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Today, in the context of the war in Ukraine, more and more Ukrainian refugees are
seeking refuge in European countries, and a significant number of Ukrainians are
temporarily staying in Germany. As of April 2023, 205,000 children and young people
from Ukraine are integrated into the German education system. A particular challenge is the
inclusion of children with special educational needs in Germany and all over Europe. This
article analyzes the current situation and main challenges related to the integration of
Ukrainians in Germany.

The purpose of the article is to explore the main difficulties associated with the
inclusion of children with special needs in the German education system.

For coping with this huge and complicated problem, we should develop some
strategies for teachers and parents to make them understand the causes of the main
difficulties; also we should give them instruments to improve current situation and
minimize maladaptation in the future. The first step for all these purposes is to analyze the
near future: explore the main challenges for Ukrainian refugees in the German education
system and analyze the prospects for efficient inclusion of this group of students into
German education institutions.

In the course of the study, based on the results of a survey of parents of children
with special needs, the main challenges for children with special needs and their parents
when integrating into German society were recognized. They are conditions of chronic
stress, language barrier, and difficulties with integration into peer groups. As for the school
environment, the main problems are the lack of Ukrainian-speaking teachers and
insufficient attention of the teaching staff to the processes of socialization, integration and
behavioral characteristics of children. Strengthening special support for children in the
educational environment is also desirable.

The processes of comprehensive integration of Ukrainian refugees into both
educational and social environments require further study, because most of the problems
faced by children with disabilities and their parents in Germany are also characteristic of
the wider refugee population from Ukraine in Europe.
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According to the current geopolitical situation there are a lot of new refugees
in Europe because of the war in Ukraine. This is the newest challenge in the
modern history. According to the Ministry of Education, by mid-May 2022, about
11,000 students who had fled from Ukraine were admitted to schools in Lower
Saxony (NDR, 2022). By the beginning of September, 172.787 children and youth
from Ukraine were admitted to general education and vocational schools in
Germany (Das Deutsche Schulportal, 2022) in April 2023 this figure reached
205.000 students.

The process of integration of these people into the European society is
different in comparison to integrations of previous waves of fugitives. Ukrainian
refugees are European people with specific culture, history and traditions and the
intensity of escaping is extremely high. That is why the problem of efficiency of
integration and psycho-pedagogical support of the newest Ukrainian refugees is not
developed much on the scientific and practical levels.

The starting point for refugee schoolchildren from Ukraine is very difficult.
The learning deficit compared to German schoolchildren has probably increased
due to the war and emigration. It remains unclear how long-term integration efforts
should be, but the current situation in Ukraine and the already massive destruction
of educational institutions and resources suggests that a quick return to everyday
Ukrainian school life will not be possible (Ifo-Institut, 2022).

Inclusion entails the right of all learners to quality education and the
development of their full potential, regardless of special educational needs,
disability, sex, social or economical backgrounds. In particular, the practice of
learning and teaching must be adapted to the needs of all, and diversity must be
used as a resource. Inclusive education is integrated into German law on the basis
of international law (German Commission for UNESCO, 2022).

The inclusion of Ukrainian children, both with special and without special
educational needs into the German educational system has especial challenges. The
research on and the implementation of inclusive education must consider the
complexity inherent in the circular pattern of causal factors in the field of education
(Werning, 2014).

The purpose of the article is to explore the main difficulties in the inclusion
of children with special needs in the German educational system

The educational system in Ukraine has its own peculiarities, the structure of
the educational process is different in Ukraine on the level of organization of the
education, programs, and legislation, that is because Ukraine has the heritage from
the former Soviet educational system, an impossibility of enough free and flexible
planning. One of the problems of inclusive education is the establishment of
relationships between children with psycho-physical disabilities and peers with
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typical development in the inclusive class (Siniov, Fert, 2021). From the other side,
due to the reforms in the sphere of the educational policy there are positive changes
in the organization of inclusive education during the last decade. One of the most
difficult aspects of this problem is finding ways and means to overcome obstacles
in the student’s interaction with the class. The work of many scientists is devoted
to the study of the peculiarities of mutual relations in the team (Vettese, Dyer, Li,
Wekerle, 2011). Furthermore, Ukrainian refugees are psychologically traumatized,
many of them were witnesses of military actions, also, they have stress because of
the different social environment and difficulties associated with a language barrier.
Positive relationships are also an important part of successful interventions
targeting social-emotional behaviors at school (Taal, Ekels, van der Valk, van der
Molen, 2017). It is important to avoid physical and mental health impairment
caused by stress (Serlie, Hagen, Nordahl, 2020).

