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This paper presents the features and values of Spranger’s theory of humanistic
education in the context of shaping the educational space of university teacher education
and the needs of global education. The humanistic orientation of teacher educators’ training
involves the knowledge of the teleology and technology of humanistic education such as is
presented in more detail on the example of Eduard Spranger’s theory of education for
humanity.

E. Spranger emphasised the topicality of the problem of barbaric wars and genocide
in his theory of education and considered humanity as the supreme value of education.
Therefore the core pronciples of Spranger’s theory of education are conscience,
responsibility and love. His ideas of education for humanity contain a number of
fundamental references and insights that are particularly relevant today, when human
civilisation is experiencing a multifaceted crisis. This crisis could lead to its collapse, and
also destroy life on Earth to a substantial degree.

Authoritarian education interferes with the development of humanity, causes
increased egoism, calculating power-seeking, inhuman behaviour and barbarism.
Authoritarian states, especially the totalitarian ones, strongly interfere in the process of
young people’s development and, by imposing their ideology in education, they destroy
humanity, producing marionettes, the mindless and reckless executors of the orders of
immoral leaders.

Based on hermeneutic and comparative methods, answers were sought concerning
the identification of the most important properties and values to be used in the educational
space of pedagogical university as well as the relationship with the directions and theories
of education of other pedagogues and pedagogical ideas. Not only do the results obtained
include a theoretical reconstruction of Spranger’s theory of education, but they also
encompass methods of its practical implementation in the educational process. They show
how it is possible to raise a good person, a person who works for peace in the world and a
person who lives in balance with the environment.

Keywords: Humanistic pedagogy, Spranger, humanity, teacher education,
democratic and humanistic values.

© Zielifski P., 2024



Pawel Zielinski 15
ISSN 2078-5526. Bicuuk JIbBiBchkoro yniBepcutery. Cepist neparoriuna. 2024. Bumyck 40

Educational space as a pedagogical category appeared in Polish pedagogy in
the second half of the twentieth century. Its precursor was the late pedagogue
Wojciech Pasterniak. According to his understanding, to which I refer in this
article, educational space is any space-time in which educational relations are
saturated axiologically [8, p. 20, 75, 76]. This may also indicate that the answers
sought to important pedagogical questions have already been given in practice in
the past, or at least in the works of past scholars; therein, important clues can be
found for the currently investigated problems.

The research in the theory of education as a basic sub-discipline of scientific
pedagogy, in its teleological layer, also referred to as axiological [13, p. 577, 578;
6, p. 58], focuses on pedagogical axiology creating the foundations of axiological
pedagogy [5, p. 21]. The search here is for educational values and their ordering in
a way to reflect the noble ideals of humanity — becoming a good (moral) human
being, living and developing in a world without wars, and in balance with the
environment.

In the technological, also referred to as operational, layer of the theory of
education, ways or methods are sought and indicated for implementing these values
in the practical dimension of life, in an open and democratic society [13, p. 578; 6,
p. 58].

The humanist orientation in pedagogy and educational theory adopted in the
research is still valid; nevertheless, the so-called transhumanist orientation and the
post-humanist orientation are opposed to it. Humanistic pedagogy rejects the first,
opposing orientation, and polemicises with the second, because it takes into
account itself by referring to the level of transcendent human development and the
needs of the destroyed environment. Thus, it is still able to creatively address the
pressing contemporary problems of dehumanisation and the threats posed by the
development of a consumer-oriented and technological civilisation. It is in this
respect that it presents scientifically-coherent and referential, pragmatic and
practical scientific concepts and theories.

One of the most important theories of education oriented in this way is the
theory of education for humanity of the German founder of scientific humanistic
pedagogy Eduard Spranger (1882-1963). This German philosopher, pedagogue
and psychologist was already well-known in Europe and the world between the
wars, and remained scientifically active after 1945. For example, a translation of
Spranger’s pre-war works was published in Lviv in 1936 by Dr Elsa Croner,
bearing the title Glowne kierunki wspoiczesnej pedagogiki. Pedagogika i
psychologja humanistyczna. Edward Spranger (Main directions of modern
pedagogy. Humanistic pedagogy and psychology. Eduard Spranger) [4].

