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Due to COVID-19 pandemic, Ukraine, as well as many other countries worldwide,
has transferred the educational process online in order to minimize the spread of infection.
This paper aims to analyze the perception of bachelor students majored in Chinese
Philology towards such an urgent change in their educational process. As students are one
of the key stakeholders of any learning process, it is extremely important to understand
what they think about the effectiveness of distance education in the form of blended model.
In particular, it is crucial to realize in which way such an urgent transfer has influenced the
development of pronunciation, vocabulary, grammar, typing, receptive (listening and
reading) and productive (speaking and writing) skills.

In order to fill the aforenoted gap, current research analyzed the data collected
through an anonymous online questionnaire via Google Forms. The key participants are
40 BA students majored in Chinese Philology who study in two different institutions —
Kyiv National Linguistic University (Kyiv, Ukraine) and International Humanitarian
University (Odessa, Ukraine). As two institutions use different teaching methods,
curriculum and tools, the students’ answers will be unbiased, which in turns contributes to
the reliability of the results. The findings indicate that the traditional classroom has to
transform and students are not afraid to meet the new blended educational model. The
paper points to the fact that students as key stakeholders support the move towards global
trends in modern educational technologies The majority of respondents believe that such a
switch is at least the same effective for learning an eastern language as a traditional
classroom. Students hope that in future, when COVID-19 pandemic will be finally
defeated, they will still have opportunities for blended education, as it is convenient,
productive and engaging trend. Moreover, the paper argues how students’ perception
correlates with the previous researches and points to the gaps for future investigations.

Keywords: distance education, blended learning model, traditional classroom,
students’ perception, Chinese as a foreign language.

Introduction. Nowadays, the whole globe has faced an ultimate challenge
brought by the COVID-19 crisis and its associated effects on the regular
functioning of merely all aspects of everyday life. The educational system is not an
exception. As burning issues require fast but thoughtful solutions, in order to stop
the spread of infection, many countries decided to adopt modern technologies and
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switch to online distance learning (Cahapay, 2020; Morze, & Smyrova-Trybulska,
2021; Stukalo, & Simakhova, 2020; Wang, & East, 2020). However, Ukrainian
educational system lacks data on how such a move influences achievements of
university students who learn foreign languages. One should note that in order to
master a foreign language, any learner should develop a wide range of specific
skills and competencies, including listening, reading, speaking, writing,
pronunciation and grammar (Al Zumor et al., 2013). When it comes to character-
based language, like Chinese, for instance, the situation gets even more
complicated, as each learner should master the hieroglyphics and typing skills as
well.

As the influence of distance education is not fully investigated, this paper
focuses on the students’ perception of such initiative in Ukraine and aims to
analyze the effectiveness of blended model towards the development of different
language skills in comparison to the traditional classroom. It is worth noting that
many publications investigate the same question from the teacher’s perspective
(Bahari, & Salimi, 2021), while neglecting the learners’ point of view, even though
the last ones are the key stakeholders and main participants of any educational
program. In order to meet the set goal, current research conducts literature review
on the state of distance education development in Ukraine and analyses data
retrieved from 40 university students who learn Chinese as a foreign language in
Kyiv and Odessa.

Literature Review. Even though there is no one definition of blended
learning, as it has different models, many researchers agree that its main feature
lies in combining elements of online learning and guided face-to-face interactions
(Kanuka, & Rourke, 2014, p. 22). As modern technologies become a common part
of our everyday life, one can assume that this trend cannot help but become the
new stage of the educational process, or a so-called “inevitable evolution of the
educational system”. Many researchers have already proved the effectiveness of
blended models for university students. For instance, Zhang and Zhu (2018)
analyzed the academic performance of more than 5000 university students in
Beijing who learned English as a second language (ESL) and came to a conclusion
that blended learning is much more effective than a traditional face-to-face
classroom approach.

