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This research initiative centers on the comprehensive exploration of the training of
educational experts in Poland and its comparative analysis with other countries, primarily
focusing on Ukraine. The study aims to gain insights into the state of pedagogical theory
and practice surrounding educational expert training, the key concepts employed in Poland,
the organizational and methodological features unique to Poland, innovative approaches
and technologies utilized at the University of Warsaw, and the advantages and
disadvantages of the Polish system compared to Ukraine. The research delves into the
cutting-edge innovative approaches and technologies employed in Poland, particularly at
the University of Warsaw, in shaping the future of educational expert training. These
technologies and methodologies play a pivotal role in enhancing the quality and relevance
of training programs.

The article describes the main concepts of educational experts training in the field of
education used in Poland and how do they compare with the concepts of other countries.
Besides, comparative analysis reveals the difference between educational experts training
in different educational institutions, such as the Polish Accreditation Committee (PKA), the
State Accreditation Committee, and University of Warsaw. These training programs
include some specific features and methods that can vary based on the institution, program
level, and the evolving educational landscape.

The study conducts a comparative analysis of the advantages and disadvantages of
the Polish system for training educational experts in comparison to Ukraine, offering
valuable insights for both countries and potentially informing improvements in their
respective educational systems.

Keywords: Training of educational experts, Polish Accreditation Committee, Quality
assurance system, Education system in Poland, Expert training programs.

In the context of the research «The Training of Educational Experts in the
Field of Education in Poland: Key Features and Characteristics» an «educational
expert» typically refers to an individual who possesses specialized knowledge,
skills, and experience in the field of education. These experts could have a range of
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roles, such as educators, administrators, researchers, curriculum designers, policy
makers, and trainers, among others.

Their expertise might cover various aspects of education, including
pedagogy, curriculum development, assessment methods, education technology
integration, educational leadership, and educational policy analysis [12].

The training of educational experts in Poland has been analyzed by
numerous renowned researchers. So based on the results of the analysis of
scientific sources of such researchers as Ewa Chmielecka, Marcin Dabrowski,
Dorota Dobija, Anna Maria Gorska, Anna Pikos and others, and the conducted
interview, we can make the following generalization concerning about the training
of educational experts in the field of education in Poland.

In many countries, including Poland, the training of educational experts and
professionals has been an ongoing topic of discussion and development.
Pedagogical theory and practice have evolved over time in response to changes in
education systems, advancements in technology, and shifts in societal expectations.
Some key points that might be relevant include:

1. Expert Training Programs: The quality of expert training programs is
crucial for producing effective educators. In Poland, there has been a focus on
enhancing expert education to equip experts with the skills and knowledge needed
to address diverse learning needs, incorporate modern teaching methods, and adapt
to changing educational landscapes.

2. Curriculum and Pedagogical Approaches: The curriculum for expert
training programs likely reflects contemporary educational theories and practices.
This might involve a shift towards student-centered learning, the integration of
technology in the classroom, and a greater emphasis on critical thinking, creativity,
and problem-solving.

3. Continuing Professional Development: In addition to initial expert
training, ongoing professional development is essential for educators to stay
current with the latest research, teaching methodologies, and educational
technologies. This might involve workshops, seminars, conferences, and online
courses.

4. Inclusion and Special Education: Training educational experts to
effectively support students with diverse learning needs, including those with
disabilities, is a significant concern. This might involve providing strategies for
creating inclusive classrooms and implementing individualized education plans
(IEPs).

5. Digital Literacy and Technology Integration: Given the increasing role
of technology in education, training educational experts to effectively integrate
digital tools and online resources into their teaching methods is likely a priority.
This includes not only technical skills but also understanding how to use
technology to enhance learning outcomes.
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6. Assessment and Evaluation: Training educational experts to develop
fair and effective assessment methods that align with modern pedagogical practices
is important. This includes a shift towards assessing not only rote memorization but
also higher-order thinking skills.