The main research problem considered in this thesis is: What are the core
values of education in Eduard Spranger's theory of education, taking into account
the context of globalism and internalism and the negative phenomena in
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contemporary university teacher education, useful to address the dehumanisation
and barbarism of our time?

The research material for the study undertaken is a selection of Eduard
Spranger’s works, studies of his pedagogical work and scholarly literature related
to the relevant strand of humanistic pedagogy, both occidental and oriental. These
include works by Spranger himself such as Pddagogische Perspektiven. Beitrdige
zu Erziehungsfragen der Gegenwar and O teorii rozumienia i psychologii nauk o
duchu (On the Theory of Understanding and the Psychology of the Spiritual
Sciences). In addition, studies of his work such as Wilhelm Dilthey (1833—1911)
and Eduard Spranger (1882—1963) on the Developing Person by Thomas Teo and
Prgdy i kierunki w pedagogice XX wieku (Currents and Directions in Twentieth-
Century Pedagogy) by Ludwik Chmaj, as well as Eduard Spranger (1882—1963) i
Jjego filozofia spoleczna na tle historii Niemiec (Eduard Spranger (1882—-1963) and
his social philosophy against the background of German history) by Stanislaw
Jopek. Also included are studies on the status of German humanist pedagogy in
Polish pedagogy such as Recepcja niemieckiej pedagogiki kultury w polskiej
humanistyce (Reception of German cultural pedagogy in the Polish humanities) by
Mirostaw Szymanski.

The research methods used are the hermeneutic method as understood by
Marian Nowak and the comparative research method according to Bogustaw
Sliwerski. The former indicates the need to reach the understanding of the author
himself and to take into account the understanding of the interpreter-researcher [7,
p. 54], and the latter refers to revealed characteristics and values as the meta-
instruments of comparative analysis, making it possible to show similarities and
differences with the work of outstanding pedagogues and the representatives of
other sciences, scientific currents and worldview formations [12, p. 54].

The context of the university model of teacher education in the research
undertaken

The context of university teacher education in the research problem
undertaken takes into account several criticisms and conclusions about the
functioning of contemporary universities. The classical model is associated with
the transmission of values by inducing reflexivity of students. The increasingly-
favoured professional model (the pragmatic model), on the other hand, aims to
prepare cadres for already established social structures in which the patterns of
materialistic development based on technological progress and the ideology of
consumerism dominate. This serves to perpetuate the unjust and damaging,
undemocratic and dehumanising basis for the functioning of the highly-
differentiated and wealth-divided strata of societies and states in the world.

When speaking at a conference in Lviv on 24™ October 2019 on the topic
’Freedom in the educational space of the university: The context of global
pedagogy’, I presented some critical remarks and conclusions about the educational
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space of the university. These arose from pedagogical research conducted in a
humanistic and critical orientation.

The most important of these are as follows:

— without a (climate of) freedom, the moral behaviour of both students
and academics is at risk;
— there are “hidden agendas of university education” at universities that
violate moral principles and the rule of law;
— the university teacher, especially, the assistant and assistant professor,
is a “flickering figure”; he should be a “transformative intellectual”, as
Henry Giroux suggests, but he also manifests himself as a lost and
threatened figure, even if only by the loss of job; he is subordinated to the
centres of power, including the educational one, which is directed only
“downwards”, which has been strengthened in Poland by the Gowin
reform, and now by the actions of Minister Czarnek;
— academics become prone to corruption and are likely to abuse power,
also due to low salaries;
— the pragmatic model of the university being implemented destroys
human subjectivity and counteracts the democratisation of society;
— the aforementioned model makes the work of students and academics
oppressive and sometimes repressive, thus creating an atmosphere that
destroys creative and scientific activity;
— 1in such a situation, the question of the eminent Polish pedagogue Irena
Wojnar: does the academic training of teachers serve to promote the
culture of war or to shape the culture of peace? is still relevant.

The teleological dimension of the theory of education for humanity and its

properties

Eduard Spranger’s pedagogical pedigree or affinity, according to my
findings, is as follows: Socrates, Immanuel Kant, Johann H. Pestalozzi, the Baden
Neo-Kantists (especially, Heinrich Rickert), Wilhelm Dilthey, Eduard Spranger
(numerous references to Zen Buddhism) and Otto Friedrich Bollnow (as a
continuator).

