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The author analyses the system of teacher training in the Republic of Moldova.
Teacher training is a strategic issue for the Republic of Moldova, given that education is
declared a national priority, but also because there are certain difficulties in providing the
education system with qualified professionals. Teacher training and the quality of training
of this professional category is a priority. Teacher training is a wide-ranging process
encompassing pedagogical colleges and universities. Compared to universities, colleges put
a strong emphasis on learning by doing. The priority of teacher training is stated in policy
documents as well. The author describes the Normative and Policy Framework. There are
different Professional Training Programs in the Republic of Moldova. The study
programmes provide professional training in the specialist and pedagogical fields however,
the analysis of study plans and the results of surveys show that some aspects of psycho-
pedagogical training are given greater weight and others are in some way neglected. The
teaching profession is not among the top jobs in the Republic of Moldova, though a
programme to attract the youth to teaching careers and to keep young specialists in the
education system is being implemented. Concerning the motivation, teachers mention that
the amount of the salary is of little importance; rather, they enjoy the field/subject they
teach; they like working with children and young people; they want to change the lives of
children and young people. Today, the people in the education system of the Republic of
Moldova have various levels of qualification. Given the importance of teacher training in
terms of quality of education, modernising training programmes, and upgrading
programmes to foster the teaching profession must be a permanent concern of the
competent institutions.

Keywords: vocational training; psycho-pedagogical mode; career education;
professional qualification.

The Essence of the Problem, and the State of its Research.

Teacher training in the Republic of Moldova is a current issue, stemming
from the fact that a good education system is provided by a contingent of qualified
teachers. Addressing this topical issue is a permanent concern and therefore, we
have proposed some arguments. Some are determined by the social mission of the
school, while others — by the role and importance of those who implement the
objectives of such an institution. Teacher training and the quality of training of this
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professional category is a priority from both perspectives and we will formulate
plain arguments thereof.
1. Teacher training is a strategic issue for every state
- despite the diversification of educational factors (such factors as mass-
media and social media have become very influential), the school is still an
important socialisation environment (alongside the family);

- educational policies are implemented through educational institutions;

- the school provides equal opportunities for all (although families have
different possibilities);

- through their teachers, schools ensure the transmission of the national
value system and contribute to the formation of social cohesion and civic
spirit.

2. Currently, the teaching profession is not among the top jobs, which
actually, leads to a shortage of teaching staff

- social perceptions of the teaching profession are, to a great extent,

negative (people either sympathise with teachers because of their hard work

or blame them for the lack of quality in the education system);

- young people are unwilling to choose the teaching specialities because

the labour market offers more advantageous working conditions in other

areas;

- the best high school graduates don’t choose to major in pedagogical

specialities (predominantly, graduates with more modest academic outcomes

apply to such faculties);

- only a part of those graduating from the teaching specialties would like to

work in schools;

- men do not want to work in schools, so the school does not provide male

role models.

Methodology, Methods and Research Tools

The following methods were used to elucidate the problem:

- the study of specialised sources, which address the issue of teacher

training;

- the study of normative documents and educational policies;

- the analysis of study programmes (especially the curricula from various

institutions, both colleges and universities);

- the survey of teachers, to identify their professional skills based on self-

assessment.

Presentation of the Study Outcomes

The Normative and Policy Framework

The Republic of Moldova enacted the concept of the education system
functioning and structure through the Law on Education No. 547-XI1I of 21 July
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1995, to which the necessary amendments have been made with a view to
modernising certain aspects of the educational process and system.

Currently, the concept of education in the Republic of Moldova is embedded
in the Education Code (2015), which states that education is a national priority.
Article 4 of the Code provides that 1) education represents a national priority and is
the principal factor influencing the sustainable development of a knowledge-based
society, and 2) the state assures, based on its policy in the field of education:

a) the fundamental right to education, indispensable for the exercise of the

other human rights;

b) the implementation of the core mechanism for the training and

development of the human capital,

c) the achievement of the educational ideal and objectives, the formation of

national consciousness and identity, the promotion of general-human values

and society’s European integration aspirations [1].

