of Ukrainian). Journal of the National Council of Less Com-
monly Taught Languages. 2019. Ne 25. P. 21-66.

14. Nedashkivska, A. Student satisfaction and engagement in a beginners’ Ukrainian blended-
learning course: Debunking some fears of blending and lessons learned. In K. Nemchinova (Ed.),
Elementary-level foreign language instruction: From theory to practice. Routledge, 2022. P. 167-185.

15. Nedashkivska, A. The blended learning model stands the test of time: Key takeaways
from Ukrainian language learning and instruction. In S. Gratchev & L. Sheret (Eds.), Virtual syn-
chronous language teaching and learning: The new frontier in language acquisition. Bloomsbury
Academic Publishing. (Forthcoming).

16. Nedashkivska, A., Sivachenko, O. Shcho motyvuie studentiv vyvchaty ukrains’ku movu
iak inozemnu u Pivnichnii Amerytsi [What motivates students to study Ukrainian as a foreign language
in North America]. Teoriia i praktyka vykladannia ukrains ’koi iak inozemnoi. 2016. Vyp. 12. P. 3-11.

17. Nedashkivska, A., Sivachenko, O. Digitally assisted blended teaching and learning of
Ukrainian: What do instructors think? DiSlaw: Distance / Digital Learning. 2022. Ne 1(1). P. 46-56.

18. Nedashkivska, A., Sivachenko, O. Key takeaways from teaching and learning Ukrainian
during the COVID-19 pandemic. Slavic and East European Journal. 2023. Ne 67(4). P. 470-474.

19. Nedashkivska, A., Sivachenko, O., with Perets, O. PodorozhiUA. Canadian Institute of
Ukrainian Studies Press/E-publications. Forthcoming. Rezhym dostupu : https://podorozhiua.com/

20. Rubio, F. Blended learning and L2 proficiency. In F. Rubio & J. J. Thoms (Eds.), Hy-
brid language teaching and learning: Exploring theoretical, pedagogical and curricular issues
(pp- 137-159). Heinle Cengage Learning, 2014. Rezhym dostupu : https://doi.org/10.1111/j.1540-
4781.2014.12132.x

21. Sabliash, Y. Using Interactive Activities from PodorozhiUA.com to Boost Student En-
gagement in Remote Learning. 2025. AATSEEL Conference, virtual, United States.

22. Sivachenko, O., Nedashkivska, A. Technologically enhanced language learning and in-
struction: TTonopoxi.UA: Beginners’ Ukrainian. East/West: Journal of Ukrainian Studies. 2017.
Ne 4(1). P. 119-127. Rezhym dostupu : https://doi.org/10.21226/t2kg6q

23. Sivachenko, O., Nedashkivska, A. Student engagement in a remote language learning
environment: The case of Ukrainian. Russian Language Journal. 2021. Ne 71(2). P. 57-72.

24. Sivachenko, O. Adapting PodorozhiUA.com to Intensive Ukrainian Language Teaching
and Learning Context. 2025. AATSEEL Conference, virtual, United States.

25. Somoff, V., & Nazarevych, L. Tandem Method of Teaching Ukrainian as a Foreign Lan-
guage. 2025. AATSEEL Conference, virtual, United States.

BIAKPUTI OCBITHI PECYPCH: YHIBEPCAJIbHICTh, THYUKICTb
TA AJANTUBHICTD PodorozhiUA.com Y BUKJIAJJAHHI TA BUBYEHHI
YKPATHCBKOi MOBH SIK IHO3EMHO{

AJjna HepamkiBebKka

Vuisepcumem Anvoepmu
Kageopa cyuachux Mos i Kynonmyponozii
200 Arts, Yuisepcumem Anvoepmu, Eomonmon, Anvbepma, T6G2E6, Kanaoa
en. nowma: alla.nedashkivska@ualberta.ca
http://orcid.org/0000-0002-9415-3782



Open educational resourses: the versatility, flexibility, and adaptability of oer Podorozhiua.com ... 197
ISSN 2078-5119. Teopis i npakTHKa BUKJIaJaHHs yKpaiHChKOI MOBH siK iHO3eMHOi. 2026. Bumyck 20

Ouiena CiBaueHKoO

Kapnmoncvkuii Ynieepcumem
Engineering Practice Program
2010 Minto Centre, 1125 Colonel By Drive, Ommasa, Onmapio, K1S 5B6, Kanaoa
men.: 1613 520 80 79
e-mail: olenasivachenko@cunet.carleton.ca
https://orcid.org/0009-0008-0072-6473