Boom of Distance Education (Blended Model) in Ukraine. One can easily
trace the interest of Ukrainian scholars towards the application of new technologies
for teaching foreign languages in higher education by checking the number of
Google scholar publications in different years.



Olha Dalte 75
ISSN 2078-5526. Bicuuk JIpBiBcbkoro yHiBepcutety. Cepist nenaroriuna. 2021. Bumyck 35

Number of publications

3200
3090
2400
1600 1 1 700 1720
1 640 1580 el
800
0
2015 2016 2017 2018 2019 2020

Graph 1. Number of publications in Google scholar (by year)
*Search was conducted on January 12, 2021.

Such interest can be explained by the need to analyze the effects and find
ways to deal with the changes brought by the COVID-19 pandemic to the
educational system.

One of the most thorough researches on the attitude of Ukrianian university
students towards blended learning is made by Liashenko and Hnapovska (2019).
They investigate the acceptance of blended learning among 100 Sumy State
University students with different majors and conclude that only 5% of students did
not support the blended learning experience at all (p. 153), while more than 80%
like it much more than traditional classroom approach (p. 154). However, the
figures might differ a lot when it comes to the students majoring in philology, as
learning language requires many specific skills and competences for successful
communication. As such, to fill the existing gap, current research focuses on CFL
students only.

Research Questions. Current paper aims to answer the following research
questions:

1. How do CFL students evaluate their computer literacy and readiness to
learn online?

2. What is the CFL students' perception towards the effectiveness of
distance education towards the development of different skills in comparison to the
traditional classroom?
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Methodology. This section covers the information on participants, data
collection and analysis processes.

Participants. Current research targets 40 BA University students who
learned Chinese as a Second Language (CSL) in two institutions: Kyiv National
Linguistic University (Kyiv, Ukraine) and International Humanitarian University
(Odessa, Ukraine). The first one (KNLU) is a public university that conducts
classes online through Microsoft Teams platform. The second one (IHU) is a
private institution that gives more freedom to its academic staff and allows
instructors to choose a convenient platform. The majority of classes are held
through Zoom sessions; however, some teachers prefer to use Moodle and Skype
instead. Both institutions encourage academic staff to use other supportive online
resources to make the learning process more engaging and organized, for instance
Quizlet, Kahoot!, Google forms, YouTube, Pinterest, Edmodo and others. The
paper regards such a difference in teaching methods as a plus, as it covers the CSL
students who use different platforms, thus the collected results are universal. Graph
2 below presents the detailed information on the participants and as one can note
the number of representatives from the two universities and from each course is
pretty much the same.

1. Please, select your institution. 2. Please, select your grade.

4th
23%

KNLU | IHU I G-1 G-2 G-3 G-4

Number of students | 19 21 I 10 13 8 9

Total number of students: 40 participants.

Graph 2. Background of the participants

Data Collection and Analysis. The data collection and analysis process was
held online via Google Forms during the last week of the first semester in 2020. All
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participants filled in an anonymous online questionnaire that is based on a model
proposed by Al Zumor et al. (2013) for measuring EFL (English as a foreign
language) students’ perception towards the impact of blended learning on the
development of different skills and competencies. The questionnaire consisted of
two main sections: the first one collects information on the participants, while the
second consists of 19 Likert-type statements focused on language skills and on the
possible challenges faced by those who learn online in comparison to those who
stick to a traditional classroom.

Results and Discussion. In order to answer the key research question
(RQ#2), one should first assess students’ attitude towards the switch in educational
paradigms and teaching methods. Thus, the first research question (RQ#1) aims to
shed the light on how learners evaluate their readiness to study outside of the
traditional classroom.

Research Question #1. The graph 3 shows that only 10% of respondents
believe that a traditional classroom is still the best way to organize learning
process, while 90% state that they prefer completely distant online education
(22.5%) or the combination of both environments (67.5%). This finding
corresponds to the results shared by Liashenko and Hnapovska (2019). It becomes
obvious that the global trend of “updating” learning process has finally reached
Ukraine.