The priority of teacher training is stated in policy documents as well. Thus,
“Education 2030 draft strategy highlights the difficulty of providing the education
system in the Republic of Moldova with qualified teachers, the lack of motivation
among the youth and men to work in schools. To attach importance to this
problem, the document contains a strategic direction focused on this issue 4.3.
Qualified teachers for quality education, which outlines the general objective
Ensuring the educational system with qualified, competent, motivated, and
competitive teaching/research and managerial staff at all levels and forms of
education, and formulates several priority directions for action [6].

A programme to attract the youth to teaching careers and to keep young
specialists in the education system is already being implemented. Annually, the
government makes generous offers, providing budget-funded places for studies in
teaching specialties. The scholarships for students in pedagogical programmes are
20 % higher than scholarships for students in other specialties.

Another programme to motivate young specialists applies as well: an
allowance of 120 thousand MDL (six thousand EUR); a lower teaching load paid
as for one teaching load (14 hours per week instead of 18 for a full salary);
preferential conditions to access the first real estate procured in the urban area and
supply with houses in the rural area; financial compensations for electricity,
educational and teaching materials; payment for transportation, or provision of
transportation means in case when teachers commute to other places for work
purposes.

In order to develop professionally, teachers are motivated to obtain teaching
and managerial degrees, which have an impact on their salary.

Professional Training Programmes

Today, the people in the education system of the Republic of Moldova have
various levels of qualification: 4, 5, 6, 7, and 8. On the one hand, this diversity of
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qualifications is determined by the traditions of teacher training and on the other
hand, by new trends and regulations at international level that were implemented in
the Republic of Moldova in last decades.

Teachers are trained in both technical and vocational education and higher
education. Since becoming a sovereign state, both types of teacher training
mechanisms have undergone changes in the Republic of Moldova.

In the early 1990s, the former pedagogical schools were transformed into
colleges and acquired the status of short-term higher education institutions. After
2001, they were downgraded to the status of specialised secondary schools. Lately,
they were made part of the technical and vocational education, and have the status
of post-secondary vocational institutions.

Attempts have also been made to exclude teacher training from pedagogical
colleges, the intention being argued by the tendency to provide schools only with
specialists with a professional qualification level of 6-7 according to ISCED. This
attempt negatively influenced the assurance of the education system with teachers,
as pedagogical colleges proved to be not only institutions carrying out quality
training of kindergarten educators, primary school teachers, music, sports and
technological education teachers, but also a favourable environment for
professional education in terms of promoting positive attitudes towards the
teaching profession. Compared to universities, colleges put a strong emphasis on
learning by doing, an approach that fosters competence development. Another
quality indicator of college-based pedagogical studies was the graduates’ high
employment rate and the continuation of studies within part-time programmes
provided by universities. All these benefits have led to the revitalisation of teacher
training programmes in colleges.

Nowadays, colleges offer professional training programmes — level 4
qualification, for educators’ assistants; level 5 qualification, for educators, and
primary school teachers. Universities offer professional training programmes —
level 6 qualification (bachelor’s degree), level 7 qualification (master’s degree) and
level 8 qualification (doctoral degree).

The Education Code of the Republic of Moldova (2015) promotes the
quality of teacher training and raising the level of qualification. Thus, since 2018,
only teachers who have a master’s degree can teach in high schools.

An overview of the specifics of teacher training for various areas of the
education system underlines the following aspects:

- In the training of primary school teachers, there is a strong emphasis on

psycho-pedagogical training. The multitude of particular didactics

strengthens the teaching competences, while the subjects related to
psychological, behavioural and educational theory and methodology train
students in terms of class management and extra-curricular activities.
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- There is a difference between the programmes that train educational

psychologists and teacher assistants and the programmes that train teachers

who will deal with the subjects taught in gymnasiums and high schools. In
the case of teacher training for various subjects, the emphasis is put on
acquiring the subject-related knowledge (in history, chemistry, biology, etc.).

- Teachers accede to the education system with quite different professional

training itineraries.

We shall describe now the structure of study programmes in terms of their
outcomes and content.

a) Professional Training Programme of 180 credits (the three-year

Bachelor’s degree).

