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The article considers conflict competence of the prospective teachers and school
staff as one of the components of pedagogues’ professional training for the effective
performance of their professional duties. Conflicts that occur in the society cause the
emergence and aggravation of conflicts in all social institutions, including educational
institutions. Thus, it is important to train future educators to prevent and resolve conflicts in
order to build peace and interact with people affected by the consequences of conflicts,
namely migrants, displaced persons, people with disabilities etc. It is argued that
conflictological competence of a pedagogue is a complex concept that integrates dynamic
structural components and opportunities for their development. It includes personal,
cognitive and technological components, but the diversity of modern society calls for
additional knowledge of intercultural literacy and inclusive education to successfully
resolve pedagogical conflicts.

The formation of intercultural and inclusive components of conflictological
competence is one of the tasks of the disciplines “Conflicts in Pedagogical Activity” and
“Conflict Resolution in Education Management and Expert Activity”, which are in the core
curriculum of the professional training for master students majoring in specialties 013
Elementary Education and 011 Educational, Pedagogical Sciences at the Faculty of
Pedagogical Education, Ivan Franko National University of Lviv. In order to master future
educators’ intercultural communication the mentioned above courses are taught in English,
which allows students to develop their international professional vocabulary, provides
intercultural literacy and forms the ability to effectively interpret documents and artifacts
from different cultural contexts. Teaching students how to use constructive approaches to
conflict resolution in educational institutions of various types encourage their emotional,
cognitive and moral learning but also stimulates future educators’ reflective thinking about
inclusion and associated values, develop empathy towards different realities and prepare
them to deal with inherent school coexistence.

Keywords: conflictological competence, educational conflicts, future teachers’
training.

Stating the problem. Current political and economic situation in Ukraine is
marked by the significant aggravation of internal and external conflicts caused by
russian aggressive military invasion and economic crises. Conflicts that occur in
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society cause the emergence and aggravation of conflicts in all social institutions,
including educational institutions. Thus, it is important to train future educators to
prevent and resolve conflicts in order to build peace and interact with people
affected by the consequences of conflicts, namely migrants, displaced persons, etc.
The ability of school management and staff to resolve conflicts should also be
considered as a factor in conflict prevention at school and in society as a whole.

Analysis of recent publications. A significant number of research articles
are devoted to the study of conflicts in the educational environment. Thus,
S. Hrabovska & T. Ravchyna studied condtructive ways of conflict resolutions,
L. P. Volchenko described the development of conflictological competence of
schoolchildren, S.O. Harkavets and K.O. Poluektova researched social types of
conflicts and their influence on adolescents, R. Koval traced the peculiarities of
peer mediation in schools. The system of in-service teachers’ conflictologial
competence formation developed by Spanish researchers focuses on four main
components: interaction in conflict situations, individual self-control, improvement
of interpersonal relations, and conflict resolution strategies. The authors cite data
on the positive dynamics of the conflictological competence development of the
majority of program participants [9].

Conflict competence is one of the components of teacher’s professional
training for effective performance of their professional activities [5]. It is often
considered as a component of communicative competence, as an element of socio-
psychological competence, or as a condition for successful adaptation to the
performance of professional activities (I. V. Vashchenko, I. V. Kozich,
A. O. Lukashenko, N. V. Samsonova, L. M. Tsoi, S. S. Fil, M. V. Khrystiuk,
L. O. Yaroslav, etc.). Having studied existing approaches to the consideration of
the structural components of conflictological competence, L. Mukhina presents her
own idea of the structure of future teachers’ conflict competence, systematized in
two blocks: professional characteristics and personal qualities [3]. G. S. Berezhna,
cited in L. Mukhina (2016) considers the conflictological competence of school
staff as the target orientation of the process of conflict training. The researcher
believes that conflict competence is an integrative concept: a component of the
professional competence of the educator and a type of special competence.
Conflictological competence of pedagogues includes three components:
information component; operational component; axiological component [3, p. 144].