7. Research and Evidence-Based Practice: Encouraging educational
experts to engage with educational research and apply evidence-based practices in
their teaching is an ongoing challenge. This might involve promoting a culture of
research and providing educators with the tools to critically evaluate and
implement research findings.

In Poland, quality assurance is conducted through a central statutory body:
the State Accreditation Committee (SAC), which is financed exclusively by
government and bound to follow procedures based on the principle of openness and
transparency. Since 2009, SAC has full membership of ENQA. SAC is responsible
for the obligatory quality assessments for existing courses and consults on
applications for authorisation of new degree programmes. The decisions of SAC
are legally binding and a negative evaluation will lead to the closure of the
evaluated course, or its non-authorisation. The former is measured via the number
and quality of facilities and staff qualification and the latter is assessed via a
programme’s level of compliance with the state-defined core curriculum for a
subject [15].
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The system of training of educational experts is also guided by the Polish
Accreditation Committee (PKA), which is responsible for ensuring the quality and
standards of higher education institutions and programs. Some general concepts
have been outlined:

1. Interdisciplinary Approach: The training of educational experts in
Poland often emphasizes an interdisciplinary approach. This means that experts are
encouraged to have a well-rounded understanding of various educational theories,
practices, and methodologies.

2. Research and Theory: Training typically involves a strong emphasis on
research methodologies and educational theories. Educational experts are expected
to engage with the latest research in the field and apply theoretical frameworks to
analyze educational practices and policies.

3. Quality Assurance: The PKA emphasizes quality assurance in
education. Educational experts are trained to assess the quality of educational
programs, institutions, and teaching methods. This involves evaluating curriculum
design, teaching methods, assessment strategies, and student outcomes.

4. Curriculum Design and Evaluation: Experts are trained in designing
effective curricula that align with educational goals and standards. They learn how
to develop learning outcomes, instructional strategies, and assessment methods that
contribute to meaningful learning experiences.

5. Educational Policy Analysis: Training in this area involves
understanding the broader educational policy landscape in Poland and globally.
Educational experts are expected to analyze policies, regulations, and trends that
impact education systems and institutions.

6. Pedagogical Innovation: The training focuses on encouraging
educational experts to explore innovative teaching and learning methods. This can
include the integration of technology, active learning strategies, and learner-
centered approaches.

7. Ethical Considerations: Training also covers ethical considerations in
education, such as equity, inclusivity, and cultural sensitivity. Experts are trained to
promote fair and just educational practices.

8. Collaboration and Communication: Educational experts are taught
effective communication skills to collaborate with educators, administrators,
policymakers, and other stakeholders. They need to convey complex educational
concepts in a clear and accessible manner.

9. Continuous Professional Development: Lifelong learning is
emphasized, as educational experts are expected to stay updated with the latest
research, trends, and developments in education.

It’s important to note that training programs for educational experts can vary
from institution to institution and over time. The concepts mentioned above are
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meant to provide a general overview of the main areas that are typically addressed
in such training programs.

The training of educational experts in Poland can involve various
organizational and methodological features to ensure the development of
competent professionals in the field of education. Here are some common
organizational and methodological features that were relevant up to that point: [12]

1. Graduate and Postgraduate Programs: Many universities in Poland
offer graduate and postgraduate programs specifically designed to train educational
experts. These programs can include Master's or doctoral degrees in education,
pedagogy, or related fields. These programs typically combine theoretical
knowledge with practical experience and research.

2. Interdisciplinary Approach: Training programs often adopt an
interdisciplinary approach to ensure that educational experts have a comprehensive
understanding of various aspects of education. This might involve incorporating
insights from psychology, sociology, philosophy, and other relevant disciplines.

3. Theoretical and Practical Components: Programs usually have a
balance of theoretical coursework and practical experiences. Theoretical
components provide foundational knowledge in educational theories and research
methodologies, while practical components involve hands-on experiences such as
internships, teaching practice, and research projects.