Through these mono-specialty programmes, teachers are trained to teach
school subjects in gymnasiums. Though each university has its own traditions in
the training of teachers, whereby certain aspects of professional training are
outlined (specific organisation and monitoring of internships, organisation of
practical classes, organisational culture of the institution, which influences the
system of attitudes, etc.), generally speaking, the outcomes and content of the study
programmes relate to two basic components: the study of the specialist field
(chemistry, biology, mathematics, etc.) and the study of the psycho-pedagogical
module. The first component forms the knowledge, understanding, analysis,
presentation competences in the field of specialisation, while the second
component forms the competences in how to design, implement, evaluate the
educational process and create of a favourable learning environment.

The structure and content of the psycho-pedagogical module was established
by the Order of the Ministry of Education in 2005 and is continuously promoted by
the regulatory documents of the higher education, primarily by the Framework Plan
which determines the concept of professional training at this educational level.
According to the normative provisions, the module implies 60 credits, out of which
— 30 credits for theoretical training and 30 credits for practical training. The content
of the psycho-pedagogical module consists of three components: psychology,
pedagogy and didactics. Depending on the competences to be formed, the
recommendation is as follows: 1) psychology, core course; 2) psychology, optional
course; 3) pedagogy, core course; 4) pedagogy, optional course; 5) didactics of the
subject, core course; 6) didactics of the subject, optional course.

b) Professional Training Programme of 240 credits (the four-year

Bachelor’s degree).

These programmes offer training in related specialties. The content of the
training programme comprises three components: two specialist areas and the
psycho-pedagogical module. The professional training in psycho-pedagogy follows
the same regulations: 60 credits with a module structure almost similar to the 180-
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credit programme. The exception to this is the didactic dimension, since two
particular didactics are taught: for the first and for the second specialty.

From a formal point of view, the structure of the study plans complies with
the conceptual approach. Theoretically, students can establish their
academic/training itinerary based on the optional subjects, but this conceptual
element of training is often constrained by the limited number of students and the
tendency of institutions to limit the costs. The process of developing professional
competences is additionally influenced by some practical aspects, which are, at
first sight, primary needs. Since the emphasis during pedagogical internship is put
on classroom teaching, teaching skills are given priority over the communication
skills and the organisation of extra-curricular activities. Therefore, our conclusion
is that there is a concern about teaching school subjects and less attention is paid to
establishing relationships and monitoring the class as a social group.

¢) Training Programme for Professional Training 142 Sciences of

Education (the three or four-year Bachelor’s degree).

The professional training programmes Pedagogy, Pre-school Pedagogy,
Primary Education Pedagogy, Psycho-pedagogy, Special Pedagogy actually do not
apply the structure of the psycho-pedagogical module, because the very logic of
professional training demands a different structure of the itinerary. Even in the case
of double specialisations, such as Primary Education Pedagogy and Foreign
Languages, the emphasis is put on subjects with a psycho-pedagogical profile.
These cover circa 120 credits out of 240 (in the case of double majors). Roughly
the same weight is given to the psycho-pedagogical dimension in case of 180
credits (single speciality).

Having analysed the content of the development of psycho-pedagogical
competences, we cannot speak of a psycho-pedagogical module, because the
course units with a psychological, pedagogical content as well as those related to
the didactics of subjects are mainstreamed into the whole training process.

d) The Psycho-Pedagogical Module for Students Majoring in Areas Related

to School Subjects

Another way of training teachers is when students from related fields
(biology, history, mathematics, etc.) choose (optionally) the psycho-pedagogical
module.

These graduates receive qualification in the field of their professional
training, not in pedagogy, but the fact that they acquired skills to organise and
implement the educational process, allows them to be employed in the school and
even to benefit from the motivation programme for the young specialists.

Obviously, the variety of teacher training programmes and methods
corresponds, for the most part, to our diverse world: on the one hand, there are
traditions, on the other hand, there are new trends; moreover, there are also
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conceptual aspects (at first sight, beneficial), which generate certain difficulties
determined by the concrete conditions of society’s functioning at the macro level.

The Republic of Moldova is a small country and the division of
qualifications based on a nomenclator, e.g. bachelor’s degrees in mathematical
sciences and bachelor’s degrees in educational sciences (mathematics), requires the
distribution of candidates, which, given the high rate of migration of young people
and the declining demographics, makes it difficult to have strong functional
programmes with numerous academic groups. This has a direct impact on young
people’s choice of teaching specialities. Therefore, the narrow qualification does
not meet their needs.