The variety of approaches to the phenomena of teachers’ conflict
competence does not provide clear understanding of its components. Moreover, it
is often used interchangeably with conflictological competence of the individual.
Thus, the aim of our research is to define the conflictological competence of
prospective teachers and describe its basic components through the courses studied
by Education major master students at Ivan Franko National University of Lviv.
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Presentation of the main material. Based on the analysis of modern
research, we argue that conflictological competence of a teacher is a complex
concept that integrates dynamic structural components and opportunities for their
development [2; 3; 4; 5]. It includes the personal component (qualities, values,
motives, peculiarities of behavior and communication in conflicts, self-control,
emotional self-regulation, empathy, ability to empathize and interact effectively
with others), the cognitive component (knowledge and skills related to the
characteristic features of the conflict, its causes, typology, stages, structure, levels,
influencing factors, actors etc.), and the technological component (ability to use
methods, tools, techniques and rules for effective conflict prevention and
resolution). However, the realities of nowadays life require from school teachers
also the ability to effectively interact in a diverse environment. Diversity is one of
the main features of the modern European society, thus the teacher needs additional
knowledge of intercultural literacy and inclusive education to successfully resolve
pedagogical conflicts.

The concept of intercultural literacy is described as the ability to interpret
documents and artifacts from different cultural contexts, effectively communicate
and interact with interlocutors in different cultural contexts [6]. The
multidimensionality of this concept also involves knowledge of a foreign language,
skills of intercultural communication, and the organization of multicultural space,
which provide the teacher with necessary tools for effective functioning in the
multicultural educational environment [7, p. 10].

One of the requirements to a modern teacher is the ability to provide
professional activity in the inclusive educational space, mastering the necessary
methodologies focused on an inclusive school characterized by intercultural
interaction and a positive approach to conflict. Inclusive education is seen as the
inclusion of all children in formal or non-formal educational institutions with no
regard to their gender, physical, intellectual, social, emotional, linguistic, cultural,
religious or other characteristics [11].

Intercultural conflicts are most often accompanied by negative emotions and
frustration. They arise on the basis of incompatible values, moral and ethical norms
or goals due to the lack of resources and/or misunderstandings in communication.
In order to help future teachers and school administrators to cope with conflict
situations in educational environment, it is necessary to acquaint students with
various aspects and examples of intercultural communication, discuss peculiar
features of clashes and disputes based on cultural, linguistic or religious interests. It
is important to understand their impact on the dynamics and relationships in the
educational environment and in the society as a whole.

The formation of intercultural and inclusive competence in resolving
conflicts in the educational space is one of the tasks of the disciplines “Conflicts in
Pedagogical Activity” and “Conflict Resolution in Education Management and
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Expert Activity”, which are in the core curriculum of the professional training for
master students majoring in specialties 013 Elementary Education and 011
Educational, Pedagogical Sciences at the Faculty of Pedagogical Education, Ivan
Franko National University of Lviv.

The courses “Conflicts in pedagogical activity” and “Conflict Resolution in
Education Management and Expert Activity” are aimed at developing in future
educators a system of knowledge and understanding of the nature of conflict in the
educational space, as well as the ability to apply constructive ways to resolve it in
various pedagogical and administrative situations. Mastering the content of the
course strengthens the students’ sense of responsibility for the constructive
resolution of pedagogical conflicts; reduces the level of fear of possible
contradictions and misunderstandings in the professional activity of the educator;
forms their readiness to analyze the conflict and make independent decisions in the
process of its resolution. The theoretical provisions of the course are determined by
practical orientation, and serve as guidelines for analyzing real conflict situations,
as well as gaining experience in choosing and applying the appropriate way to
resolve them.

In order to master future teachers and school staff’s intercultural
communication the mentioned above courses are taught in English, which allows
students to develop their international professional vocabulary, provides
intercultural literacy and forms the ability to effectively interpret documents and
artifacts from different cultural contexts.

The application of situational learning (SL) with the use of case method,
discussions, role plays, simulations, situational exercises provides students with
real life experience, allows them to immerse themselves in a conflict situation and
seek effective solutions in a safe and controlled environment. In times of crises
when distance learning is required to protect students from any harm or health loss,
practical classes are held using online tools and technologies (e.g. Edpuzzle, TED
talks, Kahoot, etc.). They include watching situational videos on negotiation,
facilitation and mediation procedures, discussions on the peculiarities of conflict
sensitivity training, presentations of students' creative projects, case methods etc.