4. Case Studies and Problem-Based Learning: Educational experts often
engage in case studies and problem-based learning activities. These methods
encourage participants to analyze real-life educational scenarios, identify
challenges, and propose solutions based on their knowledge and expertise.

5. Research Projects: Research is a fundamental aspect of training for
educational experts. Participants might be required to conduct research projects
that contribute to the understanding of educational practices, policies, or theories.

6. Collaborative Learning: Collaborative learning is emphasized, as it
allows participants to engage in peer-to-peer discussions, group projects, and
collaborative problem-solving. This mirrors the teamwork and cooperation often
required in the field of education.

7. Mentorship and Supervision: Training programs can include
mentorship and supervision components, where experienced educational experts
guide and support novices in their professional development journey.

8. Portfolio Development: Participants may be encouraged to create
professional  portfolios that showcase their educational philosophy,
accomplishments, and evidence of their expertise. Portfolios can serve as valuable
tools for reflection and job applications.

9. Use of Technology: Given the increasing role of technology in
education, training programs might incorporate e-learning platforms, virtual
classrooms, and online resources to enhance the learning experience.
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10.Assessment and Feedback: Regular assessments, assignments, and
feedback mechanisms help participants gauge their progress and receive guidance
for improvement [14].

11.Ethical Considerations and Reflective Practice: Ethical considerations
in education and reflective practice are often integrated into the training.
Participants are encouraged to think critically about their decisions and actions in
educational contexts.

12.Continuing Professional Development: The training process is often
seen as a stepping stone to ongoing professional development. Educational experts
are encouraged to continue learning and adapting to evolving educational practices
and theories.

The issue with training educational experts in Poland, like in any country,
comes with its own set of advantages and disadvantages. As of last conversation
with the representative of PKA in July 2023, some general advantages and
disadvantages were outlined based on the information available up to that point.
The interview was conducted with a representative from the Polish Accreditation
Committee (PKA) on the 11th of July 2023, to gain insights into the advantages
and disadvantages of training educational experts in Poland.

Advantages of Training Educational Experts in Poland:

1. Quality Assurance and Accreditation Standards

The PKA representative highlighted that training programs align with quality
assurance and accreditation standards. This ensures that educational experts receive
education of a certain standard, contributing to the overall quality of education in
Poland.

2. Interdisciplinary Approach and Breadth of Knowledge

According to the PKA representative, many training programs in Poland
adopt an interdisciplinary approach. This allows experts to gain insights from
various fields, fostering a broader understanding of education and promoting
holistic approaches to teaching and learning.

3. Research and Evidence-Based Practices

The PKA representative emphasized that training programs emphasize
research skills, enabling educational experts to contribute to evidence-based
practices. This research emphasis supports the development of innovative teaching
methods and policies grounded in solid research.

Disadvantages of Training Educational Experts in Poland

1. Standardization Challenges

The PKA representative acknowledged that maintaining consistency in
training quality across different institutions can be challenging. This lack of
standardization might lead to disparities in the expertise of educational experts.

2. Adaptability to Changing Educational Landscape
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According to the PKA representative, the rapid evolution of the education
sector, including the integration of technology and shifts to online learning, poses
challenges to traditional training methods. Educational experts trained using
conventional approaches might face difficulties adapting to these changes.

3. Resource Limitations

The PKA representative mentioned that some training programs might face
constraints in terms of resources, faculty expertise, and access to modern
educational technologies. These limitations could impact the quality of training
provided.

4. Ongoing Professional Development

The PKA representative emphasized the need for educational experts to
engage in continuous professional development to stay updated with evolving
trends and practices. This requirement adds to the complexity of training and
maintaining expertise.

The interview with the PKA representative shed light on the multifaceted
nature of training educational experts in Poland. While advantages such as quality
assurance and interdisciplinary learning were highlighted, challenges related to
standardization, adaptability, and resource constraints were also discussed. The
insights provided contribute to a comprehensive understanding of the intricacies
surrounding the training of educational experts in Poland.