Which form of education do you prefer the most?
@ Traditional classroom

@ Distance (online) learning
Blended classroom (mix of both)

~

Graph 3. The choice of educational model

Moreover, it is important to find out how students assess their computer
literacy skills. ICT competency is crucial for successful integration of modern ways
of teaching and learning, as the frustration towards how to use the online
educational platform may affect learning outcomes and preferences in learning
styles (Khoruzha, Proshkin, Kotenko, & Smymova-Trybulska, 2019). Graph 4
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shows how students assess their skills and, thus, how easy they can participate in
online learning activities.

How do you rate your computer literacy?

® Poor

@ Below average
Average

@ Above average

@ Excellent

Graph 4. Students’ self-assessment of computer literacy skills

As seen from the graph above, only 5% of the students believe that they have
poor (2.5%) and below average (2.5%) level of computer literacy skills. 60% of
respondents state that they have average skills that are enough for effective online
communication. At the same time, 35% of respondents report to have strong
(22.5%) and excellent (12.5%) computer literacy.

Research Question #2. The main aim of the paper is to investigate how
distant education with blended model affects the development of different language
skills and competencies among university students who learn Chinese as a foreign
language. Graph 5 represents students' attitude towards the effectiveness of blended
model in comparison to the traditional classroom.

When compared to the traditional classroom, distance learning helps me better develop my

Please, rate the following ording 1o your pe

¥ Svorgy deages B Diaagres Wmthar agres ror deagres M Ageve N Sungly agree

aah dhahd

Reading Vocabulary Writing Typing Listening Grammar  Pronunciation Speaking
Graph 5. Students’ perception of the effectiveness of distance education
for different language skills and competences in comparison to traditional
classroom

It is worth noting that even though the analysis of RQ#1 shows that
students are ready and willing to switch to blended learning, more than a quarter of
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answers to RQ#2 (25.6%) show that learners think that blended learning is less
effective than a traditional classroom approach when it comes to learning
outcomes. As one can see from Table 1, 33.8% of responses neither agree nor
disagree that distance learning affects the development of skills. Of course, this
number varies from skill to skill (and the paper will analyze it in further
subsections), but the truth is that learners do not see much difference in learning
outcomes from distance and traditional learning when asked indirect questions.
Moreover, the statistics indicate that the only skill which seems to have more
negative marks (35% disagree and 12.5% strongly disagree) is writing. However,
the situation is compensated by the successful development of typing skills (45%
agree and 35% strongly agree), which is extremely important for character-based
languages like Chinese.

Table 1. Students’ perception of the effectiveness of distance education
in comparison to traditional classroom (data from Graph 5)

Rating g
o & ep 2 E 5 5 & -
= E £ 2 = E 5 £ 3
e 8 = = 2 £ = & S
s ¢ I 3 £ £ & ¢
%A a2 O 8
-
Strongly 1 6 0 2 2 3 1 14 29

agree  (2.5%) (15%) (0%) (5%) (5%) (7.5%) (2.5%) (35%) (9%)

Agree 10 17 11 14 13 9 9 18 101
(25%) (42.5%) (27.5%) (35%) (32.5%)(22.5%) (22.5%) (45%) (31.6%)

Neither 18 13 10 14 11 19 16 7 108
agree  (45%) (32.5%) (25%) (35%) (27.5%)(47.5%) (40%) (17.5%) (33.8%)
nor

disagree

Disagree 7 4 14 9 10 7 11 1 63
(17.5%) (10%) (35%) (22.5%) (25%) (17.5%) 27.5%) (2.5%) (19.7%)

Strongly 4 0 5 1 4 2 3 0 19

disagree (10%) (0%) (12.5%) (2.5%) (10%) (5%) (7.5%) (0%) (5.9%)

In order to better understand how the application of distance learning affects
the development of different skills, authors propose to group them in receptive
(reading and listening) and productive (writing and speaking). The same approach
was suggested by Bahari and Salimi (2021) who investigated the same topic from
the teachers’ point of view. Secondly, the paper will separately analyze the impact
of distance education on the vocabulary, grammar and pronunciation. And the last
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but not least, the paper will focus on a new category “typing skills”, as typing is an
additional skill required for anyone who learns character-based languages like
Chinese.