Above all, E. Spranger emphasised the topicality of the problem of barbaric
wars and genocide in his theory of education. It is humanity that is the supreme
value of education. He emphasised this, especially, in the final section of his work
Pedagogical Perspectives bearing the title Erziechung zur Menschlichkeit —
Education to Humanity. Humanity manifests itself as goodness, concern for living
beings, altruistic attitudes, it is human spirituality linked to the separation of a
higher self in man, a conscience and an appeal to transcendence understood as an
area of holiness inaccessible to man through empirical cognition, but through
intuitive insight in meditation and enlightenment [10, p. 122, 123].
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Global education, based on the theory of education for humanity, its
teleology and technology, is the solution to the perennial problem of the permanent
state of barbarism in which humanity is stuck. It is a task for the future, and it is
now necessary to ensure that this knowledge does not disappear but develops,
especially, in open and democratic societies.

Teacher education studies should be humanistically profiled, especially,
when it comes to the teacher training model for pre-school and early childhood
education. Teachers should be educated in the methods of a deeper understanding
of the other, and these are methods already present in the pedagogical thought of
Socrates and his eminent, and already indicated continuators.

Humanity is not internationalism, an ideology of the equality and
cooperation of all peoples. It is linked to the given social situation of a man and the
challenges faced by a human being, including such as arising in their work and
profession [10, p. 122]. Teaching about the outside world will not reach humanity
[10, p. 123].

Authoritarian education interferes with the development of humanity, causes
increased egoism, calculating power-seeking, inhuman behaviour and barbarism.
Authoritarian states, especially the totalitarian ones, strongly interfere in the
process of young people’s development and, by imposing their ideology in
education, they destroy humanity, producing marionettes, the mindless and reckless
executors of the orders of immoral leaders.

An education that serves, first and foremost, to reach humanity is an
education for humanity. It is inseparable from the culture of the times, and is
directly linked to the infiltration of man’s inner world. The development of the
young human being is the emergence of both the ego-self (around the age of 3) and
the emergence of the higher self (superego, second self), which, according to
Spranger, occurs during puberty.

In education to humanity, authoritarian pedagogical influences fail. Coercive
education leads to the amplification of human egoism, insincere and inhuman
relationships, and, ultimately, to genocide [10, p. 124-126].

The technological dimension of Spranger’s theory of education

Fundamental to humanistic education is the promotion of self-reflection. It is
helpful here to turn to nature and to read books and watch films containing moral
dilemmas and messages. In this way, the young person begins to form own secret
ideals, to develop personal spirituality. The conduct of Socrates, his pedagogical
methods to be applied by the educator, both elenctic and majeutic, are those
recommended by Spranger. In addition, moral stories (moralism is a branch of the
axiology of education) should be used, but only the ones that contain moral
messages and point to the need for human moral improvement. Spranger rejects
most Enlightenment, clumsy and obtrusively didactic stories and tales, pointing to
Far Eastern parables, e.g. Japanese, as having a kind of depth. In addition, the
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practice of meditation is essential. This one is present in many cultures, Eastern
and Western, and Spranger points to meditation practices modelled on Zen
Buddhism. Through the appropriate actions of the teacher-educator, it is also
necessary to foster the self-dignity of the subjects of education and their self-
criticism [10, p. 126-130].

Pedagogical values in the researched theory of education

There are several core values in Spranger’s theory of education. The first is
conscience, which, in the split into two egos (ego, higher self), is the central
process (influenced by emotions and dilemmas) leading to the metaphysical realm
of human existence, to the sacred, to the divine. Here, Spranger rejected the
sociological theory of conscience, which was already widespread in the time of
Herbert Spencer, thus, in the period of 19" century positivism. Morality is not at all
to be equated with the concept of “the greatest possible happiness for the greatest
possible number of people”. Conscience does not derive from any experience, but
exists, as it were, a priori, inscribed in the foundations of the human being [10,
p. 130-133].