To develop students’ intercultural competence the examples are taken from
various cultural contexts. After watching the video or reading the description of a
conflict situation in educational space, the students write their answers to the
following questions: “How would you interpret the actions of conflict
participants?”’, “What steps would you take to improve the situation?”, “What
should be done differently?”, “What is likely to happen next?” etc. Critical thinking
and reflection can facilitate conflict resolution competence since they represent a
way to attribute meaning to the lived experiences described in the video or during
pedagogical practice and to question assumptions.
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The skills and knowledge developed during the course provide effective
tools for understanding, evaluating, and processing conflicts in educational
settings. For example, one of the course tasks is to prepare a project “Analysis of
conflicts in pedagogical situations”. It is aimed to train students in usage of various
tools and procedures for conflict analysis. The task consists of several steps: 1)
describe the conflict that arose between teacher and student (teacher and parents,
student and classmate (other students), teacher and administration etc.); 2) present
a thorough analysis of the conflict situation that has happened, using one of the
proposed tools (e.g. “The tree”, “The map”, “The pyramid”); 3) identify the ways
to resolve the conflict constructively as well as the possible consequences for each
party; 4) justify the reasons for choosing these paths. Prospective teachers should
be allowed to explore their thoughts concerning conflict since they are often taught
that conflicts are inherently negative and need positive examples on how to explore
the conflict in a constructive perspective.

We adhere to the opinion of S. L. Hrabovska & T.V. Ravchyna (2001) that
the conflict in a general sense is a clash of differently directed opinions, interests
and subject positions regarding a particular problem, which arises as a result of
boundary contradictions. According to the researchers, conflict is created by
people, whose social, gender, physical, cultural roles and positions differ at certain
moment of time, mostly as a result of false expectations [1, p. 14]. Lack of
teachers’ skills and knowledge on conflict resolution is an acute problem for
implementation of inclusive education that is understood as the total involvement
of a child with special educational needs into school life by offering her/him
special educational, developmental and social adaptation conditions that do not
affect the quality of education for children without disabilities.

The introduction of inclusive education in schools requires new skills of
teachers and school administration who will work in the inclusive educational
space. They need to master the technology of student-centered education,
understanding that each child has his or her own approach to learning according to
his or her capabilities. Therefore it is necessary to cultivate in students the sense of
tolerance towards all people who differ in any other way. This is a sign of a highly
developed society that proclaims tolerance as the basis of human relations.

In the framework of inclusive education all participants in the conflict are
also the participants of the educational process, even if they understand the
problem in their own way, defend the point of view that will be beneficial to
him/her, regardless of any possible discomfort for other individuals. Main reasons
for conflicts in inclusive educational space may arise due to parents’ fear of
inadequate behavior of children without disabilities towards the child that differ,
teachers’ overprotection of a special child, manipulations of children with
disabilities. Future teachers should be taught that each child with special
educational needs is individual and conflicts may arise in different ways. Provided
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that participants of the inclusive educational space realize the need for comfort and
compromise, then the education of all children in the classroom will be successful.

Teaching students to deal with conflicts in inclusive educational
environment through role plays and case study helps them to understand not only
the destructive nature of the conflict, but also consider the constructive resolution
of the conflict as a source for changes, impetus to development, finding new
resources in oneself, obtaining new knowledge and mastering new skills or ways of
doing things [1]. In other words, conflict is manageable and, it is important to note,
it is possible to transform negative, destructive consequences of conflict into
constructive opportunities.