Receptive skills. The analysis shows that the majority of learners (81%)
believe that blended learning is at least the same effective for the development of
receptive skills as the traditional classroom is (Table 2). Only 19% of answers
point that distance education may somewhat complicate the development of
reading and listening skills. Moreover, 42% of answers point to the fact that a
blended model facilitates the development of the aforementioned skills. This
outcome corresponds with that of findings of Al Zumor et al. (2013) and those of
Bataineh and Mayyas (2017). On the one hand, online learning resources are easy
to share and have high quality. On the other hand, the quality of listening or
reading materials presented in-class is subjected to the outside factors such as
noise, angle of view, distance for the source etc. Therefore, the retrieved results in
this particular case are quite predictable.

Table 2 Perception of the Development of Receptive skills (data from Graph 5)

Strongly Disagree  Neither agree Agree Strongly

disagree nor disagree agree
Reading 4 7 18 10 1
Listening 0 4 13 17 6
Total 4 (5%) 11 (14%) 31 (39%) 27 (34%) 7 (8%)

Productive skills. 64.5% of responses point to the fact that blended learning
is at least the same effective for the development of productive skills as traditional
classroom is (Table 3). However, 35.5% of answers indicate that learners have
difficulties with sharing their thoughts (both in written and oral forms) when
compared to traditional face-to-face in-class communication. This figure is quite
high and poses new challenges to the educational system. Further researchers
should be done to see what strategies can help improve the development of
productive skills within the blended model.

Table 3. Perception of the Development of Productive skills (data from Graph 5)

Strongly Disagree Neither Agree Strongly
disagree agree nor agree
disagree
Writing 5 14 10 11 0
Speaking 1 9 14 14 2

Total 6(7,5%)  23(28%) 24 (30%) 25 (32%) 2(2,5%)
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Vocabulary. The majority of participants state that blended model helps
them better grasp new vocabulary (37.5%), while 27.5% see no difference with the
traditional approach (Table 1). Such results correlate with those of many previous
researchers and can be attributed to the wide range of online applications, websites
and platforms for vocabulary acquisition (Al Zumor et al., 2013; Khodaparast, &
Ghafournia, 2015; Pertiwi, 2018; Djiwandono, 2018). However, it contradicts the
findings of Saengsawang (2020) who conducted the same research in Thailand.
The researcher concludes that even though blended learning is “perceived in a
positive and feasible way, it may only be applicable for some particular groups or
types of learners” (Saengsawang, 2020, p. 307). As seen from the current research,
university students believe that blended learning pushes their academic
achievements in terms of vocabulary. However, in order to see the real-life
effectiveness, one should conduct more researches, especially from teachers’
perspective.

Grammar. As indicated in Table 1, the majority of students sees no
difference in learning grammar through traditional or blended model (47.5%).
However, 30% believe that the blended model facilitates the learning process. This
result correlates with those of Bataineh and Mayyas (2017) who state that the
experimental group that applied a blended approach outperformed the control one
that used a traditional classroom in terms of grammar and reading.

Pronunciation. As pronunciation is a part of speaking competence the
figures in these two sections are nearly the same (Table 1). Those who have issues
while developing speaking skills during blended learning find it difficult to
improve their pronunciation as well. It is worth noting that there is little research
on the effect of blended learning on oral proficiency. The majority of available
publications just either share personal experience on how to improve pronunciation
(Yan, & Li, 2019; Hamsia, Riyanto, & Arianto, 2020) or focus on the motivation
and anxiety (Wichadeeq, 2017). Thus, this topic is extremely accurate and requires
further investigations.