Another value is responsibility. The work connected with things, with
serving people, and also connected with directing them, requires a two-stage
responsibility. The first stage involves the performance of a set task; the second,
higher level of responsibility, involves, albeit minimally, the fate of the world, a
commitment to tasks of not egoistic but supra-individual significance [10, p. 133—
135].

The most important value in education for humanity is love. All kinds of
love have their metaphysical roots. Education for humanity is education to love
one's neighbour, linked to the rejection of widespread individualism and egoism.
There is no such thing as “general love for humanity”, love is directed towards
specific people from our own circles of life [10, p. 136—-139].

Connections to other pedagogical orientations and theories

With the listed properties and values of E. Spranger’s theory of education to
humanity (the meta-instruments of the comparative method), it is possible to
indicate a number of more or less marked connections with the pedagogical
thought of other authors can be identified.

These links clearly occur with:

— the political pedagogy of Theodor Adorno’s anti-authoritarian current
(love and tolerance) [1, p. 359-364];

— the naturalistic pedagogy of Leo N. Tolstoy (living close to nature,
loving like in early Christian communities, protesting against war, and
speaking out against genocide) [3, p. 701, 702];

— Abraham H. Maslow’s concept of education (peak experiences,
education through art, transcendence at the top of the theory of needs,
motivation and values) [18, p. 55-61];
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— the pedagogies of Rollo May, Janusz Korczak and Maria Lopatkowa
(subjectivity, love and dialogue);
— Otto F. Bollnow’s theory of the discontinuous forms of education
(encounter, meditation and transcendence) [2, p. 52];
— the pedagogy of Irena Wojnar (peace, empathy and humanistic
teacher) [15, p. 118-121];
— Taoist and Buddhist concepts of human development [16, p. 45—-47;
17, p. 136-162];
— humanistic and therapeutic currents involving meditation and
relaxation such as the ecological pedagogy of Hilarion G. Petzold’s
ecological pedagogy or Andrew Szyszko-Bohusz’s holistic pedagogy
[9; 11, p. 121; 14, p. 90, 91].

Conclusion

Eduard Spranger’s theory of education for humanity contains a number of
fundamental references and insights that are particularly relevant today, when
human civilisation is experiencing a multifaceted crisis. This crisis could lead to its
collapse, and also destroy life on Earth to a substantial degree. One of Spranger’s
most important conclusions relates to attempts to embody the idea of
transhumanism and to attempt to breed a superhuman. Spranger is unequivocally
opposed to this, especially, as we still do not know what the real potential of
human beings is, in light of which attempts to improve them can do nothing else,
but deprive us of our humanity. Also, technology can dominate our lives and even
control them.

Spranger also opposed anthropocentrism with its ideas of placing man above
nature as a creator devoid of love for all living beings.

He too, like several other contemporary well-known scholars, such as
Abraham H. Maslow, noted that man’s spirituality flows from attempts to reach
and experience the transcendent, similarly to morality and love. He stated that
today, in a technicised and consumer-oriented world, only a few people in societies
are sensitive to similar messages. Although the world is drowning in barbarism, as
captured in the Lotus Sutra (our world is on fire), people commonly chase material
values, consumerism and the delight in technology and the pursuit of entertainment
are seemingly the exclusive content of human life. It is in this way that people and
mankind are losing their humanity [17, p. 47-50].

Education to humanity can change humanity, save it, save the world for
people and not only for them. This is the contribution of humanistic pedagogy to
the human knowledge of survival and development.
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®OPMYBAHHS OCBITHBOTI'O ITPOCTOPY
V CBITJII TEOPIi TYMAHICTUYHOI OCBITH IIIITPAHTEPA

ITaBea 3eniHcbKHiA

VYuisepcumem imeni Ana [nyeowa,
eyn. [Jorc. Bawunemona, 4/8, Yencmoxosa, IHonvwa
p.zielinski@ujd.edu.pl

VY craTTi TpeAcTaBICHO OCOONMBOCTI Ta TepeBarn Teopii TyMaHICTHYHOI OCBITH
E. lInpanrepa B KOHTEKCTI (opMyBaHHS OCBITHHOTO MPOCTOPY BUIIOI NMEJarorivHol OCBITH
Ta Motped TI06aIbHOTO OCBITHROTO MPOCTOPY. I'yMaHicTHYHA CIIPSIMOBAHICTH TMiJTOTOBKH
NearoriyHuX KajpiB Tepeadavyae 3HaHHS OCHOB TEJIEOJIOTil Ta TEXHOIOTIT TyMaHiCTUYHOT
OCBIiTH, IO OUIBII JETATbHO MPEJACTABICHO HA TPUKIAIl Teopil OCBITH Ui JIIOJWHH
Enyapna lllnpanrepa.

