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The article defines the concept of prosody, the essential condition of effective
speech perception, and the most significant prosodic traits of Polish. It identifies and
analyses the specific peculiarities of a child’s speech—formation process at different stages
of child development. It focuses on the teacher’s high communication competence in the
conscious use of speech prosody skills, the connection of speech with non-verbal
communication in the form of a parallel conversation.
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The ability to speak fluently is one of the conditions of participating in the
life of an adult community. It has been observed that the development of speech
requires constant improvement in the use of speech as a means of communication,
which people acquire in the course of their individual lives through contact with
other speaking people [1]. An important element of a correct perception of each
individual person is his or her way of communicating, particularly, the correctness
of their utterances.

The perception of speech is influenced by a number of factors, including,
inter alia, the prosodic features and the articulatory correctness, the rhythmic
pattern of the utterance, phonic gestures. Each of these factors affects, directly or
indirectly, the perception of speech.

Prosody is a branch of phonetics and phonology which describes the supra-
segmental characteristics of a language (among other things, the stress, intonation,
quantity, pace, strength, pitch and timbre of voice, etc.), characterizing a syllable
(as a whole) in contrast to other syllables in a given utterance [2, s. 814].

The essential condition of effective speech perception and, above all, of its
correct division and comprehension, is correct organisation of the rhythmic and
dynamic and rhythmic and melodic structures of each oral utterance. The prosodic
traits are signals of such organisation — i.e., phonic factors of a supra-segmental
nature which are the attributes of not just individual sounds, but of syllables, or
sequences of syllables, and which provide a correct segmentation and rythmization
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of the uttered statement. In an utterance, they are usually arranged in such a way
that its certain part is particularly distinguished [2, s, 813].

The most significant prosodic characteristic traits of Polish include, above
all, the stress, intonation, quantity as well as other traits important for
communication competence and the emotional climate of the act of speech, such as
the pace, strength, pitch and timbre of voice. The condition for correct perception
of speech by a recipient is in large the correct rhythmic and dynamic speech
organisation, based on coexistence of the prosodic features and their mutual
complementation.

Conscious and intentional influence of the surrounding people serves
enhancing development of a child’s speech. The condition for full communication
is not only the appropriate selection of the content, but also the way of its
transmission both on the segmental level (related to the speech sounds) as well as
on the supra-segmental level (accomplished through the melody, stress, rthythm).
Correct use of prosodic elements conditions the achievement of a speaker’s desired
goal. Thus, correct accentuation helps the recipient grasp the sense of the utterance.
The logical stress indicates which segments are particularly important for the
meaning and hence the speaker is trying to emphasise them. The rhythmic and
melodic structure, characteristic of each utterance, provides information on its
syntactic segmentation, i.e., informs about the number and type of sentences,
clauses and phrases included in it and indicates limits of the utterance by signalling
its end or continuation. Changes in intonation, that is the pitch of the basic tone,
show also which parts of the text are particularly important. The intonation allows
the listener to figure out the intentions of the speaker. It allows establishing
whether he or she is expected to continue the utterance or whether some kind of
action is expected of them.

The expressive function of language, that is the expression of the speaker’s
mental states, such as anger, joy, sorrow and the attitude towards their own
utterance is accomplished through prosody. Such moods are indicated by changing
the pace of speaking, strengthening or lowering one’s voice, introducing pauses,
prolongation of sounds and melodic modulation. The emotionally charged texts
include significantly more distinct melodic changes than neutral utterances [3].

The strength of the voice ought to be adjusted to the place and the audience.
A monotonous voice strength (quiet — loud) does not add any appeal to a teacher’s
speech. The pace of a teacher’s speech ought to be slow as children will not be able
to decode the cascades of phonic sequences. Instruction overload, a flood of
prohibitions and orders cause the children to stop paying attention to the utterance
as they are unable to grasp and remember its meaning.

The supra-segmental characteristics trigger off, indirectly, emotional
reactions of the listeners, stimulate their imagination, therefore, through them, the
impressive function of language is also realised. Consequently, the ability of aural
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perception of phonetic phenomena and their correct accomplishment are extremely
important in the process of communication. A well-developed phonetic hearing
considerably affects sensitivity to phonetic phenomena [4]. It not only conditions
full understanding, but also favours pronunciation in conformity with the principles
of the culture of the spoken word. In order for the child to be able to reproduce
correctly the melody of the utterance, they must first hear it several times and
remember it. Improvement of the phonetic hearing makes us sensitive to the beauty
of speech and it makes the utterances more expressive and full in terms of the
timbre of voice. This is the reason why teachers, besides improving their speech
organs, ought to dedicate time to develop their abilities of linguistic
communication within the scope of uttering and receiving verbal statements.