Summary. Usage of various approaches to conflict resolution in educational
space of various types encourage students’ emotional, cognitive and moral learning
but also stimulates future teachers’ reflective thinking about inclusion and
associated values, develop empathy towards different realities and prepare them to
deal with inherent school coexistence [8]. Conflictological competence of a future
teacher should be considered as the ability to prevent, diagnose and resolve
conflicts in multicultural inclusive educational space. According to modern
education research, conflictological competence includes personal, cognitive and
technological components, but the specificity of nowadays educational space is in
its cultural diversity and inclusiveness, therefore, the knowledge and skills of
intercultural communication, intercultural literacy and inclusive education are
important in the formation of conflictological competence of future teachers.
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Po3rnssHyTO KOHQIIKTONOTIYHY KOMIETEHTHICTH MAHOYTHIX BYHTENIB SIK ONHY 3i
CKJIQJIOBUX TpoQeciiiHOl MiAroTOBKM Tefarora a0 e(QEeKTHBHOIO BHUKOHAHHS CBOIX
npodeciitHux 000B’s3kiB. KoHQUIKTH, 1m0 BigOyBaroTbCS B CYCIIBCTBI, CIPHUIMHSIOTH
BUHUKHECHHS T4 3arOCTPEHHS KOH(IIKTHUX CHTYallil y BCIX COI[iaIbHUX IHCTHUTYTaX, Y
TOMY YHCII ¥ y 3aKjajilaX OCBITH. BiAmmoBimHO, Ba)XITMBOTO 3HAYEHHS HaOyBae IiITOTOBKA
MaiOyTHIX MenaroriB o 3amodiraHHs Ta po3B’ si3aHHs KOHQIIIKTIB 3 METOI0 NOOYI0BH MUPY
Ta B3a€EMOJII 3 JIFOIBMH, SKI NOCTPAXKAAIN BiJl HACHIAKIB KOH(IIIKTIB, a caMe MirpaHTamH,
HepeceNeHIsIMY, JIOJbMH 3 OOMEXEHMMH MOXJIMBOCTSMU TOIIO. APryMEHTOBAHO, LIO
KOH(JIIKTOJIOTIYHA KOMIIETEHTHICTh IMEJarora € CKJIAJAHAM [OHATTSM, SIKe IHTerpye
JMHAMIYHI CTPYKTYpHI KOMIIOHEHTH Ta MOJIMBOCTI JUIsl iXHBOT'O PO3BUTKY. BoHa BKiItouae
O0COOWCTICHUH, KOTHITHBHHH 1 TEXHOJNOTIYHHHA KOMIIOHEHTH, aje pi3HOMAaHITHICTh
Cy4acHOTO CYCHIJIbCTBA BHMara€ JOJAaTKOBHX 3HAaHb MEJaroriB 3 MUDKKYJIbTypHOI
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TPaMOTHOCTI Ta 1HKJIIO3MBHOI OCBITH JUIS YCIIIITHOTO BUPIMICHHS KOHQIIIKTIB B OCBITHBOMY
CEepeIOBHIIII.

®opMmyBaHHA MDKKYJIBTYpHOI Ta IHKIIO3WBHOI CKJIAJOBHX KOH(QIIKTOJIOTIYHOT
KOMIIETEHTHOCTI € OJTHHUM i3 3aBJaHb HaBYaNbHUX AUCHUILIH “KoHikTn B memarorigiit
JisutbHOCTI” Ta “BupiieHHs KOHQIIIKTIB B YNPaBIiHCHKIN Ta €KCHEPTHIH AisIbHOCTI”, sKi
BXOJSITh JI0 HaBYAJIBHOTO IUIaHy NpodeciiiHOl MiArOTOBKM MAaricTpiB crelialbHOCTEeH
013 ITouaTtkoBa ocgita Ta 011 OcBiTHi, Ieaaroriydi Hayku Ha (aKyibTeTi HeJaroriyHol
ocBiTi JIBBIBCHKOTO HaIliOHAJIBHOTO YHiBepcuTeTy imeHi IBana @panka. 3 MerolO
OBOJIOJIIHHS MaWOyTHIMHM BYMTEISIMH MDKKYJBTYPHOIO KOMYHIKAali€l0 BHUIE3a3HAYCHI
KypCH BHUKJIQJAIOThCS AaHIJICBKOIO MOBOIO, WIO JIO3BOJISIE CTY/AEHTaM 3acBOIiTH
MDKHapoAHY TMpodeciiiHy TepMiHOIOTio, 3abe3nedye MIKKYIBTYpHY TPaMOTHICTH Ta
(opMye BMiHHS e(QEKTHBHO IHTEpIPETYBaTH [TOKYMEHTH Ta apredakTH 3 pi3HHX
KYJIBTYPHHX KOHTEKCTiB. HaB4aHHS CTy/IEHTIB KOHCTPYKTHBHHM MiIXOIaM IO BUPIIICHHS
KOH(QIIIKTIB Y HAaBYAJbHHUX 3aKJIaIaX Pi3HUX THIIIB CIIPHSE X eMOUIHHOMY, pO3YMOBOMY Ta
MOpPAJIILHOMY BHXOBAaHHIO, a TaKOX CTHMYIIOE pPE(ICKCHBHE KPUTHYHE MHCICHHS
MaiOyTHIX TearoriB MO0 iHKIO3ii Ta OB’ I3aHMUX 13 HEIO MIHHOCTEH, PO3BUBAE EMIATIIO
JI0 PI3HUX peajtiil Ta TOTye 10 BUPIIICHHS IPOOJIeM MIKIJIBHOTO CIiBICHYBaHHSI.

Kmiouosi  cnosa: «OH(DIIKTONOTIYHA KOMIECTCHTHICTh, MEAArorivuHi KOH(MIIKTH,
MiATOTOBKA MallOyTHIX BUUTEIIIB.