Typing skills. Table 1 shows that 80% of students agree that blended
learning promotes typing skills much better than a traditional classroom (35%
strongly agree and 43% agree). This aspect is extremely important for learning
character-based languages like Chinese. Even though it is crucial to master
handwriting when learning eastern languages, one has to admit that a huge part of
communication and documentation is held online. Therefore, typing becomes more
and more important nowadays. When compared to letter-based languages, typing in
Chinese has many peculiarities. Moreover, previous studies confirm that a switch
from handwriting to typing may negatively affect the subsequent character
recognition in CFL learners, thus, hinder the development of vocabulary
(Longcamp, Boucard, Gilhodes, & Velay, 2006; Wang, & East, 2020). However,
when it comes to the essay writing competence (productive skill), previous
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researches do not see any correlation between the proficiency and in-put type,
either handwriting or typing (Zhang, & Min, 2019). Taking into account the
importance of both skills (handwriting and typing), teachers have to pay enough
attention to both of them regardless of the model used (either blended or
traditional).

Conclusion. To meet the new challenges set by the rapid development of
modern society and the crisis of COVID-19, Ukraine as well as the rest of the
world had to adjust its educational system. This paper sheds the light on how such
changes affect students who major in Chinese Philology. The findings indicate that
the majority of respondents (1) support the move towards distance education in the
form of blended learning, (2) affirm that they have enough ICT skills to participate
in online activities, and (3) do not think that new education environment can harm
the effectiveness of their academic performance. Students report that the only skill
which is negatively affected by the blended learning is writing, but earlier
researches conducted by Zhang and Min (2019) state that there is no proven
statistical correlation between the input type (handwriting or typing) on the
development of writing competence. Thus, teachers should pay more attention to
the typing skills to improve the development of written productive skill in blending
learning environment.
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CTABJIEHHA CTYAEHTIB, IO BUBYAIOTD KATAVICBKY MOBY
SIK IHO3EMHY, 10 JUCTAHUIMHOI OCBITH BMIIIAHA MO/E.JIb)
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Y 3B’sa3ky 3 nangemiero COVID-19 VkpaiHa pa3om 3 IHIIMMH Jep)KaBaMH IO
BCHOMY CBITY 3MyllleHa OyJla HEraifHO NMepeBeCTH HaBUAIBLHHUMN MPOLEC B OHJIAMH (opmart,
3aIUIsl  3amo0iraHHs CTPIMKOMY PO3MOBCIOKeHHIO iH(Dekmii. CraTts Mae Ha MeTi
IIpOaHAII3yBaTH CTAaBJICHHS CTYICHTIB-OaKajaBpiB, 110 BUBYAIOTh KUTAWCHKY SIK 1HO3EMHY
MOBY, JI0 Takoi paJuKajbHOI 3MiHM y X HaBYaJbHOMY Ipoleci. 3BaKaluu Ha Te, IO
CTY/IEHTH € OJJHUMH 3 TOJIOBHUX CTEHKXOJIEPiB Oy/1b-IKOTO OCBITHBOTO MPOLECY, 3aKJIAAN
BUIIIOI OCBITH TOBWHHI YiTKO PO3YMITH X CTaBJIEHHS IO HOBOTO (OpMaTy HaBYAHHS, a
TaKOXX CTOCOBHO €(EKTHBHOCTI IHWCTAaHIIHHOI OCBITH y QopMi 3MimaHOi MOJeIi.
Hacammepen Ham3BUYaifHO Ba)kKIMBO YiTKO 3PO3YMITH, SK TaKa IIBHIKA 3MiHA OCBITHBOTO
Ipolecy BIUIMHYJA HA PO3BUTOK BHMOBH, IIOTIOBHEHHS CIOBHHUKOBOTO 3aracy, HaBHYOK
rpaMaTHKH, yMIHHS JPYKYBaTH, a TAaKOXK Ha 0a30B1 pellenTrUBHI (ayJiFOBaHHS Ta YATAHHS) i
NPOIYKTUBHI (TOBOPIHHS Ta MMCHMO) HABUYKH.