The ability to perceive and react to speech sounds already appears during the
prenatal period and is accompanied by acquisition of the speech prosody of the
surrounding people. Therefore, the beginnings of mastering the supra-segmental
sphere of texts coincide with the period just before birth.

Gradually, children develop their language skills in both spheres. They use
the prosodic features not only to gain better understanding, but also to improve
their own utterances.

The work aimed at formation of prosody in oral texts is preceded by
exercises in the sensitivity of hearing based on recognition of phonetic phenomena.
This is the reason why musical and ortho-phonetic exercises, as well as those
involving recognition of the intonation line of speech, are so important for the
development of a child.

According to L. Pawelec, intensive vocal and physical exercises influence
quick acquisition of correct articulation, correct accentuation [5]. Perfection within
this scope allows for better understanding of speech, including the speaker’s
intentions, and one’s own increasingly effective use of means of expressing
oneself.

The process of a child’s speech development has various stages and lasts
several years. Being possible solely through contact with other members of a
child’s family and community, it is genetically conditioned and depends on
individual predispositions of a given child and its organism. It is a process of
harmonisation of biological, psychological and social factors. In the specialist
literature, the authors identify four stages of a child’s speech-formation process [6].
Each of the stages is distinguished by its characteristic achievement which
substantially changes the way of communication between the child and the people
it is in contact with. The speech-development process is not identical for all the
children, it is rather a result of individual pace and rhythm of development of a
child. The sequence of acquiring individual sounds by the child is also different.
Therefore, the degree of speech development depends on the influence of the
environment and on the psychophysical development of an individual child.
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Therefore, the development of speech is a spontaneous process related to
different everyday-life situations. It is important to provide the child with
appropriate examples of linguistic behaviours and with the knowledge about their
use in different communication circumstances [7]. It should, therefore, be noted
that an utterance is not merely the way of producing sounds and prosodic features,
but also the content and linguistic form. A child acquires the communication skills
gradually, as they involve mastering not only competence in the linguistic system,
but also the linguistic social, situational and pragmatic competence [8].

The supra-segmental correctness is equally important for correct
pronunciation as the segmental correctness. Contravening the supra-segmental
standards makes the utterance not only unpleasant to hear, but it may also disturb
the linguistic communication process as the statement might be misunderstood.

A correct, conscious use of the prosodic features of speech and their skilful
and effective use by the speaker of an oral statement, both spontaneous and
previously prepared, shows their high communication competence and definitely
contributes to an effective realisation of the desired linguistic function and
achievement of the intended goal of the statement.

Undertaking to work on the development, improvement and correction of a
child’s speech one should, first of all, speak correctly oneself. One of the most
essential traits is high speaking competence, which involves correct articulation,
rhythm and intonation of the utterance, clear expression of one’s thoughts,
extensive vocabulary, application of communication rules. While addressing his or
her pupils, the teacher ought to stand facing them, so that they can observe the
correct articulatory positions of the sounds, facial expression, etc. Working on
one’s own pronunciation becomes not only the teacher’s private matter, but also his
or her moral and professional obligation [9]. The language a teacher uses when
addressing his or her pupils should be natural. It teaches the pupils spontaneity in
speaking, in expressing emotions, thoughts, ideas, attitudes. Correct, clear
pronunciation is a basic requirement demanded from teachers. It should also be
remembered that a child in the stage of resonance (this is how the specialists call
the age between birth and adolescence) adopts the phonetic features of the
environment. A teacher ought to know the traits of his or her own pronunciation.
His or her own personal phonetic assessment will help the teacher notice, for
example, retardation elements, appearing in a continuous utterance, which destroy
its fluency [10].