Training educational experts in Poland and Ukraine has both
advantages and disadvantages. Here’s a comparison of the two countries [11]:

1. Approach: Poland employs a more established and systematic approach
with a centralized body (Polish Accreditation Commission), while Ukraine’s
approach is aligned with European standards but may face challenges in
implementation due to limited resources.

2. Flexibility: Poland’s system could be perceived as rigid due to its well-
defined processes, whereas Ukraine’s approach might provide more flexibility for
innovation.

3. Representation: Poland’s emphasis on diverse representation in the
Commission ensures a comprehensive evaluation, while Ukraine’s focus on
aligning with European standards could enhance its credibility internationally.

4. Resources: Poland’s structured system might be better supported by
available resources, while Ukraine’s adoption of external evaluations and
standardized tests might require careful resource allocation.

In summary, Poland’s well-structured approach to training educational
experts offers credibility and transparency but could be criticized for its rigidity.
Ukraine’s efforts to align with European standards signal innovation but might face
resource constraints and implementation challenges. Both countries have the
potential to learn from each other’s strengths to improve the quality assurance of
their higher education systems.



Olha Lavro 113
ISSN 2078-5526. Bicuuk JlpBiBchkoro yHiBepcurety. Cepist negaroriuna. 2023. Bumyck 39

Ukrainian system of educational experts training can learn several valuable
lessons from Poland’s approach to training educational experts. Here are some key
takeaways:

1. Clear Guidelines and Criteria: Poland’s structured approach, led by the
Polish Accreditation Commission, provides clear guidelines and evaluation criteria
for educational experts. Ukraine can benefit from adopting a similarly structured
framework to ensure consistency and transparency in the evaluation process.

2. Diverse Representation: The representation of various stakeholders,
including academic experts, students, employers, and scientific associations, in the
Polish Accreditation Commission enhances the credibility and fairness of the
evaluation process. Ukraine can learn to involve a wide range of perspectives to
avoid bias and ensure a comprehensive evaluation.

3. Standardization: Poland’s focus on standardized evaluation processes
helps maintain objectivity and comparability across institutions. Ukraine could
consider implementing standardized evaluation methods to ensure a level playing
field and consistent assessment of educational quality.

4. International Alignment: Poland’s alignment with European standards
and practices enhances its recognition and credibility internationally. Ukraine’s
efforts to integrate into the European higher education space should involve close
collaboration with European bodies and institutions to ensure the adoption of best
practices and harmonization with global standards.

5. Continuous Improvement: Poland’s commitment to ongoing
assessment and quality improvement through regular evaluations can inspire
Ukraine to establish a culture of continuous enhancement in its higher education
sector. Regular reviews can lead to timely adjustments and updates in response to
changing educational needs.

6. Resource Management: Poland’s well-supported educational expert
training system can provide insights into effective resource allocation and
utilization. Ukraine can learn from Poland’s experience in efficiently utilizing
resources to maintain the quality of education.

7. Engagement of Stakeholders: Involving stakeholders, including
educational institutions, employers, and professional organizations, in the design
and implementation of the training programs can enhance their relevance and
effectiveness. Poland’s engagement model can serve as a guide for Ukraine in
building collaborative partnerships.

8. Institutional Autonomy: While following a structured approach, Poland
also ensures that institutions have the autonomy to shape their programs and
practices. Ukraine can learn to balance centralized quality assurance mechanisms
with institutional autonomy.