[ Toro, mo0 BiNOBICTH HA MOCTABJCHE BUIIC 3alIMTAHHs, CTATTS aHANI3YE JaHi,
OTpHUMaHi 3a JIONIOMOTOI0 AHOHIMHOTO OHJIAMH ONHUTYBAaHHs, HPOBEICHOIO HAa OCHOBI
Google Forms. TonoBummu pecrionnentamu cranmu 40 cryneHriB-OakanaBpiB, IO
BHBYAIOTh KNTAHChKY MOBY SIK OCHOBHY 1HO3E€MHY Y JIBOX BHILIMX HaBYAIBHHUX 3aKJIaJax, a
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came: KuiBcbkoMy HallioHalbHOMY JIiHTBiCTHYHOMY YyHiBepcuteti (KuiB, Ykpaina) ta y
MixnaapogHOMY TyMaHiTapHOMY YHiBepcuTeTi (Oneca, Yipaina). Toit dakr, mo mi 3akmanu
BUIIOI OCBITH BHUKOPUCTOBYIOTH Pi3HI METOMHW, IUIAHW Ta 3aCO0M HAaBUAHHS, JOTIOMOXKE
OTPUMATH YiTKY HEYIepe/PKEHY KapTHHY CTABJICHHS CTYJCHTIB, THM CaMUM IiJKPIlTUTh
HAAIHHICTh OTPUMAHUX PE3YIbTATIB JOCTIHKEHHS. Pe3ympTaTu JOCTIKeHHS CBIIYaTh PO
Te, 0 TMOTPiOHO 3MIHIOBATH 3aCTapily MOJENb KJIACHYHOTO HAaBYAJIFHOTO MPOLECY, OTKE,
CTY/ICHTU He 0OSThCSI BUKJIHKIB, 1[I0 CTABUTH MEPE/l HUMH HOBA 3MilllaHa popMa HaBYaHHSL.
Jlani miaTBEpUKYIOTh, IO CTYAEHTH, OyAydd TOJIOBHUMH CTEHKXOJAEPaMH OCBITHHOTO
MpoIIeCy, MOBHICTIO MIATPUMYIOTh 3allPOBA/PKCHHS CBITOBHUX TPCHIIB HA BHUKOPHCTAHHS
HOBITHIX TEXHOJIOTi y HaBYaHHs. BiNbIIICTh PECHIOHICHTIB YBaXKatoTh, 110 HOBA 3MillIaHa
(opma HaBYAHHS IIOHAHMEHIE Taka X e(EeKTHBHA JUIi BUBYCHHS CXiJHHX MOB, SIK i
TpamuiiitHa. CTyIEHTH CIIOMIBAIOTHCS, IO, HABITh KOJIM CYCIUIBCTBO HAPEINTI 3MOXKE
nepemortu maHgemiro COVID-19, y Hux Oyne MOXIHBICTE 0OHMpaTd 3MilIaHy MOJCITb
OCBITHBOTO TIPOIIECY, aIKE BOHA € e()eKTUBHOI, 3pYUHOIO Ta 320X0Uy€e 10 HaBYaHHA. Kpim
TOrO, CTATTS aHAIl3y€e CTABICHHS CTY/ACHTIB 0 HOBOIO HABYAIBHOTO CEPEOBHINA Yepe3
NpU3MY TOMEPEHIX JOCHTIIKEHb.

Kmiouosi cnosa: nucraHmiiHa OCBITa, 3MilIaHA MOJEIb HAaBYAHHS, TPaAUIiiHE
HAaBYaHHS, CTABJICHHS CTYICHTIB, BUBUSHHS KUTAiICbKOT MOBH SIK iHO3€MHO.