In the teaching profession, good manners, pedagogical tact and high self-
control always pay off. Objectivity of assessment is a highly delicate issue when
working with children. Encouraging a child to speak and ask questions which are
adequate to their abilities enables them to gain confidence. For a teacher who has
such features it is easier to satisfy a child’s basic psychological needs, such as
the need for security, for love, recognition and success.
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According to L. Pawelec, great significance is also attached to non-verbal
communication which may take the form of a parallel conversation. The eye
movement, facial expression, posture, gestures, intonation and voice volume,
coming nearer to or walking away from other participants in the situation are only a
few of the methods of maintaining contact and expressing mutual assessments and
intentions [11].

For children, especially those in the early years of their education, the
teacher’s appearance is also of great importance.

The claim that the language spoken by the adults is a model, an example, for
the children does not raise any doubt nowadays. This obliges the teachers to self-
observation and reflection on their own language. Improving the linguistic culture,
mainly of the nursery school and early education pedagogues, contributes to the
improvement of the teaching efficacy [12], while correct and careful use of the
language by the teacher facilitates understanding the meaning and encourages the
child to listen attentively.
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3HAUYEHHSI MOBHOI1 HPOCOJIIi Y AIAJBHOCTI IIEJAT'OT A
Ounexcangpa Cennsiuex-1lIBen
Axademis imeni Hna [nyeowa, Yencmoxos, Honvwya

Bu3HaueHO TOHATTS MPOCOAii, Baromi yMOBH €(EKTHBHOI'O CIpUIMAaHHS
MOBJICHHS, a TaKOX HAWBaKIMBILIl MPOCOAWYHI XapakTepHI O3HAKH IMOJBCHKOI
MOBH. Y TOYHEHO ¥ MpOaHaiz0BaHO CBOEPITHI 0COOIMBOCTI Mporecy hopMyBaHHS
MOBJICHHSI JUTHHM Ha PI3HUX eTamax 11 PO3BUTKY. 30CEpE/PKEHO yBary Ha
KOMYHIKaTUBHIA KOMIIETEHTHOCTI TIeJarora  BHCOKOTO pIBHS Y CBIJIOMOMY
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3aCTOCYBaHHI MOBHUX TNPOCOJMYHUX YMiHb, B3a€EMO3B’SI3Ky MOBJICHHS 3
HEBEepOALHUM CITITKYBaHHAM Y (hOpMi IapaiesHo1 OeciTu.

Kniouoei  crosa: MoBneHHs, Tpoconis, ¢oHeTHKa ¥  (oHOIOTIs,
CyMpacerMeHTaIbHI XapaKTePUCTUKH MOBH, NPOIIEC MOBICHHEBOTO pPO3BUTKY,
KOMYHIKaTHBHA KOMIIETEHTHICTh, HEBepOaIbHE CIIIIKYBaHHS.

3HAUYEHME A3BIKOBOI MPOCO/IUU B JIESTEJIBHOCTH
IHEJATOT'A

Aanexcanapa Cennsauex-1IBen
Axaodemus umenu Ana Jnyeowa, 2. Yencmoxos, [onvia

OrmpeneneH0 TOHSTHE IMPOCOIWHN, 3HAYUTEIBbHBIE YCIOBUA 3()PEKTHBHOTO
BOCIIpUATUA PEUYM, a TaKXKC BaXXHBIC IIPOCOAUYCCKUE XapaKTCPHBIC IPHU3HAKU
MOJBCKOTO SI3bIKA. YTOYHEHBI M MPOAaHAIM3UPOBAHBI CBOCOOpA3HBIE 0COOEHHOCTH
nporecca (GopMupoBaHUs peur peOCHKA Ha pa3HBIX JTamax ero pa3BHTHSL.
COCpeI{OTO‘IeHO BHUMAaHHUC Ha KOMMYHHKaTHBHOﬁ KOMIICTCHTHOCTHU II€Jgarora
BBICOKOTO YPOBHSI B CO3HATEJIbHOM HCIOJIB30BAHHH SI3BIKOBBIX MPOCOANYECKUX
YMEHUIl, Ha B3aWMOCBS3M peEYM C HeBepOaIbHBIM oOIIeHHeM B (opme
TapaieIbHON OeceIbl.

Kniouesvie  cnosa: peub, mpocomms, ¢Gonermka u  QoHOMOTHS,
CYIpPAacerMEHTANbHbBIC XaPAKTEPUCTHKH A3bIKA, TPOILECC PEUSBOTO Pa3BUTHI,
KOMMYHHKATHBHAsI KOMIIETEHTHOCTh, HEBEpOalIbHOE OOIICHUE.
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