Busnaueno, mo y cBoiit Teopii ocBitu E. [Ilnpanrep mepemyciM HaroiomyBaB Ha
aKTyaJIbHOCTI IIPO0JIEMH BapBapChbKUX BOEH 1 TEHOLMAY, @ HAUBHIIOIO MIHHICTIO BUXOBaHHS
BB@)XaB JIIOJAHICTb. TOMy OCHOBHMMHM NpuHIMIAMu Teopii BuxoBaHHs lllmpanrepa e
COBICTb, BiJIIOBINAJBHICTL 1 1KO0OB. Horo TEOpiss OCBITH JUIA JIIOICTBA MICTHUTh HHU3KY
(hyHIAMCHTANBHUX i7eH 1 TOJO0XKEHb, SKi 0COONHMBO aKTyalbHi CHOTOMHI, KON JIFOJCHKA
[UBITI3aMis MepekuBae OaraTtorpanHy Kpm3y. Ll kpw3a Moke TpPH3BECTH A0 Kpaxy
MUBITi3allii 1 3HAYHOIO MiPOIO 3HUIITUTH XKUTTS Ha 3eMIIi.

Ha nymxy E. Illnpanrepa, aBTOpUTapHE BHUXOBAaHHs IIEPELIKOJKAE PO3BUTKY
JIFOJICTBA, CHPUYMHSE IO TOCHJICHHS eroi3my, BIamoiil00CTBa, HErYMaHHOI MOBENIHKH Ta
BapBapcTBa. ABTOPUTApHI JAEp)KaBH, OCOOJMBO TOTAJiTApHI, BTPYYalOThCS Y MpoOLEcC
PO3BUTKY MOJIO/i, HAB’SI3YIOUM CBOIO 1/I€0JIOTII0 Y BHXOBAHHI 1 MPOMYKYIOUH CIIyXHSHHX
MaplOHEeTOK — 0e3/lyMHHX BUKOHABLIB HAKa31B aMOPaIbHUX JIIJIEPIB.

Ha ocHOBI repMEHEBTUYHOIO Ta KOMIIAPATUBHOTO IIXOIIB OyII0 311HCHEHO IOLIyK
BIJIIIOBIJICH 11[0JI0 BUSBJICHHS BJIACTUBOCTEH 1 LIHHOCTEH HEOOXIJHUX JJIsi BUKOPUCTAHHS B
OCBITHBOMY IIPOCTOpI HEJaroriyHoro yHiBepCcUTeTy, a TaKOX ICHYIOUHX B3a€MO3B’SI3KIB 3
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IHIIUMK [eJaroriyHUMM  HampsMamu, TeopissiMu 1 Teuissmu. OtTpuMaHi pe3yibTaTu
BKJIIOYAIOTh HE JIMLIE TEOPETUUHY PEKOHCTPYKLito Teopii BuxoBaHHs lllnpanrepa, ane i
MeToIH 11 MPaKTHYHOT peatizauil B OCBITHROMY mpoueci. BoHU cHpsiMOBaHI Ha BUXOBaHHS
J00poi MOpayibHOT JIOMWHHM, SKa TIPALIOE 3apadl MHPY y CBITi, JIOAWHH, SIKa JKHBE B
TapMOHii Ta PiBHOBa31 3 HABKOJHUIITHIM CEPEIOBUIIIEM.

Knrouoei  cnosa: rtymanictTMuHa mnenarorika, Enyapm Ilmnpanrep, moasHicTb,
MearoriyHa OCBiTa, IEMOKpPATHUYHI Ta TyMaHICTHYHI IIIHHOCTI.