The quality of pedagogical studies is affected as well. It is well known that
the learning environment is a significant educational factor. In the case of an
insufficiently consolidated academic group with a small number of students, a
competitive training atmosphere cannot be created, there are no conditions to use
collaborative and cooperative learning strategies, there is no favourable context for
peer learning and evaluation.

Nevertheless, there is a weakening of related areas of professional training
(biology, history, chemistry). The division also negatively influences the training
of specialists in these fields. Unfortunately, the aforementioned shortcomings
concerning teacher training apply to related fields as well.

Peculiarities of Master’s Studies

Master’s degrees are demanded by teachers working in high schools, but
recently, there has been a trend for those employed in schools to obtain the level 7
qualification (ISCED). This also applies to primary school teachers, gymnasium
teachers and school managers (according to the law, the latter may not have a
teaching background).

All master’s programmes can be grouped into two big categories: teaching
masters (focused on particular didactics), which develop teaching competences in
certain school subjects, and masters which form competences that enable the
employment and performance of duties in various areas of the education system. A
trend is emerging whereby the master’s degree strengthens general professional
skills (managerial skills, trainer skills, family work skills).

Because of the small number of applicants (only teachers of one subject),
determined by its specific nature, teaching masters are still in place only in some
universities. In recent years, master’s programmes that train skills needed for the
educational process “outside the classroom” are being strengthened. On the one
hand, these masters are accessible, because there is a greater likelihood of creating
academic groups, on the other hand, these master’s programmes broaden the
system of skills and employment opportunities for teachers, because these train
them not so much as teachers, but rather as specialists in the field of education
(focusing on educational management, adult education, family counselling, etc.).
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Other Training Means

One way to address the shortage of teachers is having additional
qualifications. In their position of a teacher of one school subject, the teacher may
study another related school subject during one year. Being an employee of an
educational institution is a precondition to accede to an additional qualification
programme. Retraining is also a solution. Retraining implies a two-year training
programme (120 credits), which requires the cumulation of 60 credits for
attendance of the psycho-pedagogical module and another 60 credits for the
specialist training. Lately, teachers have been largely involved in continuing
education. This type of training does not take place once every five years, but
continuously over a period of five years. Teachers gain a certain number of
academic credits by participating in various activities: internships, conferences,
publication of articles, etc.

In the framework of a project implemented by the Department of Education
Sciences, Oxford University and the Moldova State University, we conducted a
study on teacher training, which yielded certain important fundings related to the
professional training and professional activity.

Concerning the motivation, teachers mention that the amount of the salary is
of little importance; rather, they enjoy the field/subject they teach; they like
working with children and young people; they want to change the lives of children
and young people. The professional training programmes focus on the subject
knowledge; teaching strategies; annual and daily planning; and assessment
strategies. Teachers consistently highlighted the following: teaching multicultural
and multilingual learners and supporting students with special education needs
were the areas in which they felt less well-prepared after completing their teacher
training programmes [3].

The results of the survey confirm the findings made based on the analysis of
curricula, regarding the emphasis that is put on teachers’ training. The double
confirmation of this situation reveals the need to update the curricula to strengthen
some competences that are necessary to be able to work in the education system.

Conclusions and Results of the Study

Every curriculum needs a constant update, especially the one in education. A
complex approach is needed to increase the quality of teacher training:

- increasing the prestige of the teacher and the social status, whose image

is strengthened not only by creating positive social perceptions, but also by

ensuring good working and living conditions;

- updating the contents of vocational training and a more efficient

connection of universities with educational institutions;

- changing, if necessary, teaching-learning-assessment strategies, with an

emphasis on laboratory activities. The use of modern communication

technologies, virtual reality technologies is useful and necessary for students
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who will go to a diversity class (in terms of children’s education, motivation

for learning, family education styles, cultural and ethnic diversity etc.).