VY cTarTi po3MISHYTO MEeJaroridHiil MOTEHIiaN BiIKpUTHX OCcBiTHIX pecypciB (Open Educational Re-
sources, OER) s BHKIamaHHs yKpaiHChKoi MOBH Ta iHIIMX pigkoskuBanux mMoB (Less Commonly Taught
Languages, LCTLs) na npukiazni mwiatrgopmu PodorozhiUA.com. OER, cTBOpeHi Ha OCHOBI JIOCITiJHULBKHX
MPUHLMIIB, AOMOMAraioTh I0JaTH THHOBI BUKINKK y Buknaganui LCTL: oOMexeHuit JOCTym A0 Cy4acHHX
Marepialis, HepPIBHOMIPHY IHCTUTYIIHHY MiATPUMKY, 3HAYHE HABAHTAXKCHHS Ha BUKJIAa4diB Ta PI3HOMAHITHICTh
mpo¢iniB cTyneHTiB. Mozenp 3MIilIaHOro HaBYaHHS, 3aKJIaeHa B peCypci, AEMOHCTPYE, SIK IHTETpallis OHJIaiH-
Ta OYHHUX KOMIIOHEHTIB MEPEpO3NOIiisie HaBYaibHI (YHKUII y MEAAroriyHo 3HAYyHIMil croci6: omTaifH-
cepeloBuIle 3abe3redye MOfaHHsA Marepiaiy, MiATPUMYE CaMOCTIiHHE HaBYaHHSA Ta PO3ILIMPIOE JOCTYI JIO
ABTCHTHYHHX PECYPCiB, TOMI SK ayJUTOPHUI Yac BHKOPHUCTOBYETHCS ISl KOJTAOOPATUBHHUX 1 KOMYHIKATHBHHX
3aBranb. JIOCTIDKEHHS 3aTy4eHOCTI CTYACHTIB MiATBEPIKYE, IO TaKa CTPYKTypa CIIPHUsIE aBTOHOMII, 3HIKYE
TPUBOXHICTb Ta MiJABHIIY€E BIICBHCHICTh Y KOMYHIKATHBHHX CHTyalisX. [lomisan BHKIAIaviB MiAKPECIIOIOThH
pors OER sk memaroriuxoi Ta iH(GpPacTpyKTYypHO! MiATPUMKH, II0 3MCHIIYE HABAHTAXKCHHS 31 CTBOPCHHS
MarepiamiB i 3a0esmedye y3ropKEHICTh MK PIBHAMH Ta (GOpMaTaMH HaBYaHHS — OCOONHBO BaXKIIHBO IS
YKpaTHCBKHX HPOrpaM i3 0OMEKEHHMH pecypcaMu. ANANTHBHICTb PECypCy BHSBHIIACS KPUTUYHOIO MiJ Yac
nmanaemii COVID-19 ta nmoBHomaciitabHoro Bropruenus Pocii B YkpaiHny, Ko BiH 3a0€3EUUB IIBHAKUI
Mepexij 10 AUCTAHIIHHOTO HABYAHHS Ta 330BOJIBLHHB 3pOCTAIOUNIT TTI0OATBHUI IHTEpEC 0 YKPAiHCHKOI MOBH.
I'mobasnbHi afanTarii pecypey miaKpecIioTh KITI0Y0BI TPUHLUITH AU3aHHY — IHTepIPETOBAHICTh, MOAY/IBHICTS,
TEXHOJIOTTYHY BiJKPHUTICTh Ta MEAArOTiYHY MPO3OPICTh — IO JO3BOJISIIOTH THYYKE BHKOPHCTAHHS B PIi3HHX
IHCTUTYLIHHUX, KyJIbTYpHHX Ta HaBYaJbHHX KOHTeKcTax. JlocmimkeHHs noBoauTh, mo OER 3MinHiOIOTH
OCBITHIO CTIHKICTh, CIIPUSIOTH IHHOBALISAM Ta PO3MIHPIOIOTh HocTyl 10 LCTL. ABTOpH 3aKIHKAIOTh 10 CTATHX
iHBecTHLiil y po3podky OER sik crparerii 1oBrotpuBanoi crabiibHOCTI IporpaM Ta 0e3mepepBHOCTI HABYAHHS
B YMOBaxX pPi3HOMaHITHHUX 1 Hemepea0a1yBaHUX 00CTaBUH.
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