In this context very important is to explore the main challenges and causes of
them for Ukrainian refugees in the German educational system on psychological,
social, and educational levels, because these spheres are very closely related: to
analyze the prospective of the efficient inclusion of Ukrainian refugee students into
the German educational system.

Method. In our research we used the method of Face-to-face interviews:
synchronous communication of time and place. Due to this synchronous
communication, as no other interview method FtF interviews can take its advantage
of social cues. Social cues, such as voice, intonation, body language etc. of the
interviewee can give the interviewer a lot of extra information that can be added to
the verbal answer of the interviewee on a question (Opdenakker, 2006). Also we
used the two section questionnaire to recognize the main general needs in inclusion
of children with disabilities and psychological and academic needs of children.

Participants. The most complex problem is the integration of children with
special needs into the German educational system. We found out the main
difficulties faced by parents of children with disabilities when moving to Germany.
For this purpose, we surveyed a group of parents of 3-6 years children with
neurodevelopmental disorders — autism spectrum disorders, intellectual and
behavioral disorders (12 respondents). All the children attend kindergartens and
schools in Germany, Lower Saxony.

Data Collection Tool
e The following questions were asked during the interview:

1. How do you evaluate your psychological state?

2. What main difficulties of adaptation do you and your child experience?

3. How does the process of socialization of the child go on in the conditions
of the educational environment?

4. |Is there enough correctional support for the child in the educational
environment and outside of school hours?
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e Questionary for the parents consisted of two sections and 8 indicators.
Data Analysis and Interpretation
e Based on the analysis of respondents’ answers during FtF interviews, the
following was identified:

1. Parents of children with special needs suffer from post-traumatic stress
disorder, and it is chronic. This is connected with the fact that all of them have
experienced war related events, more than half of the respondents witnessed
military actions or fled from the occupied territories.

2. Also the very process of raising a child with a disability is associated with
chronic stress due to difficulties in accepting the situation, as these are parents of
young children, they are still in a state of acceptance of the very problem of
difference between their children and peers.

3. Additional stress is associated with moving to another country and issues
of integration in the new place. People are looking for their place in the labor
market, trying to get used to the new rules.

4. The problem is also that German teachers, who do not know the Ukrainian
language, work with children, and it is difficult for children to adapt to the new
conditions.

5. The process of socialization in the conditions of the children's collective is
also very difficult, it is difficult for children to communicate with their peers,
because of the language barrier.

Below in (table) the results obtained from parents’ questionnaire are
presented. The findings of the study demonstrated that parents agreed that lack of
Ukrainian speaking teachers and educators is an obstacle for appropriate inclusion
(100 %) this is decreasing the children’s academic and psychological state
achievements.

The results have also shown that a great proportion of the participants
(93,33 %) thinks that teachers should note the importance of socialization,
communication and language, and behavioral needs for children in the classroom.

Table
The results of parents questionnaire

Statements | Agree | Disagree | Neutral

Axis 1: Challenges for inclusion of children with special needs.

1. Chlldren with learning dlsat_)l!ltles should study_ in 53.33% | 43,66 % 00 %
special classes under the supervision of a psychologist.

2. Children demonstrate qualitative differences in
social interaction and often have difficulty in | 95,66 % | 05,33 % 00 %
establishing relationships.

3. Deficits in communication and language usage are

. 80 % 05,33% | 16,66 %
seen at varied levels.

4. Lack of Ukrainian speaking teachers and educators
is an obstacle for appropriate inclusion.

100 % 00 % 00 %
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Axis 2: Psychological and academic needs of children.

5. Social skill development is essential for children. 77 % 14,66 % | 08,33 %

6. Effective approach for children with special needs
should include comprehensive communication | 66,66 % | 16,66 % | 16,66 %
assessment and intervention.

7. Much care and attention should be given by special

91,66 % 00 % 08,33 %
teachers.

8. Teachers and educators should note the importance
of socialization, communication and language, and | 93,33% | 0,33% | 07,33%
behavioral needs for children in the classroom.