The problem of teacher training is a strategic issue for each country and it
requires a systemic approach and systematic actions.
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HIATOTOBKA BUMTEJIB Y PECIYBJIILI MOJIIOBA:
TPAJULII TA TEHAEHIIT

Orinia Janaapa

Mondaecvkuil depaicasnuti yHisepcumem,
eyn. A. Mameesiua, 60, Kuwunes, Mordosa, MD—2009

ABTOp aHaNi3ye CUCTEMY IiArOTOBKH BuuTeNiB y PecryOumini Mommosa. ITinroroBka
BUMTENIB € CTpaTeriuHMM NMTaHHsAM s PecnyOiiku MoungoBa, OCKIBKM OCBiTa
MPOTOJIOIIEHA HAIlIOHAILHUM MIPIOPUTETOM, & TAKOX TOMY, L0 ICHYIOTb IIE€BHI TPYAHOLII Y
3a0e3MeueHHi CUCTeMH OCBITH KBalliikoBaHMMH QaxiBusmu. I[linroToBka BuUMTENIB Ta
SKICTh TIAroToBKH wi€l npodeciiiHoi kareropii BiacHe i € mpiopureToM. Iliaroroska
BUMTEINIB — I€ IIMPOKOMACIITAOHHUN TMpOLEC, SIKUH OXOIUIIOE TEAAaroridHi KoJIeIKi Ta
yHiBepcuteTH. [1opiBHAHO 3 YHIBEpCHUTETaMH, KOJEIKI pOOJIATH MIPHIUIAIOTH OlNIbIIE yBaru
HaBYAHHIO 3a JOIOMOTOI0 [isUTBHOCTI. [IpiOpUTETHICTh MiATOTOBKH BYHTEINIB TaKOXK
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BU3HAYCHA NPOTPAMHUMH TOKYMEHTAaMH. ABTOp OIUCYE LF0 HOPMAaTHBHO-TIPAaBOBY 0a3y Ta
pi3HI mporpamu mpodeciiHoi miAroToBkn BumTeniB y PecmyOmimi Moxmosa. Ommcani
HaBYaJIbHI IIpOrpaMu IependavaroTs NpodeciiiHy miaroToBky B (paxoBHX Ta MEAarOTidHUX
rajxy3sx, OfZHAaK aHali3 HAaBYAJIbHHUX IUIAHIB Ta PE3yJIbTATH ONUTYBaHb IIOKA3yIOTh, IO
JIeSIKMM acIieKTaM ICUXO0JIOTO-TIeIaroriyHol IiArOTOBKH HaJaeThesl Oiblia Bara, a iHIIMM
NEBHUM YHMHOM irHopyertbcs. Ilpodecis Bumrens He € OAHIEI0 3 HANMOMyJSApHIMINX B
PecnyOumini MonjoBa, Xxo4a pealizyeTbCsl Mporpama 3aJlydeHHs] MOJIOJI IO BUMTENIBCHKOT
JSUTBHOCTI Ta YTPUMAaHHS MOJIONUX CHEINalicTiB y cucreMmi ocBitu. Illomo mortuBarii
BUMTEJI 3a3Ha4YAI0Th, 10 PO3MIp 3apOoOITHOT IJIaTH HE Ma€ BEIMKOT0 3HAUCHHS; CKOpilie iM
NOA00AETHCS Tally3b/TIpeIMET, SIKUH BOHU BHKJIANAIOTh; IM IOJO0AETHCS NpaLlOBaTH 3
IITBMH Ta MOJIOJJIIO; BOHH XOUYTh 3MIHHUTH XUTTA JiTel Ta monoxai. CbOTo/HI B CHCTEMI
ocBitn PecrmyOmiku MongoBa TparfoloTh CHEIHalliCTH PIi3HUX PiBHIB KBajidikarii.
BpaxoByroun BaXJIMBICT MIATOTOBKH BYUTEIIB 3 TOUKH 30PY SKOCTi OCBITH, MOJEpHI3aIlis
IporpaM MiArOTOBKU Ta BIOCKOHAJCHHS NPOTpaM s CHpUSHHS npodecii BUHTEIS Mae
OyTH MOCTIHHOIO TYpOOTOI0 KOMIICTEHTHHX YCTaHOB.

Knrouosi crosa: npodeciiiHe HaBUaHHS; ICUXOJIOTO-IIEArOTIYHHI PEKUM; Kap €pHE
HaBYaHHS; podeciiina KBaiQikaris.