In conclusion, Ukraine can gain valuable insights from Poland’s educational
expert training system, including clear guidelines, diverse representation,
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standardization, international alignment, and a balanced approach to structure and
flexibility. By adopting these principles and tailoring them to its unique context,
Ukraine can enhance the quality of its higher education system and foster
sustainable growth and development.
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HIAI'OTOBKA OCBITHIX EKCHEPTIB Y C®EPI OCBITH B IT1OJIbIII:
OCHOBHI OCOBJIMBOCTI TA XAPAKTEPUCTUKH
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[IpoaHanizoBaHO CTaH MENAroriyHOi TEopii Ta MPaKTHKH, SKi € IPYHTOBHHMH Ta
0a30BAMU JUII CHCTEMM IIATOTOBKH OCBiTHIX ekcnepTiB [lombmii. Po3risHyTO KITFOYOBi
KOHIIETIi, SIKi BWKOPHUCTOBYIOTH y [lombmii /st TATOTOBKM OCBITHIX EKCIEPTIB.
HocmimkeHo opranizalliitHi Ta MeTOI0JIOTi4HI 0COOJIMBOCTI MOJIBCHKOT CHCTEMH i ITOTOBKH
OCBITHIX eKkcrepTiB. Bu3HaueHo iHHOBAIiHI MiIXOU Ta TEXHOJOTI1, IKi BUKOPUCTOBYIOTh
y Bapmascekomy yHiBepcuTeTi, [lonbChkOMYy aKkpeauTAIlIHHOMY KOMITETI Ta IHIIUX
3aKjgajgax, 0 3IIHCHIOITh MIATOTOBKY €KCHepTiB y Tany3i ocBiTH. JlocmimkeHHs
[PUCBSYCHE [EPEeOBUM IHHOBALIWHUM MIAX0JaM 1 TEXHOJOIISM, SIKi BUKOPHCTOBYIOTh Y
[Tompmii, 30kpema y BapmaBcekoMy yHIBEpCHTETI y IpoLeci MiATOTOBKH OCBITHIX
€KCIIEpPTiB, Ta BiIIrPalOTh FOJOBHY POJb y MiIBUILEHHI SIKOCTI Ta aKTyalbHOCTI HABYAIBHUX
nporpam.

[TopiBHSHO OCHOBHI KOHILIECHINT MirOTOBKK OCBITHIX €KCIEPTiB y cdepi OCBiTH, 110
BUKOPUCTOBYIOTh y [lonblui Ta iHmux kpainax. KpiM Toro, nopiBHsJIbHUI aHajIi3 BUSBISIE
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PI3HHMLIIO MK pIBHEM MIJATOTOBKM OCBITHIX €KCHEpTIB y PI3HUX 3aKiajax, TakuxX K
ITonschkuit akpeauramiiinuii komiter (PKA), [JepkaBHuii KoMmiTeT 3 akpeauTaiii Ta
Bapmrascekuit yHiBepcuTeT. Lli HaBUajgpHI MPOrpaMHu BKIIOYAIOTH NEsKi OCOOIMBOCTI Ta
METO/IH, SIKI MOXKYTb BiJPI3HATHCS 3aJI€KHO Bil HABUAIBLHOTO 3aKJIajy, PiBHS IPOrpaMH Ta
OCBITHBOTO CEPEJIOBHUINA, IO PO3BUBAETHCS.

BuxoHnaHaHO MOPIBHAJILHUNA aHAI3 MepeBar i HEMOJIKIB MOJBCHKOI Ta YKpaiHCHKOT
CHCTEeMH TI/ITOTOBKM OCBITHIX ekcrepTiB. Ha ocHOBI mpoBeneHOro iHTEPB’I0 3
npencTaBHUKOM [l0BbCHKOTO aKpeOUTaliiHOTO KOMITETy PO3KPHUTO BAKIIMBI aACTEKTH
OIATOTOBKM OCBITHIX ekcrepTiB B Ilojpmoi Ta cPOpMOBaHO pPEKOMEHIAII MO0
HOKPAIIEHHs CUCTEMH I1iITOTOBKH OCBITHIX eKCIIepTiB B YKpaiHi.

Kntouosi cnosa: minroroBka OCBITHIX eKcnepTiB, [loibChkuii akpemuTalliifHUi
KOMITeT, SIKiCTb OCBITH, cucTeMa ocBiTu [lonbIi, HaByaabHa POrpaMa OCBITHIX eKCIepTiB.