Conclusions

It goes without saying, that each refugee is an object of inclusion in the
present circumstances. The psychological well-being of refugee children is also
low compared to other children living in Germany (Ifo-institute, 2022). Especially
the process of inclusion is difficult for children and the most difficult for children
with disabilities and special educational needs.

For coping with this huge and complicated problem, we should develop
some strategies for teachers and parents to make them understand the reasons of
the main difficulties, also we should give them instruments to improve current
situation and minimize inadaptation in the future, The first step for all these
purposes is analyzing the nearest prospective. exploring the main challenges for
Ukrainian refugees in the German educational system and analyze the prospective
of efficient inclusion these group of children into German educational institutions.

In conclusion, the main challenges for children with special needs and their
parents when integrating into German society are conditions of chronic stress,
language barriers, and difficulties with integration into peer groups. As for the
school environment, the main challenges are the lack of Ukrainian-speaking
teachers and insufficient attention of the teaching staff to the processes of
socialization, integration and behavioral characteristics of children. Strengthening
special support for children in the educational environment is also desirable.

The processes of comprehensive integration of Ukrainian refugees into both
educational and social environments require further study, most of the problems
faced by children with disabilities and their parents are also characteristic of the
wider refugee population from Ukraine in Europe.

References
1. Das Deutsche Schulportal. (2022). https://deutsches-
schulportal.de/bildungswesen/ukraine-wie-schulen-gefluechtete-kinder-aufnehmen/
2. German Commission for UNESCO. (2022).

https://www.unesco.de/en/education/inclusive-education


https://deutsches-schulportal.de/bildungswesen/ukraine-wie-schulen-gefluechtete-kinder-aufnehmen/
https://deutsches-schulportal.de/bildungswesen/ukraine-wie-schulen-gefluechtete-kinder-aufnehmen/
https://www.unesco.de/en/education/inclusive-education

278 Olha Fert
ISSN 2078-5526. Bicuuk JIsBiBchKOTO yHiBepcuTeTy. Cepis nemaroriuna. 2023. Bumyck 38

3. Ifo-Institut. (2022). News4Teachers. Das Bildungmagazin
https://www.news4teachers.de/2022/08/ifo-institut-ukrainische-kinder-haben-gute-
chancen-im-deutschen-schulsystem-aber/

4. Opdenakker, R. (2006). Advantages and Disadvantages of Four Interview
Techniques in Qualitative Research. Forum: Qualitative Social Research
Sozialforschung, Vol. 7, (4).

5. Serlie, M., Hagen, K., Nordahl, K. (2020). Development of social
skillsduring middle childhood: Growth trajectories and school-related predictors.
International Journal of  School & Educational Psychology.
DOI:10.1080/21683603.2020.1744492

6. Siniov, V., Fert, O. (2021). Influence of Self-Esteem on Relationships in
Inclusive Educational Environment. Koninskie Studia Spofeczno-Ekonomiczne/
Konin. Poland, (7)2.

7. Taal, M., Ekels, E., van der Valk, C., van der Molen, M. (2017).
Intervention integrity in the Low Countries: Interventions targeting social-
emotional behaviors in the school, International Journal of School & Educational
Psychology, 5(2), 88-99. DOI: 10.1080/21683603.2016.1191399

8. Vettese, L. C., Dyer, C. E., Li, W. L., Wekerle, C. (2011). Does self-
compassion mitigate the association between childhood maltreatment and later
emotion regulation difficulties? A preliminary investigation. International Journal
of Mental Health Addiction, 9, 480—491.

9. Werning, R. (2014). Stichwort: Schulische Inklusion. Z Erziehungswiss,
(17), 601-623. https://doi.org/10.1007/s11618-014-0581-7

Cmamms. naoiiiuiia 0o peoxoneeii 20.04.2023
doonpaywvosana 08.05.2023
npuiinama 0o opyky 09.05.2023

THKJIIO3151 YKPATHCBKUX AITEMW 3 OCOBJIMBUMHU
INOTPEBAMMU Y HIMEYYMNHI

Ouasbra ®ept

Jlveicokutl Hayionanvhuil yHigepcumem imeni leana @panka,
eyn. Yuieepcumemcoka, 1, Jlvsis, Yrpaina, UA—79000;

VYuisepcumem Jlaubniya ¢ I'annosepi,
Qengpenzapmen, 1, I'annosep, Himeuuuna, 30167
olga.fert@Inu.edu.ua

CrporonHi B yMOBax BiifHH B YKpaiHi Bce OUTbIIEe YKpaTHCHKUX ODKEHIIIB 3HAXOIATH
MPUXUCTOK y KpaiHax €BpoOmM, 3HaYHA KUIBKICTh YKpaiHIIIB THUMYacoBO mepedyBae y
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IHTETPYIOTh y HIMEIbKY CHCTeMY OCBiTH. OCOONMBHM BHUKJIHKOM € IHKIIO3iS AiTedt 3
ocobmBMMH OCBiTHIMH moTpebamu y HiMewuwHi Ta B iHmmX KpaiHax €Bpomu. Y cTaTTi
MIPOaHATI30BaHO aKTyallbHUH CTaH Ta OCHOBHI BUKJIMKH, MTOBS3aHi 3 IHTETpaliel0 YKpaiHIIB
y HimMewuusi.

Jns Toro, moO BHopaTHCs 3 II€I0 BEIMYE3HOI 1 CKIAJHOI0 MPOOJIeMOIo, MH
MOBUHHI PO3pOOUTH MEBHI CTpaTerii Ui BUNTENIB 1 OaThKiB, 11100 TOMOMOITH IM 3pO3YMITH
NPUYUHA OCHOBHUX TPYJIHOILIB, @ TAKOXK AAaTH M IHCTPYMEHTH JUIsl MOJIMIIEHHS TOTOYHOT
curyarii 1 MiHiMi3amii ne3ananraiii y Maii0yTHeoMy. [leprimm KpoKOM i BCIX IUX IIJICH
€ aHaji3 HaWONMMKY0l NEepPCHEeKTHUBH, JOCHIDKEHHS TOJIOBHUX NPOOJieM YKpaiHCHKUX
ODKEHIIB y HIMEIbKill OCBITHII cHCTEMI Ta aHali3 MEPCHEeKTUB €()EKTHBHOI'O BKIIOYCHHS
i€l TpymnH JiTei 10 HIMEIPKUX OCBITHIX yCTaHOB.

Meta craTTi — AOCHIOWTA OCHOBHI TPYOHOIII B 1HKIIO3il IiTeH 3 0COOIMBHMHU
notpedamMu B HIMENBKii CHCTEMI OCBITH.

IMix 4ac gocmimkeHHs (3a pe3ylibTaTaMy OMUTYBaHHS OATHKIB HiTeil 3 0COOIUBHUMHU
notpedamu) Oya0 BHUSBICHO, 10 OCHOBHUMH BUKIMKAMHU JJIsI JiTeil Ta iXHIX OaTbKiB Mpu
iHTerpamii B HIMEIPKE CYCIIJILCTBO € YMOBH XPOHIYHOTO CTpeCy, MOBHHH Oap’ep Ta
TPYIHOLII 3 IHTErpaui€ero B rpymi oaHoMiTKIB. 1o cTocyeThCs IIKINBHOTO CepeioBHINa, TO
TOJIOBHUMH TMpoOiieMaMu € Opak YKpailHOMOBHHMX YYMTENiB Ta HEJOCTaTHS yBara
MEarorivyHoro KOJIGKTUBY [JI0 TMPOLECIB  colfiamizamii, iHTerpamii Ta MOBEAIHKOBUX
ocobOmmBocTed aitei. Takox OakaHMM € IOCWIEHHS CHELiabHOT MiATPUMKU AiTeH Y
OCBITHBOMY CEpEIOBHIIII.

[Nomaneimoro BUBYEHHs HOTPEOYIOTH MPOLIECH KOMIUICKCHOI iHTerpanii yKpaiHChbKHX
ODKEHINB SK B OCBITHE, TaK 1 B comiaJbHE CEPEJOBHINE, OCKUIBKH OUIBIIICTh TpodieM, 3
SKAMH CTHUKAIOTBhCSA MITH 3 iHBAJITHICTIO Ta ixHI O0aTthbku y HimeuuwHi, XapakTtepHi ¥ s
MIMPIIOTO KOHTHHTEHTY ODKeHIIB 3 YKpaiau y €Bporri.

Kniouosi cnosa: ykpaiHCBKi ODKEHIN, 1HKIO3if, HITH 3 OCOONMBHMH TMOTpeOaMH,
HiMeIIbKa CHCTEeMa OCBITH.





